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ABSTRACT 

This manual, the second part of a guide to assist 
colleges in field-testing the survey instrument ♦♦Student Goals 
Exploration" (SGE) , is a technical treatment for use by researchers. 
The SGE is a survey designed to measure student goals for attending 
college and for enrolling in specific courses. Section I, "About the 
Student Goals Exploration," gives an overview of the uses and 
structure of the SGE including theory and assumptions, selecting the 
appropriate version, sample uses, description of the sections, 
overview of the scales, and scale items and interpretation. Section 
II covers uses in institutional research: research versions? sample 
uses; and how to select the information to be collected, add local 
goal Items, select the student samples, administer and score the 
survey, develop group profiles, link with other data bases, and 
report results. Also presented are cautions and limitations. Section 
III, "Technical Information," includes steps in developing the SGE, 
description of pilot test samples; derivation scales; and data on 
scale intercorrelations, reliatility, discriminate validity, 
concurrent validity, and gender comparisons. Section IV contains 
three institutional research versions of the SGE and the faculty 
perspective version. Appendixes provide computer coding and data 
processing instructions, typical group profiles, and a reserve items 
pool. Includes 19 references. (JB) 



Reproductions supplied by EDRS are the best that can be made 

fron^; the original document. 



Copyright © 1991 by the Regents of The liniv*rrslty of Michigan 
for the National Center for Research to Impnjve Postsecondary 
Teaching and Lcaming. All rights reserved. 



The project presented, or reported herein, was performed pursuant to a grant from the Office of Research 
of the Office of EklucaUonal Research and Improvement/Department of Education (OERI/ED), However 
the opinions expressed herein do not necessarily reflect the position or policy of the OERI/ED or the 
Regents of the University of Michigan should be inferred. 



student Goals Exploration 
User's Manual 

Institutional Research Guide 

Preliminary Edition 

Joan S. Stark, Malcolm A. Lowther, 
Kathleen M, Shaw, and Paulo L. Sossen 



NCRIPTAL 




National Center for Research to Improve 
Postsecondary Teaching and Learning 
(NCRIPTAL) 



2400 School of Education BuUdlng 

University of Michigan 
Ann Arbor. Michigan 48109-1259 
(313) 936-2741 



Copyright© 1991 by the Regents of Hic University of Michigan 
for the National Center for Rt^search to Improve Postsecondary 
Teaching and Learrlng. All riglits reseived. 



The project presented, or reported herein^ was perforrred pursuant to a grant from the Office of ftesearch 
of the Office of EducaUonal Research and Improvcmcni/Dcpartment of Education (OERI/ED). However, 
the opinions expressed herein do not necessarily reflect the position or policy of the OERl/ED or the 
Regents of the University of Michigan should be Inferred. 



STUDENT GOALS EXPLORATION 
USER'S MANUAL 



Institutional Research Guide 

Preliminary Edition 



Preface 

The goals students have for attending college and for enrolling in specific courses have an 
impact on educational outcomes. These goals can be measured with a comprehensive survey 
instrument such as the Student Goals Exploration (SGE). When appropriate goal profiles are 
available, college instructors and researchers can relate them to other student characteristics, 
guiding efforts to Improve teaching md learning. 

This User's Manual was prepared to assist colleges in Held-testlng the Student Goals 
Exploration (SGE). The manual Is dMded into two Guides with a common IntroducUon to the 
SGE: (1) A Guide for Classroom Research by faculty members and academic administrators, 
and (2) A Guide for Institutional Research by those desiring to link the SGE results with other 
data bases. This Institutional Research Guide also contains technical information needed to 
gain a detailed understanding of the SGE's scales and development. Each Guide contains an 
appropriate field test set of SGE Inventories as well as coding instructions and examples of 
ways to report findings. 
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Suggestions for the Reoder: 

We have divided this User's Manual into two Guides so that faculty members who desire to use 
the Student Goals Exploration in their classrooms can do so without reading technical 
material that is interesting primarily to other types of researchers. Select the most 
appropriate of the two User's Guides: The Classnxim Research Guide is a non-technical 
treatment for use by faculty members in their classes. Ihis Institutional Research Guide is 
more helpful for studies involving several classrooms and also provides a technical summary 
of the SGE's development and characteristics. Section 1. an overview of the uses and structure 
of the SGE. Is Included in both Guides. 
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SECTION I. ABOUT THE STUDENT GOALS EXPLORATION 



1. Introduction 

During the 1980s college administrators and £aculty members Increased their attention to 
strategies for improving teaching and learning. Among other strategies for enhancing student 
learning, faculty members have been urged to set high expectations, increase currlcular 
coherence, and foster active student tnvotvement. Concurrently, educators have discussed how 
to assess the results of their efforts, that is, to determine if students are learning what faculty 
Intend them to leam. 

Assessment advocates have considered two levels of data collection about student learning. 
One level of assessment, first proposed by state policy makers and accreditors, involves 
measuring students' teaming outcomes and aggregating the results for programs or colleges. 
The primary purposes of aggregation arc to ensure public accountability of colleges and to 
formulate institutional or state-wide improvement ]x>licies. Many of the early discussions of 
assessment, ceriterlng on the st:.te. institutional, and program level of measurement, were not 
wcU -received or understood by faculty members and administrators. Another level of 
assessment was proposed by those who believe that the best chance of improving student 
learning rests with the initiative of individual instructors. This grass roots level of 
assessment, linked closely with instructional improvement, has come to be called "classroom 
research" (Cross and Angelo. 1988). 

The case for classroom-level assessment is strengthened by recent advaru:es in cognitive 
p^hology. These advances indicate that (1) learning is improved if teachers communicate 
course objectives and discipline structure to students, (2) coherence depends on how well 
students int^rate new knowledge with old, and (3) strategies that help students int^rate new 
knowledge can be taught. This emphasis on how learning occurs as well as what is learned has 
helped to show that learning involves not only acquiring facts and principles, but also 
increasing one's motivation and self -confidence about learning and acquiring useful learning 
strategies. In recent conference agendas, these ideas have Jomed the discussions of 
institutional assessment to provide a balanced assessment agenda at the classroom and college 
levels for improving teachirig and learning. 

During assessment discussions educators are mindful of student differences. Both faculty 
members and measurement experts recognize that mediating variables, such as a student's age. 
gender, socioeconc ic background, and prior academic preparaUon, affect what is learned and 
should be consid'^ J when interpreting measures of student outcomes. Faculty often relate to 
subgroups of stu nts based on informal assessments of such characteristics. Measurement 
experts, on the other hand, attempt to control statistically for the effects of sti dent differences 
when making comparisons. To cite an example, if an open-admission college serves an urban 
area with many under-prepared students, this fact must be considered when student 
achievement is compared with a nearby residential university serving well-prepared students 
To give another example at the classroom level, when one instructor's class has strong 
academic background or special abilities, these attributes must be taken mto account when 
comparing class achievement with that of a more academically typical class taught by another 
instructor. Some academic program reviewers Judge it appropriate to adjust standards for 
different groups of students, examining their progress In terms of their initial knowledge or 
skill, an approach often called "value -added" measurement. Despite controversy over the 
measurement techriiques, many educators favor this "value-added" concept of progress. 
Whether student progress is measured against a specified criterion or through a value-added 
approach, it is customaiy to take account of readily observable student differences, such as 
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gender or age, and to control statistically for differences in preparation that are detected by 
aptitude or achievement tests. 

In contrast with observed student characteristics or academic aptitudes, variations in student 
goals and related motivational differences among students have seldom been included as 
mediating variables when student outcomes are assessed. This is true even though the 
standards against which student progress are measured typically stem finom goals of faculty, 
administrators, or legislators. In fact, educators only rarely mention the goals students bring 
to the classroom, how these goals affect what Is leamed, or how student goals may change. 
Over 2*300 teachers of introductory coUege courses told us in a recent survey that, compared 
with student characteristics such as preparation and ability, they viewed student goals as 
relatively unimportant in plaxmlng their courses (Stark et al. 1990). One reason for this 
finding may be that instructors do not know the course goals of their students. Yet, both good 
course plannlr^g and accurate interpretation of assessment data may depend upon students* 
views of important outcomes. What they value and hope to achieve stimulates their learning 
involvement and effort. 

As we reviewed relevant research literature, we developed a better understanding of why 
student goals have been neglected in assessment discussions. In short, student goals are 
neglected because there have been no useful instrumerUs to measure the goals students bring to 
courses* Educators have measures of broad goals for attending college, typologies to classify 
students based on these broad goals, surveys of activities students pursue during college, 
inventories of student satisfaction, and surveys to tap student opinion of the collegers 
environment and goals. We have summarized these various measures elsewhere (Stark, Shaw 
& Lowther. 1989). But we found no inventoiy to assess student goals for a speclfk: course or to 
help relate these goals to other characteristics or to student learning. We concluded that such 
an Instrument was needed. 

After considering several possible models, we developed a theoretical framework for a student 
goals inventory (Stark, Shaw and Lowther, 1989). Based on this firamework, we developed and 
pUot-tcsted the Student Goals Exploration (SGE) over a five-year period. The SGE is now 
suitable for field testing. This preliminary user's manual is to guide those at colleges and 
universities who wish to be Involved in field-testing the SGE. 

Wc wish to make the SGE useful to educators responsible for fostering educational 
improvement at each of the levels of assessment we mentioned earlier- the programmatic or 
institutional level, and the classroom level. Since educators working at these two levels will 
need to use different research strategies, we developed two sets of SGE inventories and two 
User's Guides: The Institutional Research Set and the Classroom Research Set. Each set of 
inventories comprises three versions, each of which can be used at a dlflferent point in a 
student's education. Both sets of inventories were designed to help understand group 
characteristics, rather than to counsel or advise individual students. (For a list of the SGE 
versions and recommended uses, sec Table I.) 

The InsUtutlonal Research Set is useful for collecting data about goals of students in mulUple 
classes or programs. The data collected are extensive and allow theoretically-based 
explorations of relationships among self-reported variables that may influence students' 
collie and course goals. The versions of the SGE within the Institutional Research Set are 
similar in format and length to the instrument we used for research on student goals when 
developing the SGE. This set may be used in program or coU^e assessment by those familiar 
with social science research techniques. Such users will find this User's Guide for Institutional 
Research, which contains technical information abo Jt the SGE, most helpful. 
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The Classroom Research Set is for classroom instructors, working alone or with a few 
colleagues. It is designed to help instructors understand the goals of students in their classes, 
to facilitate two-wi^ communication about the relationship between «»tudents' and teacher's 
goals, and to allow the teacher to examine goal change Informally oirer the course of a term. 
Faculty membera interested in these uses of the SGE will wish to read the Classroom Research 
User's Guide. 



2. Theory and Assumptions 

Our work in developing the SGE has been based on a theoretical framework we derived from 
appropriate literature and e3q)loratory interviews with students taking Introductory college 
courses. A complete summaiy of the theoretical background is given in another source (Stark, 
Shaw. & Lowther, 1989). We have summarized bekiw the key assumptions we drew from the 
literature and interviews. 

1 . In the simplest and most basic terms, goals are what individuals hope to achieve. Such 
intentions motivate and direct human behavior. As do people in general, collie 
students attempt to behave in ways they see as useful and valuable. Students monitor 
and revise both the value they attach to goals and the goals themselves in accord with 
their perceived successes and failures. 

2. Students have broad goals for attending college but, within the orientation provided by 
these broad goals, they also have specifk goals for particular courses they take or 
majors they choose. 

3. Students* goals for a course may not be as realistic, specific, clear, comprehensive, or 
challenging as the goals their teacher holds for the course. Some students may accept, 
more readlty than other students, goals that are assigned by an outside source such as 
parents or teacheis. 

4. Many, but not all, college students are able to articulate their goals. Some are still 
developing awareness their own goals and have dlfikrulty stating them without 
prompts. They may also be in the process of acquirtog new goals. Thus, they respond 
more completely to survey type lists than to open-ended queries. 

5. A student's goals for a spedfrc course are multldlmenstonal. Hiey may encompass a 
variety of different intellectual, personal, vocational, and social dimensions. 

6. Students' goals for courses may change while taking a course. Sometimes, but not 
always, the change is what the teacher intends. If they tmd rstand the teacher's goals, 
students may be more likely to revise their goals for a course to be more like their 
teacher's. 

7. Students* goals for a course are linked with their feelings of self-confldence in a 
particular academic subject, with prior preparation in that subject, with study 
strategies, and with a variety of specific goal attributes, such as whether the goals arc 
self-gcpcratcd or assigned by others and whether they are long-term or short-term. 

8. Students' course goals inHucnce their motivation to learn specific course material, 
their reaction to course activities, and the type and intensity of effort they exert in 
course ^related tasks. 

9. The effort students exert in academic tasks influences their learning outcomes. These 
outcomes may Include attaining their own goals as well as those assigned to them by 
others. 



student Coeds ExplonUton User's Manned ■ IR Guide 



4 



We reprei*cnted these Ideas graphically and interrelated them In a general framework to guide 
development of a student goals inventory as shown in Figure 1 below. 

In the coix^eptualization shown in Figure 1, we assume that students' general college goals 
precede the goals they hold for a speclfk course. Students bring to college previous experiences 
that lead them to develop expectations about whether they need a specific course, whether they 
will er^cy it. and how well they will perform in it. At both college and course levels, we show 
the possible but unverified influence of general motivating factors (such as expectations and 
self-assessmerU) as well as preparation. These Issues are important at both college and course 
levels because the self-confidence a student feels about college in general may not transfer to a 
specific course, nor is preparation for the specific course the same as preparation for college 
generally. 

In using this broad scheme as a guide for developing our inventory, we focused our attention on 
the "fuzzy" concepts of goal patterns shown in the shaded areas of Figure 1 . Since we had found 
no instrument that provided descriptive measures of these goal patterns, we tried to build one 
that would describe them multldlmensionally for college goals and for specific courses. Most 
of the questions we included in the Student Goals Exploration arc Intended to portray profiles 
of student groups on these two sets of goal patterns. 

In our research invcntoiy. we also asked students to report information pertinent to some of 
the other elements of the model, such as their background characteristics, academic 
preparation, and their extent of satisfaction with that preparation. (Sometimes infonnaUon 
on background characteristics can be gathered from college files Instead of asking the student 
to report it, but the students' perceptions of their backgrounds are not available from files.) To 
measure some of the constructs shown in Figure I . we incorporated segments of psychological 
and motivational surveys developed by others. For example, to assess course expectancy, self- 
assessment of preparation, learning strategies, and self-efficacy, we used items from the 
Motivated Strategies for Learning Questionnaire (Pintrlch et al. 1989). To obtam reports of 
student efiTort, that is. activities they pursued outside of class, we borrowed questions from 
Pace s early work on the Quality of Student Experience Survey (Pace, 1975. 1987). Each of these 
sets of questions, drawn fi:om other sources, will be described in more detail later. 

To complete our exploration of the theoretical framework, we need to examine more fully the 
relationships among the various elements in Figure 1. We know more about these 
relationships now than we did a few years ago but much remains to be discovered. We will 
continue studying th^m as more data are acquired. 
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3. Selecting the Appropriate SGE Version 

In the discussion that follows, wc describe the potential uses of the SGE that caused us to build 
two sets of inventories from our research Instrument- 
There are two sets of SGE Inventories, an Institutional Research Set and a Classroom Research 
Set. They differ in purpose, intended audience, length, and how they should be administered. 
When selecting the appropriate SGE Inventory Set to use. potential users should consider 
carefully both their intended purposes and their intended audience. 

The institatioiial research (IR) versions of the SGE are prlmarUy for use by researchers or 
academic leadtrs who are interested in identifying broad goal patterns among groups of 
students in a program or an entire collie. Such researchers may wish, in the simplest case, to 
describe goals of students majoring in ^ field. In a more complex instance, they may desire to 
add students' goal profiles to an existing data base. This would aUow study of the relationship 
of goals to other variables, such as entering test scores, grade point averages, or measures of 
specific student outcomes. 

College administrators may want to examine whether the goals of groups of students change 
over time, possibly as a result of particular courses, sequences of courses, or the entire college 
experience. For such longitudinal studies there are three IR versions to use at dlfiferent points 
In a student's education. Those most Interested in the results of these types of SGE studies 
typically will be groups of faculty or academic decision-makers. To identify any changes, the 
Institutional researcher will need to sample the student population appropriately and apply 
suitable statlsUcal tests. He or she will also need to tailor the technical report to the audience. 
Because of the many influences students cxpcriti ce during college, the researcher needs to 
exercise particular care In attributing student chaxige to any particular educational experience. 

The SGE set for claMroom leaeaxch (CR) is shorter than the IR set and can be used by an 
Instructor In a course. Like the IR set. the CR set also has three versions for use at different 
times. The audience Is the class and instructor (or. possibly, a group of classes and instructors). 
Since the primary classroom purpose Is to Improve communication between faculty and 
students, it is not essential to link the information with more comprehensive data bases, and 
statistical comparisons usually are irrelevant. Class discussion generated by the SGE-CR 
likely will focus on the Importance of particular goal items and patterns within a specific 
discipline, probing how the goals of students and teacher compare or how they change during 
the semester. At the suggestion of classroom teachers preparing to field test the SGE, we have 
prepared a brief parallel version, the Faculty Perspective Version, to help faculty members 
record the goals they hope their students wUl have. 

In the Cleissroom Research set. some of the sections and several backgrotmd questions arc 
designated "optional" to allow Instructors to ensure student confidentiality if desired. 
Detecting goal change with the SGE does require some student Identification to match 
responses, however. In the User's Guide for Classroom Research, we discuss some suggestions 
for assuring confidentiality when desired and provide guidzince about how to interpret changes 
in student responses. 
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Table 1 

Versions of the Student Goals Exploration 



Ck>urse 



Maior field 



Time 1 
(pre-test) 



Time 2 
(post-test) 



Timei 
(pre-test) 



Time 2 
(post-test) 



SGE-IR 

institutional researcfi 
(full version) 

SGE-CR 

Classroom research 
(brief version) 

SGE-Faculty Perspectives 
(oourse goals only) 



IR-1 



CR-1 



Faculty 
(any time) 



IR-2 



CR'2 



IFVM 



CR-M 



Faculty 
(any time) 



IR^ 



CR-M 



Table 1 Is a chart showing the two sets of Student Goal Explorations, each of which includes 
three parallel versions. In both the CR and IR versions labeled # 1 and #2. students respond for 
a particular course in which they are enrolled. In the versions labeled M, students respond in 
tenns of the major field they have chosen. The first of the three versions (IR- 1 or CR- 1) is 
Intended for use at the beginning of the course or as a pre-test in a longitudinal study. Another 
version (IR-2 or CR-2) is used at the end of a course, or as a post-test when the pre-test has been 
given. The "major field" versions (IR-M or CR-M) can serve as both pre-test (at the beginning of 
the major) and post-test (near graduation), or. alternatively, the major field versions can be a 
post-test when one of the other versions in the set has been given as the pre-test. Faculty 
members use the "faculty f)crspectlvc" version bclbrc administering the student versions. 

The purpose of the SGE administration determines what sections of tJie instrument are most 
impcrtant and which students should complete them. An institutional researcher 
administering the SGE-IR Set may randomly select students finom mulUple sections of a large 
course. He or she hop>es to mlntmize diflferenccs due to Instructor influence and to maximize 
student response rates, the number of variables collected, and reliability and validity. 

A classroom instructor who plans to discuss course goals with students, on the other hand, will 
ask aU students in the class to respond. When using the briefer SGE-CR. full discussion 
typically is more important than the statlsUcal properties of the indices in the SGE. An 
example serves to illustrate this point: We have foimd that students answering the SGE in 
introductoiy mathematics courses often respond that "learning to solve problems" is a goal, 
but students in history courses do not find that goal important. Assuming t'lat the history 
Instructor views this as an opportunity to expand student horizons, discussion might focus on 
what problem-solving means in history, how historians go about solving problems, and so on. 

In each SGE set. we have included opportunities for the researcher or classroom Instructor to 
add goal items of unique or local Interest. For example. Instructors In a collie with a religious 
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mission might wish to add coUege^wide and cotirse-spedfic items that tap religious goals. A 
biology instructor whose goal Is to raise environmental consciousness may wish to expand the 
number of goal items related to this aspect of the course* 

To help the user* we describe below some ways in which the SGE could be used« and provide 
some hypotheUcal examples. After describing the parts of the SGE aiul Its indices, we wlU 
return to these examples for further explication of insUtutional research possibilities in 
Section 2 of this Guide. More detail about classroom research possibilities is given in the 
Guide for Classroom Researchers. Campus researchers who miay be called upon to assist 
faculty members in studying goals In a course or courses should read that Guide as well. 



4. Sample Uses for the SGE 

Itees of the Classroom Research Venion (SGB^CR) 

1. Purpose: To help understand the goals of groups of students newly enrolled in courses, 
including the special goals of any existing subgroups of students. 

Adm(n(stralion: CR-1 near beginning of terai; faculty members may wish to complete 
the Faculty Perspective Version of course goals. 

Audience: TTic Instructor and students discuss the congruence of their goals, the 
meaning of the goal statements to them, how the planned course activities relate to 
goals. 

2. Purpose: To assess changes In the goals of a group of students during a semester or year 
of enrollment in a course (or a pnc^ram) of study. 

AdrntnistratLDTv CR-1 at beginning of term (or CR-M when major is elected). CR-2 at 
end of term (or CR-M near graduation) 

Audience: The instructor; the faculty members In an academic department; possibly 
groups of graduating students or recent program alumni. 



3. Purpose: To assist a faculty group in planning courses that will capitalize on student 
goals. 

Administration: OR- 1 at beginning of term or CR-M when major is elected. 

Audience: Faculty committee examining course purposes, sequences, and activities to 
Improve student motivation or to better serve students. 
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Use* of the Institntioiua Research Venlan fSGE-ISJ 

1. Purpose: To measure student goals as a mediating variable between intended student 
outcomes and actual student outcomes. Spedfk instructional plans or strategies may 
be used as experimental treatments. 

Administration: Use IR- 1 or IR-M at begirming of specific course or major. Results may 
be entered into data base with other pre-test measures such as aptitude, achievement, 
placement tests and outcome measures. 

(Note that for a shorter and less comprehensive survey. CR- 1 or CR M could be used.) 

Audience: Academic department faculty; college administrators, accreditors, state 
boards, or other agencies that should be encouraged to interpret outcome data in terms 
of information about pre-existing student goals. 

2. Purpose: To explore the relationships between students' course-level (or major level) 
goals and their feelings about studying, their expectations and study skills, their 
college-level goals, and. at the term's conclusion (or graduation), the types of activities 
pursued while enroUed in a course. Some of these potential relationships were shown 
earlier in Figure 1. 

Administration: IR-1 and IR-2. or two adminlstraUons of IR-M. or a serial 
adminlstraUon of IR-1. IR-2 and IR-M. 

Audience: Academic department faculty; college administrators, accreditors, state 
boards— wherever the outcome data arc sent and should be interpreted in Ught of 
student goals. Also educational researchers. 

We encourage users of the SGE to be creative in adding appropriate items and in r^rouplng 
items in ways meaningful to specific disciplines and types of courses. Even so, at this point in 
our brief discussion of uses and audiences of the SGE, there are some cautions we must 
mention: 

1. Students ai^swering all versions of the SGE keep in mind a speclfk course or major. As 
a result, students responding for each different course or major are. In essence, 
responding to difTcrcnt surveys. Thus, while it is appropriate to aggregate the responses 
of all students reporting their goals for history courses, for example, no version of the 
SGE is currently intended for use throughout an entire college. In short. SGE data 
CANNOT BE AGGREGATED TO CREATE A TOTAL [NSTnifnONAL PROFILE because 
students are respoc^ding tn terms of specific classes or majors, not their entire college 
experience. Currently, some of our field test collaborators are experimenting with 
asking students to respond to the course goals Items with their total coU^e "general 
education" in mind. Results will be forthcoming. 

2. The SGE Is intended to help understand goals of groups of students. Student scores may 
be entered into a data base that is used for making or confirming predictions about 
groups studying the same sufcrject. but the scores are not reliable for single students. The 
SGE is not intended to be used as a source of data for counseling or advising Indiuidual 
students. 
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3. There are no "norms" for the SGE since there are no "right" goals for students and 
teachers to hold. Even for the same types of course, appropriate goals may differ from 
college to college. We er )UFage coU^es and instructors to establish their own goals. 

4. Users In cunmunlty colleges and in courses not included in our pilot studies should 
examine the course-specific goal items and add items unique to their settings. Thus far, 
the SGE has been pilot-tested only in four-year colleges. 

5. Although we suggest adding goals to the SGE to be sure spcdOc course goals are covered, 
we urge that all items currently Included be retained even if they seem Irrelevant. It is 
often important to discover that what seems irrelevant to the instructor may not seem 
so to the student, or the reverse. 

6. Even without discussing their answers, students' reflections on their answers to a pre- 
test may affect how they respond to a po8t-tw-«t Students who discuss SGE results with 
their instructors are likely to be Influenced even more. Hierefore, it Is best to pursue 
only one of the several uses of the SGE with students in a single class section. If the 
purpose of uslrig the SGE in one class Is to collect data at two points in time to gain a 
rm^fh measure of change, do not discuss the congruence between student and teacher 
goals with that class. If the purpose is to engage students in discussion, a longitudinal 
study of goal change should not be plarmed. 



5. Sections of the SGE 

Within tach set of SGE inventories, certain groups of items are Identical, while others are 
modlQed to suit the particular purpose or stage of the student's education. For example. 
Inventories designed to be used with students in the major fleld contain modified versions of 
questions directed at students in introductory courses. 

Table 2 summarizes the parts of the SGE for Versions IR- 1 . IR-2 and tR-M. Shortly, we will 
describe the indices derived from each part of the SGE. 



6. Overview of the SGE 'Scales" 

In Table 4, we suimnarlze the indices or "scales" that we have derived during pilot tests from 
each section of the SGE. These "scales" do not meet the full technical definition of scales: 
rather they are groups of related items that can be readily interpreted as representing a goal 
construct. The list of scales given is for the most comprehensive inventory, the IR version. As 
noted in Table 3. some scales were derived from optional parts in the CR verslorL Following 
this overview, we discuss each scale, its meaning and the items comprising it. In T^ble 4, we 
show the number of Items on each scale and a measure of its internal consistency. Internal 
consisterKy indicates the extent to which the items seem to tap the same idea; 0.00 Indicates no 
consistency, l.CX) is the greatest possible consistency. We will discuss the uses of the scales for 
institutional research in Section 2 and for classroom research in the Classroom Research 
User's Guide. Readers who are interested in additional information about the development of 
the Item pool and the statistical derivation of the scales should refer to Section 3 of this 
Institutional Research Guide. 
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Groups of Items Included In the SGE Institutional Research (IR) Versions 








Groups of items (purpose) 


IR-1 
(Items) 


IR-2 
(Items) 


IR-M 
(Items) 


Goals In attenc*>ng oottege 
(Students' ooUeoe ooals) 
(Students' perceptions of goal 
oongnjence with their teachers) 


X 

(19) 

X 


X 
X 


- 
- 


Locally inserted items 


(6) 


(6) 


(6) 


Statements of students' 
purposes in college 


X 

(7) 


X 
(7) 


X 

(7) 


Goals for a specific course 
(or major) 

(Obtain score on tvoicai scale for course or maior' 
Obtain profile of 15 general academic orientations: 
examine responses to specific questions of interest) 


X 

(110) 


X 

(110) 


X 
(110) 


Locally inserted items 


(20) 


(20) 


(20) 


Feelings about studying in course 
(or major) 

(Obtain profile of five goal attributes) 


X 

(18) 


- 


X 
(18) 


Expectations and study skills in course 
(orrrugor) 

(Obtain two measures of 
self-confidence toward course) 


X 

(18) 


X 

(18) 


X 

(18) 


Student information 

(Obtain demographic information, educational 
arKl career aspirations oerceotions of 
academic preparedness, satisfactions 
and uncertainties about college) 


X 

(31) 


X* 

(22) 


X 
(29) 


Locally inserted items 


(9) 


(9) 


(9) 


Types of activities pursued in this course 
(or major) 

(Obtain end of term reports of 
activities students pursued.) 




X 

(22) 


X 

(22) 


Preference for ways courses are organized in this major 






X 

(7) 



Notes: * Student information section is truncated in Version IR-2 since ft is assumed that this versions wilt be 
matched by student number with pre*test surveys from IR-I . 
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Groups of Items Included In the SGE Classroom Research (CR) Versions 



Groups of Items (purpose) 


CR-1 
(Items) 


CR-2 
(Items) 


CH-M 

(Items) 


Goats in attending college 
(Students' college goats) 


X 

(19) 


X 
(19) 


(19) 


l-ocatly inserted Items 


(6) 


(6) 


- 


Statements of students' 
purposes in college 


X 

(7) 


X 

(7) 


X 

(7) 


Goals for a specific course 
(or major) 

(Obtain score on typical scale for course or major; 
obtain profile of 15 general academic orientations; 
examine responses to specific questions of interest) 


X 

(110) 


X 

(110) 


\ 
/\ 

(110) 


Locally inserted items 


(20) 


(20) 


(20) 


Student information 1 

(Obtain demographic infomiation, 
educational and career aspirations, 
peT«ptions of academic preparedness) 


X 

(13) 


X 

(13) 


X 

(17) 


Types of activities pursued in this course 
(or major) 

(Obtain end of temi reports of 
activities students pursued. 




(22) 


(22) 


SECTIONS TO CHOOSE 








Feelings About Studying in course 
(or major) 

(Obtain profile of five goal attributes) 


X 

(18) 


— 


X 

(18) 


Expectations and study skills in course 
(or major) 

(Obtain two measures of 
self-confidence toward course) 


X 

(18) 


X 

(18) 


X 

(18) 


Student infomiation 11* 

(student satisfaction, personal information) 
Locally inserted items 


(7) 
(15) 


(6) 
(15) 


(9) 
(15) 



Notes: * Parts of th« student information section are designated as optional modules in SGE-CR, It is assumed that 
this information may not be useful to all classroom instructors and may be considered intrusive by some students, 
especially those enrolled in small classes. 
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Table 4 

Index of SGE Sections and Scales 



Title of Section Items Consistency 



GOALS IN ATTENDING COLLEGE SCALES: 

Prepare for career and/or graduate/professional school 6 . 69 

Acquire a general education 9 .83 

Nondirected 4 .69 

EDUCATIONAL PURPOSE NA NA 
(Eacti of the seven items represents a distinct t>eief 
at)out the purpose of college) 

GOALS FOR SPECIFIC COURSE OR MAJOR 

SCALES; GENERAL ACADEMIC ORIENTATION 

Develop creativity 7 .85 

Increase self -understanding 8 .86 

Improve speaking skills 3 .78 

Improve reasoning skills 11 .89 

Develop a ife phibsophy 6 .81 

Understand the wortd around me 8 .85 

Work for social causes 7 .88 

Develop scientific inquiry skills 5 .89 

Prepare for a career 9 .91 

Gain expertise 7 .84 

Devetop human relations 9 .89 

Irrprove numerk:ai abifty 3 .92 . 

Understand cultural diversity 5 .84 

Vakie learning for its own sake 4 . 69 

Improve basic skills 4 .82 

SCALES: SUBJECT-SPECIFIC GOALS 

English 15 .89 

History 13 .90 

Sodotogy IS .89 

Psychok>gy 10 .86 

Biology 11 .88 

Mathematics 7 .85 

Fine arts 12 .90 

Romance languages 11 .86 

Introductory business 13 .85 

Universally endorsed 11 .85 



o 

ERIC 



Stident Goals Exploration User's Mcamal ■ IR GuSde 



14 

Table 4 (continued) 


Title of Section 


Items 


Consistency 


FEELINGS ABOUT ST\JOYING (Optional in CR versions} 






SCALES: 






Goal time franie (jong-range) 


D 




Goal ttrm framA fslvvi-ranaA^ 


3 


.57 


Qoaldarity 


w 


.42 


Goal souroe (expectations) 


3 


.59 


Goal source (setf) 


3 


.33 


EXPECTATIONS AND STUDY SKILLS (Optional In CR versions) 






SCALES: 






Solf-oortfident scholar 

^r%rll ^r^r ■ V t >^ia^# I f 1, fef^rl Vernal 


11 


.81 


Anxious student 


7 


.72 


TYPES OF ACTIVITIES SCALES (Post-test versions only) 






SCALES: 






Relates and applies coursework 


5 


.79 


Interacts atXMJt coursework 


4 


.72 


Explores t>eyond assignments 


4 


.70 


Concentrates on task 


2 


.71 


VII. PREFERENCES FOR COURSE ORGANIZATION (Major field only) 






(Each of the seven items represents a distinct preference 


NA 


NA 


for course sequencing) 
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7. Scale Items and Interpretation 

Results firom two years of developmental work and two years of pilot study provide 
considerable evidence about the scales that we have derived from the SGE. Eaicept as noted, we 
have been able to construct indices that have high internal consistency and seem to describe 
the dimensions of students' goals in college and selected courses rather well. 

In this section we explain briefly the meaning of each of the SGE scales listed in Table 4. The 
actual Items Included on each scale are given in accompanying Tables 5-43. 

Goals In Attcadiag CoOcfe 

The first survey section poses 19 goals for attending coU^e and asks stuc'tnts to indicate (on a 
scale of 1 = not important to 4 = fiwrntlal) how important each is to them personally. In 
addttloa for the m versions, students are asked to supply their perceptions of the importance 
of these goals to their teachers. Our purposes here are to provide the academic leader or 
researcher with a multidimensional profile of the students' college goals and a rough measure 
of the congruence students perceive between their goals and the goals they believe their 
teachers have for them. It is not presumed that students will perceive their teachers' 
cxpectaUons accurately. Rather, it is important to recognize that perceptions of simllariUes or 
differerxres help determine the ways in which students approach a course. (For the Classroom 
Research Set we have omitted the students' perception of their teachers' goals, preferring that 
the instructor engage students in discussion of differences.) 

In both IR and CR sets, users can add up to six college goals of their own choice to the list of 19. 

From students' responses to the 19 items about their college goals, the three scales described 
below consistently emerge: the relevant items are listed in Tables 5-7. Students may strongly 
endorse more than one purpose. The pattern of student responses comprises the shaded box in 
Figure 1 labeled "college goal patterns." 

College Level Goal Scales 

- Prepare Jar Career and Craduaie/ Professional SchooL Consists of six items that 
describe a career orientation. A concern for a better Job, high income, and material comfort is 
evident. Students who endorse this scale strongly may clioose to pixrsue these goals through 
employment immediately after graduation or they may enroll in graduate or professional 
school as a means to achieve their career goals. 

- Acquire General Education: Reflects an Interest in the intellectual offerings typical of 
traditional higher education. The nine items that make up the scale describe a desire for 
cultural knowledge and an interest in understanding the nature of an academic field. 

- Non-d(rected Scaie; Comprises four items that reveal no definite intellectual or career 
moUvallon for pursuing a college education. External motivations, friends, or other social 
reasons, are dted as reasons for attending college. 
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Tables 

Goals for Attending College Scales 

SCALE: Prepare for Career and Qraduate/Professionai School 
ALPHA RELIABILITY: .69 

Consistt of items that dMcrib« a carMr ori«ntatioa A oonc«m for a b«ttar job. high inooma, and malarial comfort is 
•vidanL Studants who andoraa this scala strongly, may choosa to pursua thaaa goals through ampioymant 
immadiataly aftar graduation, or tfwy may anroli in graduate or profassional school as a maans to achiave tliair caroer 
goals. 



Item NurrtMr Item 



1 


To get a better job after college 


3 


To gain respect as an expert at something 


9 


To be able to make more money 


10 


To be able to have a successful career 


13 


To prepare for graduate or professional school 


19 


To improve one's social position 



Table 6 

Goals for Attending College Scales 



SCALE: Acquire General Education 
ALPHA REI.IABILITY: .83 

Raflads an intarast in tha intaliactual offerings typical of traditional higher education. The nine items that make up 
the scale descrbe a desire for cultural knowledge and an interest in understanding the nature of an academic field. 

Item Number Item 



2 To gain a general education 

4 To improve study skills and readng habits 

5 To prepare for a life of meaningful participation in society 
7 To become a more cultured person 

1 1 To understand how knowledge is developed 



1 o 



To 



learn more about interesting things 
become an informed citizen and voter 
develop creative talents 
prepare for a life of serAce to society 



16 



To 



17 



To 



18 



To 
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Table? 

Goals for Attending College Scales 

SCALE: Non-Directed Scale 
ALPHA RELIABILITY: .69 



ComprisM rt«ms th«t r«VMl no d»finit« intellectual or career motivation for pursuing a college education. External 
motivations, friends, or other sociai reasons, are cited as reasons for attending college. 



Item Numt>er 


Item 


6 


To get away from home 


8 


To provide something to do 


14 


To meet family expectations 


15 


To be with friends 
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A second section of the survey seeks student response to several statements describing broad 
purposes of attending college. Attempting to portrE^r patterns of goals for attending college in a 
somewhat different way, these responses represent seven distinct orientations. In order of 
their appearance in the SGE^ we use the following short-hand labels for these orientations or 
purposes: (1) social change; (2) effective thinking; (3) systematic instruction; (4) vocational 
orientation: (5) personal enrichment; (6) great ideas; (7) values clarification. 

There are no right or wrong orientations toward college and students may strongly endorse 
more than one of these purposes. We have compared responses of introductoxy students and 
upper-class majors with an existing data bank of responses from a nationally representative 
sample of faculty members teaching these same courses. This comparison shows that students 
in all fields place more emphasis on the vocational purposes of college than do faculty 
memberSp but they do not necessarily endorse the oUicr purposes less strongly as a result. 

Goals In TiUng TUs Ccmne 

In this section, the heart of the SGE, students keep a particular introductory course in mind as 
they answer (on a scale of 1 = not important to 4 = essential) whether each statement is a course 
goal for them. The list contains 1 10 possible course goals, most of which focus on aspects of 
academic or intellectual development. Users may add course goals of local interest. 

Two sets of scales, giving different portraits of students' course goals and. hence, useful for 
different purposes, have been derived from these 1 10 goal items. We have called the two sets the 
Subject-Specific Goal Scales and the General Academic Orientation Scales. The General 
Academic Orientation Scales seem to have greatest promise as a multl'diroenslonal 
representation of the fuzzy box labeled "Course Ck>al Patterns" in Figure 1 . The Subject-Specific 
Scales are more useful in comparing faculty and student goals for the same course. 

Subject-Specifk Goal Scales 

The nine subject-spcdflc scales contain items that characterize the goals of students majoring 
in a field, or those taking an introductory course in that field, or both. That is, we formed these 
scales by selecting items that students studying (or majoring in) a particular subject 
consistently endorsed more strongly than did students studying another subject. (See 
Appendix 2 for profiles that illustrate these differences.) Since we only liKludcd specific fields 
in the pilot tests, the number of these scales is limited. We encourage faculty members to 
develop others appropriate to their courses. 

Because students (and faculty) in related disciplines often share common goals, some items are 
Included in more than one scale. As a result, some scales are moderately positively correlated. 
For example, students studying sociology and psychology share some goals. In contrast, the 
subject-specific scales for students studying in sociology and mathematics courses have no 
Items In common. A tenth scale, which we call the "^strongly endorsed scale/* includes a few 
goal Items strongly endorsed by students regardless of the course in which they were enrolled. 
While there were many such goal statements in earlier versions of the SGE, we retained only a 
few to serve as a check on response patterns. The lists of items on each scale are shown in 
Tables 8*17. 
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Tables 

Subject-Specific Goals in Taking This Course 



SCALE: Typically Endorsed by Students in English Courses 
ALPHA RELIABILITY: .89 



ttem Number Item 



6 


To irrprove my study skills 


14 


To become aware of different philosophies, cultures, and ways of IHe 


19 


To learn to organize my thoughts 


24 


To develop respect for arid sensitivity to the views of others 


25 


To improve my writing abiities - to devek)p clear, correct, and effective 




communication 


29 


To learn how thirigs change over time 


33 


To find problems and sokjtkins In literature and film that apply to my own bfe 


62 


To improve my reading skills 


65 


To devek)p my creative talents 


83 


To increase rny power to persuade others 


84 


To improve my speaking abilities 


85 


To learn how to use library fadfities and other Information sources 


91 


To understand my own abilities and limitations 


102 


To be able to write an excellent technical report 


107 


To overcome hesitarK:y atXHJt expressing my views in public 


Table 9 




Subject-Specific Goals in Taking This Course 


SCALE: Typically Endorsed by Students in History Courses 


ALPHA RELIABILITY: 


.90 


ttem Number 


Item 


14 


To tjecome aware of different phllosop>hies, cultures, and ways of lite. 


18 


To develop a broader vision of the world 


28 


To understand events that people have tried to explain 


29 


To learn how things Change over time 


37 


To understand the world around me 


53 


To understand the complexity of the world 


60 


To gain a global or international perspective 


68 


To help secure world peace 


69 


To understand the causes of war and peace 


72 


To leam how people have solved social problems 


75 


To devek>p leisure time interests 


96 


To understand how culture has developed 


98 


To leam how oeople govem themselves 
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Table 10 

Subject-Specific Goals in Taking This Course 



SCALE: Typically Endorsed by Students in Sociology Courses 
ALPHA RELIABILITY: .89 



Item Number 



Item 



14 


To 


15 


To 


18 


To 


24 


To 


27 


To 


29 


To 


36 


To 


38 


To 


48 


To 


52 


To 


67 


To 


68 


To 


72 


To 


76 


To 


80 


To 



Table 1 1 

Subject-Specific Goals in Taking This Course 



SCALE: Typically Endorsed by Students in Psychology Courses 
ALPHA RELIABILITY: .86 



Item Number 



Item 



18 


To 


24 


To 


38 


To 


67 


To 


71 


To 


72 


To 


80 


To 


86 


To 


89 


To 


100 


To 
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Table 12 

Subject-SpecHic Goals in Taking This Course 



SCALE: Typically EfKjorsed by Students in Biology Courses 
ALPHA RELIABILITY: .88 





nem 


29 


To learn how things change over time 


38 


To be able to make ethical and moral choices 


48 


To learn how to work for Important causes 


70 


To try to answer unsolved questions 


71 


To understand scientific principles aruJ concepts 


88 


To investigate the unkrxjwn 


90 


To become aware of the consequences of new applications in science and 




technology 


92 


To develop keener awareness of my environment 


97 


To learn more about science 


101 


To understand how science has affected human life 


103 


To identify an appropriate career 


Table 13 




Subject-Specific Goals in Taking This Course 


SCALE: Typically Endorsed by Students in Mathematics Courses 


ALPHA RELIABILITY: 


.85 


Item Number 


Item 



59 


To learn to solve problems 


63 


To improve my skills in communicating by electronic means such as computers 


71 


To understand scientific principles and concepts 


78 


To learn to interpret nunrierical data 


90 


To become aware of the consequences of new applications in science and 




technology 


104 


To improve my mathematical skills 


109 


To improve my self-confkjence in mathematics 
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Table 14 

Subject-Specific Goals In Taking This Course 



SCALE: Typically Endorsed by Students in Fine Arts Courses 
ALPHA RELIABILITY: .90 



Item Number 


Item 


13 
24 
42 
65 
66 
67 
73 
75 
77 
79 

99 
110 


To devek>p friendships and byalties of lasting value 

To dev6k>p respect for and sensitivity to the views of others 

To use my imagination 

To devetop my aeative talents 

To enjo)/ woiks of art 

To develop ctoser relationships with others 
To have fun 

To devek>p leisure time interests 
To enjoy film 

To CTeate a composition, artistic work, or invention that no one has ever created 
before 

To become a happy person 
To enjoy music 


Table 15 




Subject-Spedfic Goals in Taking This Course 


SCALE: Typically Endorsed by Students in Romance Language Courses 
ALPHA RELIABILITY: 86 


Item Number 


Item 



14 To become aware of different philosophies, cultures, and ways of life 

15 To learn appropriate social skills 

18 To devek>p a broader vision of the world 

48 To learn to work for important causes 

60 To gain a global or international perspective 

72 To learn how people have solved social problems 

75 To devetop leisure time interests 

80 To contribute to the improvement of human welfare 

82 To promote international harmony 

84 To improve my speaking abilities 

96 To understand how culture has developed 
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Table 16 

Subject-Specific Goals in Taking This Course 



SCALE: TypicaUy Endorsed by Students in Introductory Business Courses 
ALPHA RELIABILITY: .89 



Item Number Item 



4 


To 


8 


To 


45 


To 


63 


To 


64 


To 


74 


To 


81 


To 


83 


To 


84 


To 


93 


To 


94 


To 


103 


To 


105 


To 



Table 17 

Subject-Specific Goals in Tatting This Course 



SCALE: Strongly Endorsed by Students in Most Courses 
ALPHA RELIABILITY: .85 



Item Number Item 



1 


To 


3 


To 


5 


To 


46 


To 


47 


To 


51 


To 


55 


To 


56 


To 


58 


To 


61 


To 


87 


To 



can be proud 
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The Subject-Si>eclfic Scales will be most uscftil to classroom instructors or academic 
department chairpersons who are interested in examining the strength of student goals on the 
scale chaitfcterlstlc of their field, and perhaps some related scales or Items they believe to be 
important. Since there are no rl^t and wrong answers and no nomis for the SGE. Instructors 
may modify the scales we tentatively provide for their field. Instructors In fields that have not 
been Included in the pilot testing may add Items typical for their field and may discover which 
itemji in the current list are strong endorsed by their students. Th^ should also complete the 
parallei Faculty Perspectives Version to see which items they, as Instructors, choose. 
Gradually, as the number of users expands, we will be able to add new scales that typify 
students in other introductory courses and majors. 

General Academic Orientation Scales 

We have also derived bom the 1 10 course-level goals a set of 15 scales indicating the broad, 
general types of learning goals that students seem to bilng to courses. These scales reflect the 
underlying patterns of association among these goals for students Included In the introductory 
courses and majors used in the pilot studies. A student may espouse 15 separate orientations 
toward a specific course. Thus, in combination, these 15 scales present a multidimensional 
picture of students' goals for a course that we have labeled a "course goal pattern" In Figure 1 . 
But the 15'Scale profiles will be difi^erent for dlfiercnt courses. This is much more information 
than is provided in most goal profiles, which frequently focus on such simple dichotomies 
such as career orientation versus intrinsic desire for learning. However, care must be taken to 
remember that the profile applies only to the course for which a student is responding. The 
items on each scale arc shown in Tables 18-32. 

The General Academic Orientation scales will be useful to campus leaders and researchers who 
wish to describe students' orientations toward diflcrent disciplines in introductory courses 
and to examine how these orientations change over time. They may also prove useful In 
identifying groups of students taking an introductory course who have goals that are narrower 
than the Instructor views as desirable. 

The 15 General Academic Orientation scales are listed below. They are arranged in order 
beglimlng with the goal that varied most by discipline in our pilot tests (Develop creativity) 
and ending with the goal which was quite common in all disciplines (Improve basic skills.) 

- Develop creativity: Taps students' desire to cultivate their aesthetic, artistic, and 
leisure interests. 

- Increase self- understanding: Made up of goal items that rePect an interest in self- 
awareness. A desire to develop personal independence, self-worth, and an understanding of the 
student's abilities and limitations, are cited as reasons for taking a specific course. 

- Improve speaking skills: Reflects a desire to develop confidence and expertise when 
communicating orally with either a group of people or an individual. 

- Improve reasoning skills: Iteflects a wish to develop a general ability to analyze, 
synthesize and organize knowledge. 

- Develop life philosophij: Represents students' desire to develop a set of principles that 
will guide them through life. 
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- Understand tt^ waid around me: Endorsed by students who wish to understand the 
world from several different perspectives. Hie Items Included In this scale reflect concerns 
with biological, societal, and economic world Issues. 

- Work Jar social causes: Denotes both an Interest In world Issues and a desire to work 
for the Improvement of world society. 

- Develop scienttfk: Inqutry skOls: Reflects a desire to tmderstand the structure of 
knowledge in the sciences anud the effects of scienttQc inquiry on the world. 

- Prepare for career. Comprises ttcms that reflect students* desire to apply their 
coursework to their current or eventual career or future position in society. 

- Gain expertise: Implies student concern with mastering a specific body of knowledge 
in their course or fleld. 

- Devek>p Yumum relations skUls: Delineates a desire to develop the skills needed for 
meaningful personal associations. 

- Improve numerical ability: Indicates a concern with acquiring basic skills In 
mathematics. 

- Understand cultural dlversihj: Reflects an interest in comparing the similarities and 
differences of various cultures. 

- Value learning for its own sake: Represents a general interest in the intellectual 
offerings of a specific course or fleld. 

- Improve basic skills: Indicates a concerr. for developing the skills necessary to 
succeed in college. Items denote a desire to improve reading, writing, and library skills. 

FeeUn^ Mioat Stodyliig In Tills Course 

(Optional in CR versions where pdvacy may be a concern.) 

The 18 Items in this section were intended to assess several attributes of goals discussed in 
psychological literature but often ignored in educational research. These attributes include 
goal dlfflculty, goal time frame (long-range or short-term), goal clarity, and goal source (self or 
assigned by external source). Despite several trials, we have not been totally successful in 
developing unldlmensional and reliable scales that tap all of these attributes the Ave current 
scales (shown in more detail in Tables 33-37) arc: 

- Goal time Jrame (long-range): Includes items that describe an intrinsic er^oyment of 
studying and learning In the course (or fleld) In quesUon. A sense of satisfaction accompanies 
the studying process for students who endorse this scale. 

- Gooi time frame (short-rang^: Indicates a preference for short-term learning 
assignments of only moderate dlfflculty 

- Goal clarity: Implies a preference for clear assignments and purposes. 

- Goal source (expectations): Contains items that tap students' external motivation for 
completing study tasks. 

- Goal source (selfl: Student believes he or she should set own goals in college and 
courses rather than accept goals originating with others. 
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Table 18 

General Academic Orientation Scales 



SCALE: Develop Creativity 
ALPHA RELIABILITY: .85 



Taps studeints' desire to cultivate tlieir aesthetic, artistic and leisure interests. 



Item NumtMr 


Item 


65 


To develop my creative talents 


66 


To enjoy works of art 


73 


To have fun 


75 


To develop leisure time interests 


79 


To create a composition, artistic work, or invention that no one has ever created 




before 


77 


To enjoy film 


110 


To enjoy music 



Table 19 

General Academic Orientation Scales 



SCALE: lrx;rease Self-Understanding 
ALPHA RELIABILITY: .86 



Made up of goal items that reflect an interest in self-awareness. A desire to develop personal 
independence, self-worth, and an understanding of the student's abilities and limitations, are cited as 
reasons for taking a specific course. 



Item Number 


Item 


20 


To devetop personal independence 


21 


To learn skills that enrich nr^ daily life 


33 


To find problems and solutions in literature and film that apply to my own life 


41 


To irK:rease my self-confidence or sense of self-worth 


42 


To use my imagination 


91 


To understand my own abilities and limitations 


99 


To t>ecome a happy person 


108 


To understand my own interests 
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Table 20 

General Academic Orientation Scales 



SCALE: Improve Speaking Skills 
ALPHA RELIABILITY: .78 



Reflects a desire to devebp confidence and expertise when oonvnunicating orally with either a group of 
people or an individual. 



Item NurTt}er 


Item 


83 


To increase my power to persuade others 


84 


To improve my speaking abilties 


107 


To overcome hesitancy atXHJt expressing my views in public 


Table 21 




Ger>eral Academic Orientation Scales 


SCALE: Improve Reasoning Skills 


ALPHA RELIABILITY: 


.89 


Reflects a wish to devetop a general ability to analyze, synthesize and organize knowledge. 


Item Number 


Item 


4 


To weigh alternatives when making decisk}ns 


10 


To improve my reasoning ability- to recognize assumptions, make k>gical 




inferences, and reach correct conclusions 


11 


To understand how scholars gain new knowledge or understanding 


30 


To devetop the ability to see relationships, similarities, and differences among 




ideas. 


31 


To draw my own conclusions 


32 


To appreciate individually and independence of thought and action 


36 


To weigh and question the opinions of experts and authorities 


39 


To predict specific events from broad principles 


47 


To learn things that will stimulate me to learn more on my own 


49 


To make effective decisions 


52 


To interpret evidence 
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Table 22 

General Academic Orientation Scales 



SCALE: Develop Life Phlbsophy 
ALPHA RELIABILITY: .81 



Represents students' desire to develop a set of principles that will guide them through ife. 



Item Number 


Item 


23 


To develop the capacity to change as times change 


27 


To develop a philosophy of life 


35 


To become more broiad-mtnded 


38 


To be able to make ethical and moral choices 


43 


To develop a capacity for self-evaluation 


100 


To develop a personal philosophy related to my work 


Table 23 




General Academic Orientaticn Scales 


SCALE: Understand the World Around Me 


ALPHA RELIABILITY: .85 


Endorsed by students who wish to understand the world from several different perspectives. The items 


included in this scale reflect concerns with biological, societal, and economic world issues. 


Item Number 


Item 


26 


To become twtter informed as a citizen 


28 


To understand events that people have tried to explain 


29 


To leam how things change over time 


34 


To understand how humans have learned to cope with nature 


37 


To understand the world around me 


48 


To leam how to work for important causes 


50 


To be able to det>ate both sides of an issue effectively 


53 


To understarxJ the complexity of the world 
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Table 24 

General Academic Orientation Scales 



SCALE: Work for Social Causes 
ALPHA RBJABILITY: .88 

Denotes both an interest in vvorld issues and a desire to work for the improvement of world society. 



noni NumoBr 


Map** 

ii6rn 


68 


To he^ secure world peace 


69 


To understand the causes of war and peace 


72 


To learn how people have solved social problems 


76 


To help improve gender and racial equaity 


80 


To contribute to the irrprovement of human welfare 


82 


To prorTX)te international harmony 


92 


To develop keener awareness of my environment 


Table 25 




General Academic Orientation Scales 


SCALE: Develop Scientific inquiry Skills 


ALPHA RELIABILITY: 


.89 


Reflects a desire to understand the stmcture of knowledge in the sciences and the effects of scientific 


inquiry on the world. 




Item NumtDer 


Item 


70 


To try to answer unsolved questions 


71 


To understand scientific principles and concepts 


90 


To become aware of the consequences of r>ew application In scierx:e and 




technology 


97 


To learn more about science 


101 


To understarxl how science has affected human life 
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Table 26 

General Academic Orientation Scales 



SCALE: Prepare for Career 
ALPHA RELIABILITY: .91 



Composed of items that reflect students' desire to apply their ooursework to their current or eventual 
career or future position in society. 



Item Number 


Item 


54 


To achieve social status or prestige 


63 


To improve my skills in communicating by electronic means such as computers 


64 


To become a krwwiedgeable consumer 


74 


To achieve job security 


81 


To establish impoitant contacts for the future 


93 


To succeed In business 


94 


To develop my leadership abiities 


95 


To acquire greater decision-making responsibility in my job 


105 


To !eam how to acquire power 



Table 27 

General Academic Orientation Scales 



SCALE: Gain Expertise 
ALPHA RELIABILITY: .84 

Implies studerrt corKem with mastering a specific txxly of knowledge in their course or fiekj. 



Item Number Item 



45 To understand current issues in this fiekj 

46 To understarKl specific facts in this fieU 

51 To gain informatk^n that will be useful after college in my family life 

55 To be able to perform credibly in my chosen occupation 

58 To gain informatk>n directly useful in my cunrent or future career 

61 To use the skills and abilities I have more effectively 

87 To eventually t>ecome an expert in my chosen fiekf 
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Table 28 

General Academic Orientatk >n Scales 

SCALE: Develop Human Relations Skills 
ALPHA RELIABILITY: .89 

Delineates a desire to develop the skills needed for meaningful personal associations. 
Item Number Item 



7 


To learn to get along with dHferent kinds of people 


12 


To prepare for a ffe of service to others 


13 


To develop friendships and loyalties of lasting value 


15 


To learn appropriate social skills for different occasions 


16 


To devek)p the ability to worit well with others in a group 


22 


To listen effectively to what others are saying 


24 


To devek>p respect for and sensitivity to the views of others 


44 


To help others who need my skills or services 


67 


To develop cbser relationships with others 



Table 29 

General Academic Orientation Scales 



SCALE: Improve Numerical Abiity 
ALPHA RELIABILITY: .92 

Incficate' a concern with acquiring basic skills in mathematics. 



Item Number Item 



78 To team to interpret numerical data 

1 04 To improve my mathematical skills 

1 09 To improve my self-confidence in mathematics 



•J : 

ERIC 



student Coals Expioratton User's Manual • IR Guide 



32 



Table 30 

General Academic Orientation Scales 



SCALE: Understand Cultural Diversity 
ALPHA RELIABILITY: .84 



Reflects an interest in comparing the similarities and (tfferences of various cultures. 



Item Number 


Item 




14 


To become aware of different philosophies, cultures, and ways of ife. 




18 


To develop a broader vision of the woltd 




60 


To gain a global or international perspective 




96 


To understand how culture has developed 




98 


To leam how people govern themselves 





Table 31 

General Academic Orientation Scales 



SCALE: Value Learning For Its Own Sake 
ALPHA RELIABILITY: .69 

Represents a general interest in the intellectual offerings of a specific course or field. 



Item Number Item 



2 To discover new ways of seeing and doing things 

3 To enjoy learning for learning's sake 

5 To see how different facts and ideas fit together 

1 06 To exptore the world of ideas 



Table 32 

General Academic Orientation Scales 



SCALE: Improve Basic Skills 
ALPHA RELIABILITY: .82 

indicates a concern for developing the skills necessary to succeed in college. Items derx>te a desire to 
improve reading, writing, and library skills. 



Hem Number Item 



25 To devebp my writing at)ilities- to devetop clear, correct and effective communication 

62 To improve my reading skills 

85 To leam how to use library facilities and other Infonnational sources 

102 To be able to write an excellent technical report 
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Table 33 

Feelings About Studying in This Course 



SCALE: Goal Time Franne (bng-range) 
ALPHA RELIABILITY: .75 

Includes items that describe an intrinsic enjoyment of studying and learning in the course (or field) in 
question. A sense of satisfaction accompanies the studying process for students who endorse this scale. 



Item Number Item 



1 In the long run. study in this field will help me to get ahead in the world 

2 When I complete a learning activity I usualy get a sense of satisfaction 

3 In this course, setting long-range goals is important 

4 I complete daily learning tasks primarily because I enjoy them 

15 I find learning in this field is very exciting and challenging 

16 I ike to plan my learning activities over a k>ng time frame so they will fit together 



Table 34 



Feelings About Studying in This Course 



SCALE: Goal Time Frame (short-range) 


ALPHA RELIABILITY: 


.57 


Indicates a preference for short-term learning assignments of only moderate difficulty 


Item Number 


Item 


9 


1 prefer to set short-range goals so that i can get a sense of satisfaction and 




achievement 


11 


1 woukf rather tackle easy problems than dmicult ones 


14 


If 1 sense 1 cani achieve a goal, I'd rather set one that is easier to reach 



1 
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Table 35 

Feelings About Studying in This Course 



SCALE: GoalClartty 
ALPHA RELIABILITY: .42 

Implies a preference to have clarity about assignments and the purposes they are expected to achieve. 
Item Number Item 

7 I feel obSged to work hard only if I can see the importance of the task 

8 I learn best when rny instructor makes it clear what the goals of each assignnient are 
13 i learn best If i see a direct relation between my assignments and my long range goals 



Table 36 

Feelings Atx>ut Studying in This Course 

SCALE: Goal Source (Expectatk)ns) 
ALPHA RELIABILITY: .59 

Contains items that tap students' external nx>tivation for completing study tasks. 
Item Number Item 

5 I should complete what is expected of a person of my capability 

6 I would work hard to get good grades even if I dklnl like the coursework 

1 2 Even when study materials are dull and uninteresting, I beNeve I should keep working until 
I am iMiished 



Table 37 

Feelings About Studying in This Course 

SCALE: Goal Source (Self) 
ALPHA RELIABILITY: .33 

Student believes he or she shoukj set own goals in college and courses rather than accept goals 
originating with others. 

Item i^umber Item 



1 0 I beL'eve I shoukl set my own goals rather than accept someone else's goals for me 

1 7 I seklom need to seek advice about what my goals shoukj be 

1 8 Deciding what topk^s I study should be my own chok^ rather than my instructor's choice 



o 4 .J 
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EaqwcteUoDS and Stndj SUDi In lUs Couim 

(Optional In CR versions where prlvac>^ may be a concern.) 

The items included in this section of the SG£ were drawn trxm various pilot versions of 
NCRIPTAL's Motivated Strategies for Learning Questionnaire (Pintrtch et al.. 1989). The 
selected items were intended to assess students' self-confidence (or anxiety) about the tai^get 
course, their esp^^tatlons of success, their use of organizing learning strategies, their diligence 
when studying, and their desire to achieve Independence In learning activities. Note that these 
and related ideas are included tai our theoretical framework as outlined in Figure 1. We foujid 
two underlying scales: one includes both student confidence and types of study habits, and the 
other only confidence (lack of). We have called these the "Levels of Confidence" Scales (Tables 
38-39). They seem to describe "sclf-cfDcacy" for this course, as well as learning strategies In 
use. 

- Seif Cofiftdent Scholar. Includes Hans that tap students' confidence in their own 
ability to succeed in the course. The stuify habits students report using In this scale typically 
focus on integrating material, thus the term "scholar." 

- Anxious Student Endorsed strongly by students who report diligent study but seem to 
bcUcve they have not yet mastered the art of being a successful student. A focus on the 
possibility of failure, rather than success. Is linked with detall-ortented study habits. 

Types of Activities Pmsoed In This Conxsc 

These 21 items, describing activities students report having pursued during the course (or 
major), are used only in post-test or major field versions (IR-2, IR-M. CR-2. CR-M) when 
students can legitimately report their recent class-related actlvlUes. The items are modeled on 
early items tested by C. Robert Pace as he developed the College Experience Questionnaire, now 
known informally as the "Quality of Eflbrt" Sc-ales (1975, 1987). Although Pace's measures of 
student effort refer to the entire college experience, we ask the students to report effort in a 
specific course. Used in this way. the activities reported will reflect course assignments and the 
natiu^ of the field as well as student effort. In our theoretical framework. Figure 1. these scales 
arc represented by the box labeled "Student Effort. " 

Four derived scales that group similar types of course activity are described below and the 
Items on each are shown in Tables 40-43. 

- Relates and applies coursewor\c This scale taps students' inclination to focus on 
Integrating what is learned In a class (or major) with other courses or life situations. The scale 
also describes learning activities that focus on integraUon and concept-learning rather thar 
memorization. 

- Znteracts about coursework: This scale is not always distinct for individual courses 
but it docs describe activities pursued by students reporting about their major field. The types 
of activities it represents point to an integration of students' academic and social lives. 

- Explores beyond assignments: This scale consists of items that describe intellectual 
activities extending beyond the assignments of a particular course or major. These activlUes 
portray students who have became excited about a particular field of stu^/. 

- Concentrates on task: This set of items describes study activities that continue for an 
extended period of time. 



o 
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P ic fcici icet ipr Comic Oiy mtatton 

(Major Versions IR-M and CR-M only) 

These seven statements, based on the work of Posner and Strike (197Q, describe students* 
preferences for how material taught in couises should be organized, lli^ are not included in 
the framework In Figure 1* Rather, these Hems arc czpertmentaL We hope to gain some 
knowledge of how students' preferences emeri^ as they reach advanced s^es in their 
education. Because of their complexity and the difficulty beginning students have in 
tntrrpretlng them, we have Included them only In the survqrs to be used with upper-class 
majors (Versions IR-M and CR-^"")* For faculty, we have foimd that particular modes of course 
organization are linked to views of the discipline and bellefo about the purpose of education. 
We have little Information as yet about how students respond to these statements b'jt we 
presume that students majoring in a field may become socialized to think like the faculty 
teaching in that field. 

Stodent tnfonnatloa 

In addlUon to standard demographic Information, this part of the SGE seeks information 
about students' educational and career aspirations, perceptions of their preparedness for 
college, certainty about educational and career goals, and satisfaction with college. These 
Items may be used to estimate ^'coUege expectancy," **course expectancy,** and self-assessment of 
preparation as shown In Figure 1. As noted earlier, for the Classroom Research versions, some 
personal questions are in an optional section. The extent to which these items are used will 
depend largefy on the purposes the user has In mind and the extent to which it makes sense to 
examine responses of subgroups of students. 

Addition of Local Items and Using the Item Pool 

The SG£ was constructed fiom an extensive pool of items gathered from many sources. During 
development, most items that were answered in a uniformly positive or a uniformly negative 
way by most students were discarded, since they provided little Information helpful to teachers 
or researchers in understanding course goals of different groups of students. The retained 
items were those that best differentiated among students taking very different types of courses 
and majors. As a consequence, the SGE does not include all the reasons why students rnay be 
taking a course, or all the reasons their teachers might hope they would hold. 

In addition, originally, many items referring to personal and social goals of students were 
Included in the SGE. Students who were asked about goals they hoped to achieve in a given 
course, howevf^r, seldom saw these personal and social goals as relevant* Therefore, the goal 
Items retained In the SGE are mostt^r of the type one would call academic, intellectual or 
vocational. For these reasons, we ericourage faculty members or researchers to add suitable 
local items, possibly drawing as well from the pool of items we decided not to include, which is 
In Appendix 3, 
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Table 38 

Expectations and Study Skills in This Course 



SCALE: Self-Confident Scholar 
ALPHA RELIABILITY: .81 

Includes items that tap students' confidence in their own abiity to succeed in the course. The ^tudy 
habits students report using in this scale typically focus on integrating material, thus the term "scholar. 



item Number Item 



5 When I study new material. I often skim it to see how it is organized 

6 When I study for exams i integrate irtomnation from different sources, such as 
lectures, reading, and discusswns 

7 When reading I try to relate the material to what I already know 

8 I begin with course material but develop my own ideas about the topics 
3 I beieve I will receive an excellent grade 

1 0 When I study a topic. I try to make everything fit together 

11 I am oonfkJent that I can leam the bask; concepts 

12 I'm certain that my own abifity will result in my being successful 

1 3 When having diffkxjity recaling something, I make an effort to recall something 
else that rrvght be related to it 

1 5 I prefer learning activities that are challenging or arouse my curiosity even if they 

are difficult 

18 If I want to get a good grade, it depends on what I do 



Table 39 

Expectatbns and Study Skills in This Course 



SCALE: Anxtous Student 
ALPHA RELIABILITY: .72 

Endorsed strongly by students who report diligent study but seem to believe they have not yet mastered 
the art of being a successful student. A focus on the possibility of failure, rather than success, is not 
related to integrative study strategies, but may focus more on details 



Item Number Item 



1 When I take tests I think of the consequences of failing 

2 { have difTiculty kientifying the most innportant points in iiiy reading 

3 I seUom ask rny instructor to clarify concepts that I don't understand well 

4 When I take a test I think about items on other parts of the test I cant answer 
1 4 i often find that I read assignments but doni know what they are all about 

16 It is sometin^es hard for me to go on with my work if I am not encouraged 

1 7 When ooursework is difficult, I either give up or study only the easy parts 
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Table 40 

Types of Activities Pursued in This Course 



SCALE: Relates and Apples Coursework 
ALPHA RELIABILITY: .79 



This scale tape students' incination to focus on integrating what is learned in a class (or major) with other 
courses or Ife situations. The scale also describes learning activities that focus on integration and 
concept-learning rather than mennorization. 



Item Number 


Item 


4 


1 thought about appications of the material to other situations 


7 


1 looked for some basic organization in course materials 


14 


1 tried to see how different facts and ideas fit together 


20 


1 tried to relate the material to ideas and experiences of my own 


22 


1 related what 1 learned in this field to my other courses 


Table 41 




Types of Activities Pursued in This Course 


SCALE: Interacts About Coursework 


ALPHA RELIABILITY: .72 


This scale is not always distinct for courses but it is so for students reporting about their major field. The 


types of activities it represents point to an integration of students' academic and social lives. 


Item Number 


Item 


5 


1 discussed the subject matter of this field with other students for an hour or 




longer 


11 


1 tokJ friends about the interesting materials or ideas in this field 


16 


1 he\pe6 another student with coursework 


17 


1 recommended this fiekJ to other students 
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Table 42 

Types of Activities Pursued in This Course 



SCALE: Explores Beyorxl Assigrvnents 
ALPHA RELIABILmr: .70 



This scale oortsists of items that describe intellectual activities extending beyond the assignments of a 
particular course or major. These activities portray students who have become excited about a particular 
field of study. 



Item Number 


Item 


1 


1 read a book related to this fieU that was not an assigned reading 


10 


t participated in a research project related to this field 


15 


1 read newspaper items related to coursework 


19 


1 spent five hours or more looking up references in the Kbrary arKi taking notes 




related to coursp^^voik 


Table 43 




Types of Activities Pursued in This Course 


SCALE: Concentrates On Task 


ALPHA RELIABILITY: .71 


Describes study activities that continue for an extended period of time. 


Item Number 


Item 


6 


1 spent a concentrated period of time-three hours or k>nger wittrout irTtenuption- 




studying in this fiekJ 


13 


i studied at least four hours or longer on coursewoik during the weekend 



ERIC 
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SECTION II. USING THE i>GE FOR INSTITUTIONAL RESEARCH 



1 . Uses in Institutional Research 

This section of the User's GtJide is written for insUtutional researchers or academic 
administrators who are responsible for educational studies at a broader level than the 
individual classroom. For example, the information provided by the Student Goals 
Exploration can be used to understand and compare students' goals In various courses and 
majors. Academic planners may use this information to suggest curriculum changes, faculty 
development needs, or other policy revisions. Although the suggesOons in this section also 
apply to other forms of educational research, for convenience we call all of these varied users 
"institutional" researchers. 

Here we describe several program and college level uses of the SGE, suggest ways to administer 
it for these purposes, and provide computer scoring prxx^ures to assist in analyzing data. Not 
all possible uses are suggested here: individual researchers members undoubtedly will find 
other questions to explore depending on their local needs. 

Those who use the SGE for insUtuUonal research should have some experience in 
administering and analyzing surveys. They should read Section 3 to imderstand more about 
how the SGE was developed, study the wide range of its assessment uses, and learn about the 
technical properties of its scales. 



2. Institutional Researcti Versions of the SGE 

There are three versions of the SGE wlthm the Institutional Research Set: 

Instltntloaal Research-1 IBcgliming of Course (IR-1) VertionJ. This version examines goals 
that students bring to their college courses. It also assesses related motivational constructs 
such as levels of confidence, study skills and perceptions of preparation that were discussed 
earlier in this manual (Sec Figure 1. Section 1). SGE-IR- 1 should be administered dxjrlng the 
first week or two of courses when enrollment has stabilized. Originally designed for 
introductory courses, the DR- 1 can also be used for intermediate courses. However, researchers 
using the SGE in intermediate courses may wish to work with faculty members in those fields 
to add some goal items specific to the field. (See page 46 for more information.) 

Instttntlonal Reseaxcb-2 DBad of Course (IR-2) Veisloii]. This version examines students' goals 
as they complete college courses. When used in tandem with Version IR- 1 , changes in 
magnitude and direction of goals during a term may be examined. Research on the freshman 
year suggests that students may experlerx^ much goal change during the first semester or year 
of study. Also, several measures (initial goals, levels of confidence, background variables) may 
be related to the types of activities students report pursuing in a course. SGE-IR-2 should be 
used close to the end of the term but before students are preoccupied with preparing for 
examinations. 

Bffajor Field (IR-Bl} Version. This version examines goals that students hope to achieve in their 
chosen major. When used in corijunctlon with the ER-l version, it can help explore changes in 
magnitude and direction of goals for the same discipline over time in college. Faculty in 
particular departments may wish to add specific items. 
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Fftcnltj P ei mpc c tlTe vertUm. This separate listing of possible course goals makes it convenient 
for faculty members to record their own course goals and compare them with those of students. 



3. Examples of SGE Uses 

Researchers can use the SGE tar varied purposes. Some of the uses we discuss below are similar 
to those we suggested in the Guide for Classnxm Research. It is Impoitant. therefore, to 
understand the advantages and disadvantages of using the IR versions and of having the 
studies conducted by an institutional or educational research office. The advantages include: 



1. Researchers can work wtth a group of faculty members to randomly sample students 
bxxn their classes and synthesize results. 

2. The IR version of the SGE allows study of a larger set of dimensions, since all sections of 
the SGE are to be administered. 



3. The researcher's distance from the students and neutrality may provide more assurance 
of anonymity for the students. Thus, students may be more open in their responses. 

4. Researchers may have more r^ular access to keypunching and scoring facilities. 

5. Researchers arc accustomed to Unking data with other appropriate variables in 
institutional data bases and inserting cautionary Hags. 

6. Institutional researchers are more likely to have the resources and staff continuity 
needed to conduct longitudinal studies. 



Some disadvantages of using the IR version of the SGE are that: 

1. The initiative for understanding student goals and using the information to improve 
teaching no longer rests with the individual instructor. 

2. The turn around time for feedback may Increase. 

3. The study purposes arc less likely to result in direct communlcaUon with students. 

4. Irxstructors may see the researcher's work as an intrusion in her/his domam. 

Since student responses to the SGE focus on a spcdfk: flcW. the data analyses must be done 
separately by fleld. Thus, most of the studies that the insUtutlonal researcher conducts will 
assist a specific department or group of faculty in the same discipline. Analyses for the various 
disciplines may, however, produce comparisons that provoke fruitful discussion among 
faculty In different fields. 

Below we discuss a few uses of the SGE-IR briefly, beglimlng with the simplest, and Indicate the 
appropriate SGE Verslon(s) to use. 



1. Purpose: To help course instructors compare the course goals of students enrolled In 
various courses or sections of courses. 



Verston; SGE-IR- 1 
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Discussion: Faculty members In a program frequentily would like to know whether 
students tn different sections of a mulu-sectiao coune have different goals. This may 
be especially tmpartanf when sections are scheduled to serve students in different 
nuyor programs, e.g.. nursing, education, business. In another case, Caculty members 
may wish to know how course goals differ among students who choose sections of a 
course that focus on different topics, for example, sections of English courses where 
students can choose to study poetry, the short stoiy. or the novel. And. faculty members 
In a program may be Interested m seeing whether goals of students in intennedlate and 
advancedcouisesdlfferfromgoalsaf students In Introductoiy courses. In each of these 
cases, an institutional researcher may be In a good position to help £acutty members by 
administering the SGE-IR- 1 In multiple courses or sections. Administering the SGE-IR 
early in the temi wlD help faculty members Identify the goals that students have for the 
courses, and the goals they dont have that the faculty ronslrirr desirable. 

By aggregating data across multiple sections of the same course, the researcher can obtain 
sufficiently large samples to systematically compare student sub-groups based on 
characteristics students report in the SGE Student Information section. For example: Do the 
course goals of students who feel they were well prepared for Vtit course differ from those who 
view their preparation as weak? Do the goals of older students differ from younger students? 
Of minority students from majority students? What about those who feel certain of their future 
career path compared with those who are uncertain? How about those students taking a 
required course who plan to major in a very different field? Do students who have had 
previous work in the same subject have different goals from those who are new to the field? 



2. Purpose: To provide a basis for faculty discussion of the congruence between goals of 
students and faculty within an academic department. 

Version: SGE-IR- 1; Faculty Perspective Version 

Discussion: Psychologists, educational researchers and experienced collie teachers 
agree that students leam better if the instructor's goals and expectations are 
communicated to them clearly. They also leam better in settings where their own views 
are valued. This Is true not only at the course level but at the program level. The 
department atmosphere can be Improved If communication about goals flows from 
students to faculty as well as from faculty to students. An institutional researcher can 
help collect goals data from both students and faculty and present it In such a way that 
It fosters productive discussion. 



3. Purpose: To examine how students' goals change as they advance IhiDugh their studies. 

Version: ' SGE-IR- 1 and SGE-IR-2 to compare student responses at beginning and end 
of courses 

• SGE-IR- 1 and SGE-IR-M to compare Introductoiy course students with 
those who later decide to major in the field 

• SGE-IR- M (time 1) and SGE-IR-M (time 2) for tracking the goal changes of 
majors In the field 




44 
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DLscussiorv Since most faculty members hope that students will have greater interest 
in and apprccULtion of their discipline, they view goal changes as desirable educational 
outcomes for students. By administering the SGE to the same students at two points in 
time, institutional researchers can help Instructors determine whether the direction 
and magnitude of goal change for the group are consistent with program objectives. Of 
course, care must be taken to compare the same students over time. The researcher who 
can take responsibility for selectiqg appropriate random samples of students to study, 
dealing with attrition finam the group, and using various ways of treating change scores 
may be able to arrive at finner conclusions and better interpretations with smaller 
samples than can Dacutty members working independently. 



4; Purpose: To compare the goals of successive cohorts of students- 
Version; SGE-IR-1. SGE-IR-2 or SGE-IR-M 

Dtscussiorv Institutional researchers can develop goal profiles for a major or for 
selected courses, maintain them in a data base, and help faculty to compare them 
annually to detect changes in students who are selecting the majors. Because the data 
can be linked with other information^ the researcher can help to determme If changes 
in goal profiles are related to changes in other student characteristics. 



5, Purpose: To consider possible adjustments in academic programs that may better 
recognize and fulfill the goals of current students. 

Verstoru For Intnxluctory courses. SGE-ER-l or SGE-IR-2. For majors, SGE-IR-M 

Discussion: An institutional researcher may help an academic committee to compare a 
goal profile of student majors with a department's curriculum plan. For example, as 
students take Increasingly advanced courses in the major, which of their goals do not 
seem to be addressed In the course sequence? Whk* attitudes toward study in the major 
field might become more positive if curriculum adjustments were made? Is there need 
for an orientation course to help students establlsth more effective goals for their upper- 
dlvlslon work, or a capstone course to help them relate what they have learned to the 
next steps in their education or career? Such campailsons may reveal currlcular gaps 
related to particular goals of students. In this case, the role of the institutional 
researcher is to collect representative data and help the academic committee 
understand their implications. 



6. Purpose: To examine how student goal patterns affe<:t achievement of educational 
outcomes. 

Version: SGE-IR-1 or SGE-IR-M: Faculty Perspective Version 

Discussion: Just as students who have a strong desire to take a course may evaluate the 
instructor more favorably, students who have course or major goals roost similar to 
those of faculty In their department may exert more academic effort In academic tasks 
and thus may achieve more. Using the SGE. institutional researchers may compare the 
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achievement of groups of students whose goals are initially most like and unlike those 
expressed by the faculty. CXher types of nrlattonships measured by the SGE that may be 
related to achievement are students' self-reported level of confidence, their reported 
study skills, and the types of activities they report pursuing In a course. 

Achievement as measured by department tests or senior achievement scores Is not the 
only desirable student outcome that could be used as a success measure (dependent 
variable) here. Note, for example, that in Figure 1 we refer to students' goal attainment 
rather than academic achievement, which m^ or many not be the student's original 
goal. Other measures might include ei^oyment of a fiekl of study. fsHiity with 
particular types of course assignments, awards won. and employment opportunities 
acquired. 



7. Purpose: To assist faculty in basic research about student learning. 
Version: Any of the SGE versions. 

Discussion: Psychologists, educational psychologists and counselors may be interested 
in using the SGE to pursue basic research questions. As one example, scale scores on the 
measure of levels of confidence could be obtained for a group of students. Hie students 
could then receive help in improving their study skills. Do the improved study skills 
result in increases in one's level ofconfldence as a student? As mentioned earlier. 
Figure 1 illustrates several unverified relationships of potential interest. 



8. Purpose: Faculty development. 

Version: Any verslor of the SGE. 

Dtscusslon; According to some observers, the SGE has great potential as a faculty 
development device. If the goals of students who enroU in a course or major are fairly 
consistent each year, repeated administration of the SGE will have diminishing 
returns. But substantial changes in faculty thinking about student needs may occur 
following the first administration of the SGE. These gains wUl result from the 
discussions about student goals with students and discussion^ among faculty 
colleagues. 



4. Selecting the Infomnation to Be Collected 

For most of the p- . poses we have suggested, the institutional researcher will want to use all 
sections of the SGE-IR. This will allow full consideration of what other items correlate with 
students' goals in a course, as shown in Figure 1. Section 1. The Student Information Section 
in the SGE-IR is very comprehensive, but. if needed, the researcher can add additional 
demographic questions for appropriate subgroup comparisons. For example, the researcher 
may wish to compare the goals In science courses for freshmen students who were prepared in 
different types of secondary schools. 

Student ID numbers typically will be collected by institutional researchers, particularly if 
longitudinal studies or linkages with existing;; data bases are plarmed. If any of the questions 
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are believed to invade student privacy, however, students can be Instructed to amlt them. 
Alternatively, though It Um^ future uses of the data base, researchers may wish to administer 
some parts of the SGE anonymously, without a student ID number. If only a longitudinal study 
using both SGE-IR-I and SGE-IR-2 Is planned some ^>^«^clfied type of six digit IdentiOcation 
number known only to the student (for example* the month, day and year of birth) may be used 
to match the two versions. Do not suggest numbers such as house or phone numbers that 
change frequently for students. 

Clearly, when selecting the type and amoimt of SGE information to collect, the researcher faces 
a tradeoff between response rate and identification so that the file may be linked with other 
relevant data. To achieve a high response rate, discuss with students why the SGE is being 
administered. A story in the campus new^iaper describing how the SGE data wlU be used and 
the importance of student responses might also be heipfiil. 



5. Adding Local Goal Items 

Researchers planning to use the SGE-IR should 0rst discuss it with the faculty members in 
whose courses or programs it will be administered, asking faculty members to Identify those 
goals that are essential for their students to achieve . perhaps by completing the Faculty 
Perspective Version. Instructors should also specify ai^ important goals for their students 
that are not on the SGE. Additional goal Items can be distributed to students on a separate 
sheet. These goal Items should be concise, concrete, include only one concept, and allow 
students to respond on the same scale provided for similar Items In the SGE. Number them to 
correspond to the blank spaces provided for local items. Students should answer them on the 
extra answer sheet provided. Space is provided for adding six college goal Items. 20 course or 
majOT items, and 15 student liiformation questions. 

In constructing the SGE, we tried to choose the clearest items among those with similar 
meanings, those important to both students and faculty members, and those that distinguished 
among goals for different disciplines. Items we decided not to use are in Appendix 3. Some 
program faculty may And it worthwhile to add these items If discussing them will help 
students understand the language of the discipline. To Illustrate, the meaiJng of ' problem- 
soh^" and "criUcal thinking" may differ in different fields. 

When deciding whether to add items, recall the following about the course goal items in the 
SGE: 

- The goal items were pilot-tested primarily in introductory courses. For more 
advanced or specialized courses, faculty members may especially wish to add some Items. 

- Many laudable goals were not included in the SGE simply because everyone agrees they 
are laudable. A department may feel some goals are sufficiently important to want to get a 
sense of whether they are Important to their students. If so, the Items should be added. 

* Many valued personal and social goals are not in the SGE because students did not 
view them as the goals for specific courses. When faculty members believe these goals are 
legitimate aims of the course or major, they should be added. 
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6. Selecting Student Samples and Administering ttie SGE 

In general, an Institutional researcher using the SGE will seek either responses from an entire 
population of Interest, or decide to select a random samp x. The entire population is 
appropriate if the researcher is helping faculty memberi study student goals in their own 
classes, or assisting a departmental group of faculty members in leamix^ the goals of a 
relatively small group of imyors. Random samplir^ will be chosen when the task is to provide 
a composite picture of students in a multi-section course or in a large group of mcyors* Random 
sampling may also be used when the objective is to compare goals of sub-groups of students 
within a large course or of those taking several different courses* In this case, randomly 
sampling a small nuxriber of students who are provided some incentive to complete the SGE-IR 
may produce a more accurate picture than sampling the entire population and getting a low 
response rate. 

The way the sample is selected depends upon the study purpose: it is impossible to mention all 
the possibilities here. An illustration of one sampling method follows. If the purpose is to 
portray the goals of students in a large multi-section course* drawing the sample at random 
from the entire class roster will mtnimlyr instructor effects, unless systematic factors have 
s^regated the students into sections on some non-random basis* If sections differ on some 
parameters (e.g., no students from a particular major arc in some sections because of course 
conflicts: advisers often suggest students choose sections taught by particular instructors) then 
it would be better to stratify the sample by section, drawing randomly from each section. 

Tlie SGE-IR takes about 45 minutes for students to complete^ There arc a number of options for 
administration: 

- With the cooperation of the instructors* the SGE can be administered during class 
time. We encourage this option since our experience shows that administration during class 
time, as an integral part of the course with explanation by the instructor produces the best 
response. 

- With the cooperation of the instructors, the SGE can be distributed in class for 
students to complete and return to a central collection place within a day or two. This option 
works reasonably well if the central collection place Is convenient and well-known* 
Alternatively, a "runner^ can visit the class to introduce the SGE and. again, on several 
appointed days to collect it* 

- The SGE can be mailed to randomly selected students who return sealed completed 
copies to a central collection place. Mall-out of the SGE from a central research office produces 
the lowest response rate. If mailed surveys art used, at least two postcard follow-ups should be 
plarmed. In case ID numbers or some other student identlfkatlon are not used on the SGE 
itself, researchers should consider asking the students to submit a separate postcard or 
transmittal slip indicating that they have returned it. This notification can be detached from 
the SGE and will allow the researcher to concentrate on following up only those students who 
have not responded. If possible. It is always good to examine the characteristics of a set of non- 
respondents to see If they differ in any systematic way from those who responded. If the 
surveys are returned to a central place, tt is also possible to mark the date and time they are 
returned to examine any differences between those who responded early and late. 
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As illustrated below, the exact timing of the SGE-IR will depend on the purpose. 

Researchers may be Interested In a "pure" measurement of students' goals prior to the study of a 
particular subject. In thi5 ^ase. the SGE could be administered during an orientation or 
registration period. 

Researchers and instructors may be interested in the goals students hold for the course q/ter 
instructors have discussed and illustrated the intended outcoo>^ of the course during a few 
sessions. Giving the SGE-IR-1 after a week or so may hc';» the instructor know how clearly the 
messages are being heard. 

When using the IR-2 as a post-test, we suggest that students complete tt near the end of the 
regular semester, but before end-of-teim course obligations are due. 

Students majoring in a field may complete the SGE-IR-M at anytime. For longitudinal use. we 
suggest one administration after students offldaUy enter the m^yor and a second near 
graduatlorL Discussion of SGE results with majors could take place at a departmental meeting. 

When giving students instructions for the SGE, be sure that students understand that they are 
to respond regarding either their college goals, their goals for a specific course, or their goaUi in 
their major when answering most questions on the SGE. Based on experience that students 
forget they are answering the SGE for a speclfk course, we have inserted periodic reminders to 
do so throughout the IR- 1 and IR-.^ 

Those who administer the SGE should not Interpret particular items on it for students. Rather, 
if questions of Interpretation are asked, they should say that the survey Is designed to find out 
what the Item means to the students. There is no time limit on the completion of the SGE but 
the instructions indicate the student should work fairly rapidly in order to avoid reading too 
many nuances into the goal items. 



7. Scoring the SGE 

Student responses to the SGE-IR can be recorded directly on the survey except for any items 
added localty. We have provided a separate answer sheet for local items. (Note that hi this 
respect the SGE-IR differs from the shorter SGE-CR where answer spaces are embedded In the 
instrument.) We havent developed machine scoring system for this field-test version of the 
SGE. but it is possible to use a locally available scr.ring system. 

Although we have suggested simple lumd scoring for classroom research uses of the SGE-CR to 
enable prompt class discussion, we suggest data entry and computer analysis for the SGE-IR A 
computer data base can be repeatedly updated and linked with other information. In ^pendlx 
1 we have supplied suggested course (and major) code lists and a data entry plan with consistent 
variable n^mes ff^r all versions of the SGE. even the Classroom Research Versions. After 
coding courses and majors and examining open ended questions to ensure proper format and 
consisterxryr of student responses, data entry persormel can work directly from the SGE 
booklets, creating a comprehensive data base. According to local facilities, the data file can be 
read by SPSSX, OSIRIS. SAS. SYSTAT. MINITAB. or other statlstteal anafysls programs. 

Etecause colleges offer diverse courses and majors, and because students often express their 
major and career intentions best In their own words, we decided against embedding a detailed 
code sheet in the SGE-IR from wlilch students would select appropriate codes when answering 
these types of questions. We have merely asked them to write the name of the course, the name 
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of their inteiided major, and their current career choice, the researcher will need to convert 
these responses to computer codes. In Appendix 1, we have supplied coding schemes that wc 
have found helpful for four-year colleges. The simplified code list we suggest as most useful 
somewhat resembles the old federal HEGIS (Higher Education General Information System) 
coding system. The entire HEGIS code is also provided in the appendix. The newer IPEDS 
^tem (Integrated Postsecondary Eklucatlon Data System) better represents the vast diversity 
of "postsecondary" edixation and may be useftd if convenient. We have not included it because 
of its length. Institutional researchers may wish, however, to code student-contributed 
courses, msyors and careers according to IPEDS or some other locally accepted plan to be 
consistent with other insUtuUonal reports. 

In Tables 44^9. we have summarized the SGE item numbers for each SGE scale. We assume 
that after examining the frequency distribution cf the data, the researrli er will wish to 
compute the various scale scores and store them permanently in the da'^ file. 

Mean Scofcs on Scales 

All scale means are calculated for each student respondent by simmiing the values of responses 
to each item on the scale (values range from 1 to 4) and dividing by the number of actual items 
summed. Thus, as with the item scores, the mean score for the scale will range from 1-4. In 
Tables 44-49, we suggest the minimum number of item responses that should be complete to 
obtain a meaningful score for each scale. If a student has completed less than this number of 
items, no score should be calculated for her. 

Of course, researchers may wish to use other scale construction methods, such as summing the 
items and standardizing the scales to a consistent pre-speclfled mean and standard deviation 
(such as Z-score units or a mean of 50 and a standard deviation of 10). We have not done so to 
avoid conveying the notion that there are norms or known percentile scores for some 
normative group on the SGE. 



8. Developing Group Profiles 

With the exception of the Subject-Specllk scales, the SGE-IR scales were derived by factor- 
analysis. Thus, they are groups of items that tend to be answered similarly by students. They 
serve as a starting point for interpretation by grouping the items in a meaningful marmer. If 
certain groups of students answer some items in a quite different way. you may wish to explore 
the reason for this. 

We suggest that the General Academic Orientation Scales. Levels of Confidence Scales. Goal 
Attribute Scales, and College Goal Scales be computed and stored permanently in the data base 
for use as primary variables in a variety of data analyses. As we did for instructors using the 
SGE-CR set of inventories, we suggest that data ordinarily be displayed in graphic profiles. 
This is because lists of means and standard deviaUons take on more precision with some 
readers than they merit. In Figure 2 below, we show three types of appropriate displays for the 
General Academic Orientation Scales of a group oi* biology students. The first displays only 
means, while the next (technically incorrect) cormects the points to form a profile of scores. 
The third shows the mean scores of a departmental group of faculty members (a fictional case) 
overlaying the scores of their student majors. Of course, since the SGE is useful only for groups 
of students, profiles should never be displayed for individual students. 
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Table 44 

Summary of Items on Goals for Atterxfing College Scales 



Scale Items Contained on Scale 


Number of Items Needed 
to Calculate Scale 


Prepare for Career and Graduate/ 

Professioruil School 1,3,9, 10. 13, 19 


5 


Acquire General Education 2,4,5.7,11,12,16,17.18 


7 


Nondirected 6,8,14,15 


3 


Table 45 




Summary of Items on Subiect-Specific Goal Scales 




Scale Items Contained on Scale 


Number of Items Needed 
to Calculate Scale 


English 6.14,19.24,25.29,33,62,65,8.3,84.85,91.102.107 


12 


History 14,18.28.29.37.53.60,68.69.72,75.96.98 


10 


Sociology 14,15.18.24.27.29,36,38,48,52,67,68,72,76,80 


12 


Psychology 18,24.38,67.71 ,72,80,86.89,100 


7 


Bioloav 29 38 48 70 71 88 90 92 97 101 103 

w fc 1 WW 1 Tw I f w I f f 1 WW |WWtW«*tw# f ■*# ■ ■ ■ */ w 


8 


Mathematics 59,63,71,78,90,104,109 


5 


Fine Arts 13,24.42,65,66,67,73,75,77,79,99,110 


8 


Romance Languages 14,15,18,48,60,72,75,80,82,84,96 


8 


Business 4,8.45,63,64,74,81,83,84,93,94,103,105 


10 


Strongly Endorsed 1.3.5,46,47.51.55.56.58.61.87 


8 
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Tabid 46 



Summaiy of Items on General Academic Orientation Scales 


ocaie 


Home rV\nlAinArl t\f\ fi^^lA 


Number of Items Needed 
to Cakiulate Scale 


Develop Creativity 


65.66.73.75.79.77.110 


6 


Increase Self-Understanding 


20.21.33.41.42.91.99.108 


6 


Improve Speaking Skills 


83.84.107 


2 


Improve Reasoning Skills 


4.1 0. 1 1 .30.31 .32.36.39.47.49.52 


8 


Devetop Life Philosophy 


23.27.35.38.43.100 


4 


Understand the WorW Around Me 


26.28.29.34.37.48.50.53 


6 


Wortc for Sodai Causes 


68.69.72.76.80.82.92 


5 


Develop Scientific Inquiry Skills 


70.71,90.97.101 


4 


Prepare for Career 


54.63.64.74.81 .93.94,95.1 05 


7 


Gain Experise 


45,46.51,55,58,61.87 


5 


Develop Human Relations Skills 


7,12.13.15.16.22.24.44.67 


7 


Improve Numerical Ability 


78.109.140 


2 


Vakje Learning for Its Own Sake 


2.3.5.106 


3 


Understand Cultural Diversity 


14,18,60.96,98 


4 


Improve Basic Skills 


25.62.85,102 


3 


Table 47 






Summary of Hems on Feelings About Studying in This Course/Majo. Scales 




Scale 


Items Contained on Scale 


Number of Items Needed 
to Cak^late Scale 


Goal Time Frame (bng range) 


1.2.3.4.15,16 


4 


Goal Time Frame (sfx>rt range) 


9.11.14 


2 


Goal Clarity 


7.8.13 


2 


Goal Source (Expectations) 


5.6.12 


2 


Goal Source (Self) 


10,17.18 


2 
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Table 48 

Sumriary of Items on Expectations and Study SIdUs Scales « 



Scale 


Items Contained on Scale 


Number of Items Needed 
to Calculate Scale 


SeH-Confident Scholar 


5,6.7.3.9.10.11.12.13,15.18 


8 


Anxious Students 


1.2.3,4.14.16.17 


5 


Table 49 






Summary ol Items on Types of Activities Scales 




Scale 


Items Con!»iined on Scale 


i>iijnio6i ui iicins incbUcu 

to Cak;ulate Scale 


Relates and Applies Coursework 


4,7.14.20.22 


4 


Interacts About Coursework 


5,11.16.17 


3 


Exptores Beyond Assignments 


1,10.15.19 


3 


Concentrates on Task 


6,13 


2 
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Figure 2. 
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Sample profiles of student and faculty on SGE scales (Version C data. N = 



114). 
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Siibject-6peclflc Scale* 

We have provided "subject-specific scales" for only a few fields, those for which we pilot -tested 
the SGB. We have suggested that Instructors using the SGE-CR administer the entire survey but 
choose among the items offered to develop groups of items that seem appropriate. Institutional 
researchers assisting groups of faculty members with this task might suggest that the choice 
proceed in either of two ways: 

1. Prior to administration of the SGE. Instructors may select items that they believe 
constitute a set that should be endorsed more highly In their course or major than 
others. The scale score calculated will then represent how closely students' views 
approach their instructors' views. After data have been tabulated, the researcher will 
want to help the faculty members scan for other items that students hold as strong goals 
but that faculty failed to mclude. 

2. In another method, the SGE can be administered first, followed by "sorts" and 
comparisons to determine which goal items actually were more typically endorsed by 
students studying in one field than in others. This list can then be compared with a 
faculty-generated list. 

In short, researchers and faculty members working with the data base are free to construct 
their own subject-specific scales using the supplied SGE items, locally constructed items, or 
previously discarded SGE items finom the pool In the Appendix 3. Depending on the approach 
used for construction, the scales will represent either what faculty believe should be the goals 
students endorse (akin to a "criterion-referenced approach" as in example # 1 above) or what 
students express as their views (more like a "norm-referenced approach" as in example #2 
above). The researcher has responsibility to help faculty members understand the difference 
between the two. 

The only Subject-Specific Scale score that should be calculated is that most pertinent to the 
course or major In which the student was responding. This may be either an existing SGE-IR 
Subject Spedffc Scale or one that faculty member have helped to construct as described above. 
Calculating any scale for a course or major that the student was not keeping in mmd as a 
response stimulus produces COMPITTCR GARBAGE. We emphasize this strongly because 
although it is possible to calculate a score on the English sub-scale for students who were 
responding for a biology course, that score is not meaningful. If retained, the score could be 
interpreted erroneously at some later date as "how biology students viewed their English 
courses." (We note, as an exception, that there was a legitimate use of these scores during scale 
constructLon only to demonstrate that student response for the targeted course was different 
than for other courses.) 

Recall that the "Strongly Endorsed Scale" received its name because students in diverse 
introductoiy classes indicated that these goals were very important or essential. It is 
appropriate to calculate this scale for all courses as a measure of how strongly the students 
endorse this general scale for each courses. If scores on this scale do not show reasonably 
strong endorsement for some groups, one might seek the reasons. 

9. Unking Wrth Other Data Bases 

We assume thai researchers habitually document data bases carefully, including necessaiy 
explanations of the limits of the data and the caveats for their use. Based on this assumpUon. 
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the Institutional researcher is in a good position to Unk data firom the SGE with othnr data 
bases. The SGE file dociimentatlon should warn against use of the data In individual advising 
or counseling, stress that the stimulus for answering the questions was a specific course or 
major, and indicate that student goals may change during the college experience. 

As mentioned earlier, whether the researcher administers the SGE in class or sends It by mall, 
he or she needs to consider in advance what type of student identification nujnber to associate 
with each data file. If students frequently participate In assessmen t activities or supply self- 
report data and their trust has not bc ^n violated misuse of data, most probably they will not 
hesitate to supply their ID numbers. This provides the easiest link with other data. To 
preserve confidentiality, substitute ID numbers can be assigned by the researcher and linked 
with real student numbers in a file with limited availability. Or substitute ID numbers can be 
known only to the student. In this last alteroatlve, data from two or more SGE 
administrations separated in time can be linked, but linkage with other data bases is not 
possible. 

Note that SGE-IR-1 solicits more student demographic daU than do SGE-IR-2 and SGE-IR-M 
but some basic items like age. gender, year of high school graduation are deliberately 
maintained in all versions. This serves as a cross check on non-serious responses. Any case 
for which these data differ substantially for the same ID number at two administration points 
is suspect and should be discarded. 

With data linkages, a wide variety of studies can be conducted that include the SGE-IR data. 
These will depend upon local Interest and the type of student information system available. 
The SGE file can be linked with student academic input measures such as aptitude tests (the 
SAT or ACT), and with other survey studies such as the American Council on Educatlon/CIRP 
entering student questionnaire. Transcript data, such as numbers and types of courses 
completed, majors actually chosen, and grade point averages achieved can be linked. Finally, 
outcome measures, such as ACT-COMP (American College Testing Service). The Academic 
Profile (Educational Testing Service), or the Graduate Record Examinations (Educational 
Testing Servkre). or various student satisfaction surveys (e.g.. NCHEMS Student Outcome 
Service) can be linked. Because of the subject-specific nature of the SGE-IR the researcher 
must be sure that all students grouped as data sets for such studies responded to the SGE for the 
same stimulus (a speclfk: course or major). It would i]Qt ^ appropriate to assemble SGE scores 
for responses to different courses and use a general education test as an outcome measure. 
(Currently some collaborators are experimenting, however, with using general education as the 
goal target.) 

One Important type of study that typically can be conducted by institutional researchers, but 
seldom by individual faculty members using the SGE-CR versions, is a hierarchical regression 
analysis to assess the effect of student goals on outcomes. Although the data will vary on a 
given campus, the general procedure is to regress an outcome score on both control and 
independent predictor variables. The outcome score may be obtained from a course 
examination (for a given class or multi-section course) or be another outcome measure such as 
a GRE achievement test score or a comprehensive examination (for a major field). In such 
cases, measures of relevant student goals when beginning the course or major (for example, 
scores on pertinent General Academic Orientation Scales) become control variables, along 
with available measures of prior preparation or aptitude in that subject and any demographic 
variables assumed to be important to success in the fleW. Alternatively, student goal scores 
can be examined for their direct effect on outcomes by including them as predictor variables 
after other designated control variables are already in the regression equation. In addition to 
the caveat about being sure that all students included in the regression study responded to the 
SGE for a specific field, we caution that the regressions should have an N of at least 50 students 
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to be stable. Prior research su^ests that regression equations may differ for men and women 
students and for students from different ethnic backgrounds. 

When using the part of the SGE-IR-2 entitled TVpcs of Activity In ItUs Class." researchers who 
have administered Pace's Quality of Student Eq>erleDce scales may particularly want to link 
the SGE results for courses and majors with similar responses for the college experience 
generally. (Since we used items from precursor studies that Pace msty have not eventually 
included in the CSEQ. checks should be made for differences in wording.) 



10. Reporting Results 

Institutional researchers wUl need to tailor reports of studies using the SGE to the study 
purpose and intended audience. It is convenient to classify the types of potential studies in 
three levels of complexity: different reports and different data interpretations are merited in 
each case. 

At the first level, studies simply describe the goals of the students in a course or major. Also at 
a descriptive level, studies may compare students in more than one course or major. 
Remembering that the SGE Is intended to report the goals of gnjuxzs of students, we suggest that 
the descriptive data about either mean scale scores or item scores be reported accordlrig to the 
four-point Likert-type scales on which students marked thetr response. This allows direct 
interpretation of s^e and Item scores. That Is. a mean score from 3.5 to 4.0 should be viewed 
as an essential goal, from 2.5 to 3.5 as important, from 1.5 to 2.5 as somewhat important and 
friom 1 .0 to 1.5 as not Important. We suggest that mean scores be reported with not more than 
one digit to the right of the decimal. Ranking according to the second decimal place runs the 
risk of over- dramatizing differences. That is. for most practical purposes, a group of students 
with mean scores of 2.54 and 2.58 on two scales are saying that both of these goals are 
"important" to them. Alternatively, reports of the percent' of students who endorsed (or did not 
endorse) goal items of interest may be of greatest interest to faculty members. Either scale 
scores or percentages can also be ranked to show what sets of goals students in a partknilar 
course or major thought to be most important. 

Researchers may wish to use t-tests or analysis of variance to compare the scale or item scores 
of groups of students. We caution, however, that what is statistically signlfk:ant may not be 
meanliigful to faculty members. It may be better for the researcher to estimate what 
constibjtes a "meaningful" difference between groups or to ask that faculty make this estimate. 
Of coarse, all reports should indicate the percentage of the desired student population who 
answered the SGE. 

A second level of reporting SGE results involves comparing SGE goal profiles for a group of 
students at two points in time. An example is a comparison of goals eiidorsed by students Just 
entering a major and students exiting the major at graduatlorL One necessary caution here is 
to be sure that the conq>arison is made between the scores of students who were in the group at 
both points in time. A second caution is to make the audience aware of possible testing effects, 
maturation effects, and difficulties in examining change scores such as celling and floor effects 
for those initially scoring at the extremes on the scale Regarding the change scores, some 
students will chcuige their goals in one direction and some in another direction. Therefore, we 
suggest two ways of reporting. Which is used will depend upon what proportion of students 
changed in each direction. If one direction is predominant, method # 1 could be used. 

1. To estimate the magnitude of change that has taken place, one can take the absolute 
value of each change score (subtract, then take the positive value of the difference) and 
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average the resulting scores to shofw tlie pverage magnitude of change. This can be 
accompanied by a report showing the percent of students who changed In each 
direction. 

2. Another method to be used when about the same numbers of students change goals in 
each direction is to tally students changing In each dlrcctiai separately and report the 
numbers of students and average magnitude of the change foi' each group. 

In either of the above two cases, we suggest that graphing a profile of tlxe scores at time 1 and at 
time 2 may be more useful than reporting figures. Unusual pertuxbatii>ns In the profile can 
provoke faculty discussion about irajor change within the limits of the accuracy of the change 
scores. 

At the third level of reporting, the researcher may wish to try to attribute change in goals over 
time, or achievement of outcomes, to some source. In a plarmed ejq>er1ment. foi* example, an 
instructor may agree to provide more attention to goals in a course, or to change course 
communication patterns in other ways, in attempts to influence student goals, '.rhe research 
question is whether students involved in such an experiment will exhibit more goal change on 
the SGE than a similar class that was not invohred. Or, as previously described, the researcher 
may wish to use the goal scores as control or predictor variables in regression analyses that 
attempt to predict student outcomes. In these types of studies, standard social science reporting 
methods should be followed to ensure that all of the decision rules and limitations of the study 
as well as its major findings are clear to the reader. Ah executive summary may be provided for 
readers unfamiliar with the statistical methods. The audience should understand that 
technically such studies never fully ascribe a source of change or achievement since it is 
impossible to rule out all of the alternative reasons that the change or achievement may have 
taken place. 

1 1. Cautions and Limitations 

Since stucents' self-reports arr usually quite accurate (Baird. 1976). there is reason to take 
them quite seriously. When any survey instrument Is repeatedly administered, however, one 
must be aware that in the second administration respondents will reflect experience gained In 
the first administratlorL We expect that for repeated administrators on the SGE-IR versions, 
student goals will shift somewhat for at least three different reasons: the effect of previous 
testing, measurement error, and actual goal change. If instructors or researchers discuss SGE 
results with students or make other specific attempts to Influence student goals, this will 
produce changes in post-test responses. We suggest therefore that different types of research be 
separated. Use one course or program to e x pe rim ent with the effect of discussion about the SGE 
results. Use a different course or program to conduct longitudinal studies of goal change. 

The SGE-IR scores should not be used in admissions, placement or any other evaluation or 
decision affecting an individual student. 

12. Conclusion 

The Institutional Research versions of the SGE arc designed to collect comprehensive data on 
students' goals in multiple classes or programs. These versions of the SGE arc extensive, and 
allow for theoretically-based studies of the relaUonshlps among many sets of variables. 
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This section of the SGE User's Manual has presented several examples of how to use the 
Instrument at the institutional reseazcli level, and provides guidelines and caveats regarding 
data collection and Interpretation. Within these guidelines, however, the possible uses of the 
SGE are much more varied than those discussed here. Experimental uses, in which some 
students or sections are administered a treatment" and sooie are not. are particularly 
promising. So. too. arc the possibilities of linking SGE data with other data bases, such as 
those recordlz^ students' CPA. major choice, or standardized test scores. We encourage 
Institutional researchers and others using the SGE-IR versions to adapt and modify these 
instruments for their purposes. 
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SECTION IIL TECHNICAL INFORMATION 



1. Steps in Developing me SGE: 1986-1990 

In developing the Student Goals E^loratlon« the following steps were taken: 

L A pool of potential goal statements was dev eloped that focused on general goals for 
college and goals for ten selected undeigraduate subjects often Included in students 
college programs. 

2. - The Item pool was expanded based on intervrlews with 109 undeigraduate students in the 

ten fields at eight coU^es. 

3. After a literature review* a conceptual framework was developed that related college 
goals, course goals and emerging measures of motivation orientations* expectations of 
success, study strategies, educational purpose, preference for sp^Uk: educational 
processes, and course effort. (See Figure 1, Section 1) 

4. Each goal statement was classified by multiple raters to ensure coverage of the various 
goal domains represented in the conceptual framework 

5. Content validity of items was developed through: 

(a) focus group discussions with undergraduate students 

(b) responses from faculty teaching In the selected undergraduate fields. 

6. In PUot Study I (fall term 1988), Versions A (prc-test) and B (trial post-test) were 
administered to students enrolled in the ten classes at three geographically dispersed 
four-year comprehensive public universities. Pilot Study I included the following steps: 

(a) Two preliminaiy early- term forms were administered. SGE (Versions A-1 and A-2) 
contained 185 unique course-related goal items as well as item sets representing 
potcntiaUy related concepts. Responses from 1 152 students in ten selected introductory 
subjects at the three universities were analyzed. 

(b) Responses to a late-term form of the SGE (Version B, N = 807) were obtained to extend 
the goal domain beyond that feasible in Version A and to introduce items tapping 
concepts more appropriately measured late in the term, such as reported effort. 

(c) Early -course and late-course responses were compared for students completing both 
Versions A and B (N = 492) to provide estimates of item stability over a term course. 

(d) Correlated sets of goal items (or "factors") underlying the varied parts of the 
instrument when answered by Introductory students were Identified. 

7. Discriminant validity was explored through administration of a itJlned SGE (Version 
M) to u^per-class majors (N = 41 1) in the same disciplines as the introductory course 
respondents. Through factor analysis and univariate group comparisons, scales that 
discriminate among students in different majors and courses were tentatively 
established. General orientations to college characterizing upperclassmen were 
identified for later comparison with those of students in introductory courses. 
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8. Versions C and D were constructed to be used as early and late tenn versions, 
respectively, in Pilot Study n of students in introductory college courses during 1989- 
90. 

9. At the beginning of fall term 1989. Version C was distributed to 3.300 students (60 from 
each of 10 intioductoiy classes in 5 colleges; 30 from each in a smaller college), and 

1 . 182 usable responses were obtained. Version C had a special college goal section 
constructed for a study of the relation of reference group goal conflict and goal char^ge. 
To study the concurrent validity of the SGE scales, Version C also was accompanied by 
either the Goal Instability Scale and the Need for Cognition Scale, or the LOGO n scales. 
Results of this administration Included excellent alpha rellabllttles for most of the 
refined scales and evidence of concurrent validity baaed on the previously published 
scales. A comparison of responses for students enrolled In the same disciplines at 
different colleges provided evidence that the scales measuring student goals for similar 
introductory courses may reflect college diversity. 

10. At end of the fall 1 989 term. Version D was distributed to 11 82 students who had 
completed Version C, yielding 471 usable responses. 

1 1. After examining results from the administration of Versions C and D. slight 
adjustments were made to reduce the number of items in some scales. Instructions to 
student respondents were rewritten to facilitate local use and it was decided to produce 
both a Classroom Research Set and an InsUtutional Research Set of the SGE 
instruments. 

12. This User's Manual originally was constructed to guide collaborators interested In field 
testing the SGE. The original manual contained (1) an introduction to the SGE. (2) a 
user's guide for instructors and academic leaders desiring information about classroom 
research uses of SGE, (3) a user's guide for InsUtutional researchers or other 
researchers. (4) technical information, and (5) revised field test SGE sets. The 
InsUtutional Research Set: IR-1 (revised from Version C). IR-2 (revised from Version D) 
and IR-M (revised friom Version M). and the Classroom Research Set, which are briefer 
versions of the IR instruments more suitable for use by the classroom instructor and 
designated CR-1. CR-2. and CR-M. Upon the advice of collaborators, the manual was 
split into two guides: one for classroom researchers and one for other researchers. 



2. Pilot Test Samples for the SGE: 1986-1990 

During the early period of development of the SGE. we focused on building a suitable pool of 
items that reflect course-specific goals and related constructs for students. These early pilot 
tests provided bttle immediate feedback to students or faculty members at the seven 
universities who cooperated with us: (Ball State University, Jersey City State College. 
Marquette University. South Dakota State University. University of Montevallo, Western 
Carolina State University. Western Michigan University). We greatly appreciate their help. 

While "representativeness " was not a major concern in pilot testing, we tried to select 
cooperating institutions from four-year colleges with diverse programs and student bodies. 
The characterisUcs of the colleges are shown in Table 50. Since we recently had interviewed 
and surveyed faculty members about course plaiming in a set of introductory courses that 
many college students take, we continued to consider those dlscipUnes when constructing the 
SGE. An advantage of this decision was that we had on hand a l^e reserve of faculty- 
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generated goal statements for these fields to tise. We had also Interviewed students about their 
goals In these courses. Although introduction to business did not fit our definition of an 
introductoiy course as well as other courses did. we continued to include it because it typically 
is taken by about 25% of unleigraduate students. The specific set of courses that we used is 
shown in Table 51 as we described them for participating colleges. The distribution of students 
enrolled in those courses completing the variotis pilot test versions of the SGE is shown in 
Table 52. 

In most of our collaborating colleges, there were multiple course sections of some of the 
selected courses. To Ttiinimt^i* the influence of specific instructors' unique goals for their 
introductoiy courses and the possibility that students with unique goals had selected sections 
with a particular instructor, we asked that the SGE be distributed randomly among students 
from the total course list. 



Table 50 

Characteristics of Colleges Collaborating in Pilot Tests (Version C) 



Colleges 



Characteristics 


A 

(n.118) 


B 

(n-92) 


C 

(n-276) 


D 

(n-459) 


E 

(r>-95) 


F 

^n^^A2) 


Enrollment 


2,252 


14.507 


5.224 


8.819 


6.020 


16,274 


Estimated % minority students 


9 


5 


41 


9 


2 


10 


Carnegie classification 


CompI 


DocI 


Corrp 1 


DocI 


CompI 


DocI 


Location 


South 


Midwest 


East 


Midwest 


Midwest 


Midwest 


Type of location* 


small town 


city 


city 


metro area 


rural 


city 


Control 


public 


public 


public 


independent 


public 


public 



* metro area » population of 500.000't- 
city » population of 50.000 to < 500,000 
sn^iall town = population of < 50.000 
rural « outside any center of concentrated population 
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Table 51 

List of Course Types Included in the Survey 



1. Freshman composKion. These writing courses are taken by beginning students with 
average preparation. They may be required or strongly suggested for all or sonie of the students. 

2. Introductory literature. These courses may cover any genre of literature, but they should 
represent undergraduate students' first encounter with literature taught at the college level. 

3. History. These may be courses in either American history or "Western Civilization.' They 
should represent the first college level Nstory courses students might take. 

4. Sociology. These should be introductory sociology courses typically taken by k)wer division 
students as first social science electives or to meet distribution requirements. 

5. Psychology. These should be introductory psychology courses typically taken by lower 
divisk>n students as first electives or to meet distribution requirements, it is not important whether 
psychology is classified as a natural science or a sodal/behavioral science. 

6. Biology. These should be the first biology courses that lower division students take in college. 
They may be taken by prospective majors, by general studies students, or by both groups. 

7. Mathematics. The courses should be introductory mathematics courses taught at or above the 
level of college algetxa. 

8. Introductory Fine Arts. These non-performance courses shoukj be those elected by tower 
divisk>n students as first college courses in any of the arts. They shouki be designed to achieve 
cultural or historical understanding rather than skill devetopment. 

9. Romance Language. These will be beginning courses in French, Spanish, or Italian that are 
taken by students without prior background or whose test scores indicated they should repeat an 
introductory course. 

1 0 . Introduction to Business. This will be the first course offered to students planning to study 
some area of business or business administration. Although not all business programs offer such 
survey courses, those that do frequently plan the course to provide a broad view of the field. 
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Table 52 

Distiibution of Student Respondents by introductory Course and Version of SGE 



Survey version 



Courses 


A-1 


A-2 


B 


AandB 


M 


M 

(wttighted) 


C 


D 


Composition^ 


52 


48 


83 


66 


5 




100 




Lneraiure 


04 


99 


ftfl 
oo 








121 


69 


History 


98 


104 


108 


80 


18 


40 


102 


37 


Psychology 


40 


48 


27 


16 


30 


40 


134 


69 


Sociology 


43 


44 


56 


33 


10 


40 


154 


58 


Biology 


35 


45 


56 


26 


11 


40 


117 


44 


Mathematics 


31 


52 


121 


50 


21 


40 


109 


28 


Arts2 


67 


75 


96 


68 


53 


40 


108 


47 


Ronuince language 


58 


62 


78 


45 


10 


40 


124 


42 


Business 


54 


55 


76 


55 


225 


40 


113 


49 


Missing 






18 












Total 


542 


592 


807 


491 


407 


400 


1182 


481 



' Survey versions for courses were Versions A-1 . A-2. B, C, and D; survey version for majors was Version 
M. 

^ There were few English majors concentrating in writing so these responses were recombined with 
those majoring in literature. We know, however, that the two orientations may differ. Data were collected 
on the specific focus for fine arts majors, and for many analyses, they were examined as two groups: (1 ) 
music, dance, theater; (2) art. 
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To avoid using class ttme and to preseive student anaoymlty. we asked that the SGE be 
distributed to the selected studenls in clawtrs, but completed out of class, sealed, and sent to a 
collection point for direct return to NCRIPTAU Since there are no "correct" responses to 
student goal items and we did not plan to construct norms for the SGE. we were not unduly 
concerned about the " repr es en tativeness" of the student sample. Because of these procedures, 
however, it Is virtually certain that the students who reqxmded were more cooperative than 
those who did not. Also, a higher percentage of women than men responded. The 
characteristics of students responding to each of the pilot test versions In Pilot 'Tests I and n 
are shown in Table 53. A comparison of the same student characteristics for the six coU^es 
participating in Pilot Test n in 1989-90 (Versions C and D) is shown in Table 54. 



3. Derivation of the Scales 

Scales for 8GB SectkHis Related to Cotme Goals 

Factor analysis of student responses in the selected introductoiy courses for Versions A and B 
gave us a sense of the underlying factors that might emerge from each section of the SGE. Using 
pUot Version M, we administered a reduced list of items to upper-class students majoring in the 
same fields as the selected introductory courses. We found that for several sections of the SGE- 
those concerned with concepts related to course goals (see Figure 1, Section 1), the factors 
remained quite stable. These sections included: Goals in Attending College. Expectations and 
Study Skills in the Course (or Major), and Types (tf Activities Pursued !n the Course (or Major). 

At this stage, stability was not achieved for the set of items entitled Feelings about Studying in 
the Course (or Majoii. We changed a few items several times, hoping to tap various goal 
attributes we had identified from the literature, such as clarity, temporality, and origin. (See 
Stark. Shaw, and Lowther, 1989 for a fuU discussion of these attributes.) Factor analysis of the 
first set of items we used seemed to capture these dimensions only modestly. Through several 
pilot tests we have managed to improve the face validity and factor structure of the scales 
somewhat. However, as we have noted in Section 1. two of the scales still have low internal 
consistency. 
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Table 53 

Characteristics of Student Response Groups 



Student response by version of SGE administered 



Characteristics 


A 

(n>1134) 


B 

(r^807) 


A and 0 
{/V491) 


M 

(n-407) 


Q 

(rKl182) 


Q 

(n»481) 


Mean aoe 


20.4 


20.4 


20.7 


24.9 


19.1 


19.3 


% female 


61.2 


61.3 


65.1 


62.3 


61.9 


66.9 


% white 


80.7 


82.5 


81.2 


88.2 


81.4 


NA 


% freshmen and sophorTx>res 


72.4 


71.8 


71.8 


2.2 


82.5 


NA 


% declared major 


67.2 


72.3 


67.4 


99.8 


60.9 


60.7 


% certain about major 


76.5 


81.8 


79.6 


94.9 


75.0 


74.2 


% certain about future career 


72.2 


79.6 


75.3 


83.5 


68.2 


65.7 






Percent of total response from each college 




College r 


20.8 


21.4 


21.0 








College 2 (C) 


41.6 


47.8 


42.4 


75.4 


23.4 


24.7 


College 3 (B) 


37.6 


30.7 


36.7 


24.6 


7.8 


7.3 


College 4 (A) 










10.0 


9.8 


College 5 (D) 










38.8 


33.3 


College 6 (E) 










8.1 


8.1 


College 7 (F) 










12.0 


16.8 


Total 


100.0 


99.9 


100.1 


100.0 


100.1 


100.0 



* College 1 did not continue for Pilot Study II. 
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Table 54 

Characteristics ot Participating Students in CoUaboraUng CoUeges (Version C. Fall. 1989) 



Colleges 



Characteristics 


All 
(Nk.1182) 


(0-118) 


Q 

(r>-92) 


(r»-276) 


Q 

(0-459) 


E 

(r>«95) 


F 

(n»142) 


Mean age (years) 


19.1 


18.5 


19.5 


21.2 


18.1 


20.0 


17.8 


% female 


61.9 


71.2 


65.2 


60.5 


56.0 


58.9 


76.1 


% white 


81.4 


92.4 


92.4 


45.3 


86.7 


95.8 


91.5 


% freshmen and 
sophomores 


82.5 


85.6 


72.9 


71.7 


82.8 


78.9 


95.1 


% declared major 


60.9 


73.7 


78.3 


46.0 


59.3 


77.9 


5^.8 


% certain ^ixxjt major* 


75.0 


67.8 


81.5 


80.1 


71.9 


76.9 


63.3 


% certain about future 
career* 


68.2 


57.7 


68.5 


74.2 


63.8 


74.7 


54.9 


% of sample 


100.0 


10.0 


7.8 


23.4 


38.8 


8 0 


12 0 



* total percent of students who indicated 'extremely" or "quite' certain 
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The Gencnl Academic Orientation ftnlft 

rrom the 1 10 ttems In the SGE section which ask students to Indicate how strongly they hold 
goals for a specific course we constructed two entirely separate sets of scales, derived In 
different ways. These are Oie General Academic Orientation Scales derived by factor analysis, 
and the Subject-Speciac Scales, derived by collecting items endorsed by students studying a 
specific subject. A goal item may be on only one General Academic Orientation Scale, but it 
may be on more than one Subject-Specific Scale. 

We dealt with a changing pool of items throughout the several pilot tests, so a complete 
description of each iteration is not of value. Rather, we provide below a few pertinent 
comments on the derivation of the General Academic Orientation Scales. 

Since we asked students to think about a particular course when answering the SGE. the pilot 
study dlstrlbuUons of SGE Item or scale means for an aggregate sample are. strictly speaking, 
not meaningful statistics. This is because for most of the scales, the aggregated sample means 
might differ if students firom a different mix of courses had been surveyed. For the General 
Academic Orientation Scales, however, which were derived from factors underlying a large set 
of course goal items, we believe that very similar clusters of items would have emerged 
r^aidless '^f the mix of courses used to derive them. In fact, the factors we derived from the 
initial item pool, which fonned the basis for these scales, remained quite stable through 
successive pilot tests and expansion from three to six universities. Hence, the General 
Academic Orientation Scales probably represent a set of goal dimensions for general learning 
typically held by students in introductoiy courses in four-year colleges. 

The same set of goal dimensions may not characterize students at each level of their college 
education, however. Although items varied somewhat through the pilot testing, similar 
factors did emerge from the items for Version A and Version C, both completed by .students in 
introductory courses. For Version M. completed by uppcrclassmen with regard to their majors, 
only nine factors were derived, compared to 15 for the introductory students. The nine factors, 
the number of items on each, and their reliabilities arc given In Table 55 below. 

Several of the nine factor-based s-ales for majors shown in Table 55 encompass more than one 
of the 15 scales of the SGE derive : from responses of introductory course students. They were 
also more distinct. That Is. items tended to lozd strongly on only one of the nine factors. In 
comparison, for the 15 factors derived for introductory students, many items loaded modestly 
on several factors, making necessary a Judgment about which scale to assign the item. Because 
It Is easier to aggregp.te itTn/.:nsions than to separate them, we decided to use the 15 scales from 
Version C as the SGE General Academte Orientation Scales. We believe this will allow 
researchers and instructors to examine student goal orientations more easily and relate them 
spedflcally to leain.ng activities. From another perspective, however, it would be possible to 
use the nine dimensions that emerged for upper-class majors as a comparison point for 
introductory students. 
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Table 55 

Nine General Academic Orientations Toward the Major 

Number 

of Items Reliability 



1. 


Increase mv world understandna. work for oeaoe. hamionv. 
social improvement 


22 


.94 


2. 


Develop persor^ independence, self-understanding, Bfe philosophy 


15 


.90 


3. 


Develop scientific/investigattve skills 


14 


.91 


4. 


Build c:^reer success 


13 


.90 


5. 


Develop reasoning and decision-making skills 


14 


.90 


6. 


Devek>p aesthetk:, creative, leisure time interests 


10 


.86 


7. 


Acquire useful expertise, achieve credibiGty 


10 


.82 


8. 


Develop social relations/skills 


8 


.86 


9. 


Develop basic information-seeking and study skills 


6 


.84 



Table 56 

Rank Order of Mean Scores on Subject-Specific Scales 



Scales 



Samples 


N 


Eng 


• His 


Soc 


Psy 


Bio 


Math 


Arts 


Lang 


Bus 


English Composition 


100 


r 


9 


9 




9 




1 






Literature 


120 


2 










10 








History 


102 




r 


2 










2 




Socio k>gy 


153 




2 


V 


1 


2 






1 


2 


Psychology 


134 






2 


2 












Biology 


113 


9 








r 




10 


9 


9 


Math 


106 


10 


(0 


10 


10 




1* 


9 


10 




Pine Arts 


107 








9 




10 


2 




10 


Romance Language 


124 










10 


10 




3 




Business 


112 












2 






r 
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The differing factor structures that ezneised for Ixitroductoiy and major-kvel students caused 
us to wonder about the reasons for such differences. One possible explanation involves 
variations In the items. We made some minor wording changes In Items between Version M 
and Version C. We believe, however, that these changes were not sufficient to cause the 
difference in the factozs. A second possible explanation concerns the sampling. The 
upperclassmen were not an equivalent cross-sectional group to the students In the 
introductoiy courses. Upperclassmen, as Identified by the selection methods, were majoring 
either In one of the selected liberal arts fields (about 45%) or in business (about 55%). Students 
in other majors offered by the colleges were not sampled. Yet. the studenU in introductory 
courses expected to select a much greater variety of potential majors, including such fields as 
engineering, nursing, and educaUon. career fields. 

From the standpoint of student academic development, the third possible expOSknation is more 
Interesting. Perhaps as students move through their college experience, some goals become 
more intertwined or even merge. To illustrate, the first goal factor derived for majors Included 
portions of at least three of the introductory level scales: Understand the World Around Me. 
Understand Cultural Dh'ersity, and Work for Social Causes. The second factor combined 
Developing Self-understanding and Developing a Ufe Philosophy. Together these two factors 
accounted for 32% of the variance In the item set: the remaining seven fieu^tors were much less 
strong. Now that the items on the IR- 1 and IR-M are exactly the same in the field test versions 
of the SGE. it will be possible to explore the number of dimensions for comparable samples of 
introductoiy and advanced students more completely. 

8id:!)ect-8peclflc Scales 

The subject-specifk scales were first derived by examining the responses for students enrolled 
in each introductory ^urse when pilot Versions A and B were administered. All ol the goals 
that students endorsetl strongly for that subject were assigned to its specific scale. When items 
were endorsed strongh' by students in more than one subject, they were assigned to both scales. 
After the mean scale scores were computed for the strongly endorsed items, anafyses of 
variance were conducted for each scale to ensure that students enrolled in the designated 
subject scored highest on the scale. They did, with one exception. Because the scales for 
sociology and psychology had many items in common, sociology students scored as high as 
p^hology students on the psychology scale. If we had included in our pilot tests other subjects 
for which students may hold very similar goals (for example, physics and mathematics), wc 
might h3ve foimd other pairs of scales that tended to converge. 

As a test of discriminant validity (to be discussed shortly), we then examined the ability of 
these scales to diffrrentlate among upper-class students who answered Version M for their 
major. The scales served to distinguish students majoring in the different fields somewhat 
more sharply than was true for introductory students. 

On the basis of the information from Version M. we made some adjustments in the items to be 
included on many of the Subject-Spedflc Scales for use in pilot Version C. On the assumpUon 
that goals of the upperclass students were based on greater experience and realism, we Included 
all Items that students majoring In the field had endorsed strongly. Such Items can provide 
faculty with a baseline against which to measure students changes toward goals often 
associated with the study in the field. But wc also retained in the scales some items that had 
been endorsed for the subject by Introductory course students, but not by upperclassmen. TSvo 
examples include the goal for introductory students that their sociology course will improve 
their social skllLs. and their psychology course will help them solve personal problems. While 
the^ students' goals may be achieved, they may represent a naive view of these disciplines. By 
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retaining them in the scales, however, we provide an opportunity for Instructors using the 
SGE>CR to discuss the differences between their Intended course goals and some that students 
naively endorse. 

Table 56 shows some rank orders of mean scores on each Subject-Spedfk Ocale based on 
responses (Version C) of students enrolled in the taiget subject and other courses. The table 
senres to Ulustiate the fact that students in the specified courses (and closely related subjects) 
usually score highest on the Subject-Specifk Scale: students in other fields dont hold these 
same goals as stn>ng)y for their courses. We have tised ranlcs because the mean scores 
themselves are so dependent on the composition of the pilot study sample. And we have shown 
only the two fields ranked highest and the two ranked lowest on each scale to avoid 
tmwarranted comparisons among subjects in the middle-ranks. 

Table 56 is based on results from the particular mix of Introductoiy students responding to 
SGE-Version C. As the rank orders indicate, the psiychology scale does not distinguish these 
students firxn sociology students. Two additional cases emeiged in this daU set where the 
scales fall to rtiftttngiHah among introductoiy course students: students in English 
composition score as high as fine aits students on the fine arts scale and both sociology and 
hlstoiy students score as high as Romance language students on the Romance language scale. 
We believe the common element in the first instance is goal items focusing on creativity; and in 
the second. Items focusing on goals of imderstanding culture and cultural diversity. We can 
also observe In Table 56 that students goals for mathematics and biology are most distinct 
fi^>m goals for the other subjects. 

These comparisons ccnfirm traditional notions about student goals in their courses and thus 
constitute one type of iace validity for the scales. The results also have interesting potential 
for considering interdisciplinary linkages among the academic subjects based on the 
similarity of goals that students expect them to fulfill. Introductory students' goals were 
undoubtedly influenced by whether the course was a self-directed diolce or a curriculi^m 
requirement to be disposed of. Although we have not analyzed the data yet. the SGE versions 
for mtnxluctory courses ask students to indicate whether they took the course because it is 
required, allowing comparisons of these two groups. Based on our interviews with faculty 
members in these same fields, however, we suspect students' goals differ considerably from 
those held by the faculty. It is for this reason that we eiKX>urage faculty members using the 
SGE-CR to build their own scale for their subject. 

4. Scale Intercorrelations 

students simultaneously have many goals for college and for their specific courses; these goals 
are not Independent. As a consequence, the goal scales represented by sets of items in the SGE 
are often strongly correlated. Tables 59-65 show the correlation of scales within and between 
each of the SGE sections. We discuss notable aspects of these tables below. 

The correlations in Table 57 illustrate that students may endorse more than one type of goal 
for going to college. The desire to gain geneial education and the desire to prepare for a career 
definitely are not Independent. The "non-directed" scale which, to some extent implies a lack 
of dear college goals, is also correlated with the cthors. This is probably because some of the 
Items on the scale incorporate typical social goals for going to college tliat may be held 
simultaneously with academic goals. 



student Coals Eiq>loration User's Marwal - IR Guide 



71 

Table 57 

Correlations of Goals for Attending College (N » 1 150) 

Scales 

General education Career Non-directed 

Scales 1 2 3 

1. Acquire a general education 1.00 

2. Prepare for career and/or 

graduate/professional school .42 1 .00 

3. Non-directed .40 37 1.00 



In Tabic 58 wc observe that, with one exception, the 15 General Academic Orientation Scales 
arc positively correlated with each other. The only negative correlation is between the goals of 
Improving Numerical Ability and Understanding Cultural Diversity. This small negaUve 
relationship is consistent with the somewhat distinct set of goals for students In mathematics 
courses. 

The correlations among the Subject-Speclflc Scale mear^s in Table 59 merely portiay that, to 
varying degrees, the scales contain items In common. S JlcUy speaking, such correlations 
should not be calculated because, as we have stressed, a student should be assigned a Subject- 
Specific Scale score only for the course in which he/she responded and the Universally 
Endorsed Scale. In Table 60 we violate this rule once more to Illustrate tiie correlations 
between the General Academic Orientation Scales and the Subject-Specific Scales. The 
positive figures portray the considerable overlap among the items in these two non exclusive 
sets of scales. 

In Table 61, students' college goals arc related to their scores on the 15 General Academic 
Orientations. Students with strong general education goals for college attendance tend to have 
strong goals for all of the academic orientations. In comparison, fttudents with career 
preparation as their primary college goal less strongly endorse the general academic 
Orientations. Correlations that stand out because they are close to zero are those correlatlop^ 
between the college goal of career preparation and orientations toward Developing Creativity, 
Working for Social Causes, Understanding Cultural Diversity, and Valuing Learning for Its 
Own Sake. These findings reinforce the common view that students with strong goals lor 
career preparation in collect have somewhat narrower goals than those attending to gain a 
general education. 
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Table 58 

Correlations of General Academic Orientations (N-1 164) 



General Academic Orientation Scales 



General Academic Orientation Scales 


1 


2 


3 


4 


5 


6 


7 


8 


9 


10 


11 


12 


13 


14 


15 


1. Develop aeatlvity 


1.00 






























2. Inaease self-underBtanding 


.69 


1.00 




























3. Improve speaking skills 


.59 


.72 


1.00 


























4. Improve reasoning skills 


.42 


.71 


.56 


.00 
























5. Develop a life philosophy 


.53 


.76 


.62 


.78 


1.00 






















6. Understand the worM around me 


.37 


,54 


.44 


.74 


.76 


1.00 




















7. Work for social causes 


.46 


.53 


.52 


.53 


.69 


69 


1.00 


















8. Devek>p scientifk: inquiry skills 


.17 


.29 


.24 


.44 


.41 


.53 


.53 


1.00 
















9. Prepare for a career 


.51 


.67 


.66 


.56 


.58 


.46 


.55 


.38 


1.00 














10. Gain expertise 


.31 


.58 


.46 


.68 


.57 


53 


.46 


.47 


.68 


1.00 












11. Devek)p human relations 


.45 


.71 


.60 


.66 


.74 


.59 


.63 


.31 


.5H 


,56 


1.00 










12. Improve numerical ability 


.19 


.26 


.22 


.21 


,15 


06 


.20 


.36 


.53 


.39 


.14 


1.00 








13. Value learning for its own sake 


.39 


.52 


.39 


.69 


.60 


.60 


.45 


.30 


.30 


.44 


.49 


.04 


1.00 






14. Understand cultural diversity 


.40 


.39 


.36 


.44 


.60 


.69 


.69 


.25 


.28 


25 


,51 


-.08 


.51 


1.00 




15. Improve t>asic skills 


.53 


.65 


.71 


.52 


.51 


.41 


.38 


.20 


.55 


.40 


.50 


.19 


.32 


.29 


s 

1.00 
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Table 59 

Correlations of Subject-Specific Sc&\es (N = 1125) 



Subject-Specffic Scales 



Subject-Specific Scales 123456789 10 



1. English 


1.00 
















2. History 


.58 


1.00 














3. Sociology 


.72 


.87 


1.00 












4. Psychology 


.68 


.78 


.93 


1.00 










5. Biology 


.52 


.64 


.72 


.77 


1.00 








6. Mathematics 


.36 


.23 


.35 


.45 


.66 


1.00 






7. Fine Arts 


.84 


.60 


.74 


.76 


.56 


.42 


1.00 




8. Language 


.70 


.90 


.91 


.84 


.62 


.29 


.75 


1.00 


9. Introductory business 


.73 


.50 


.66 


.68 


.65 


.64 


.79 


.64 


10. Strongly endorsed 


.63 


.48 


.64 


.64 


.63 


.51 


.63 


.56 



Not*: These scales are not independent; they have some stems in cx>mmon. 
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Table 61 

Correlations of General College Goals and General Academic Orientations (N - 1 134) 



Scales 



Scales 


General education 
1 


Career 
2 


Non-directed 
3 


1 . Develop creativity 


.23 


.03 


.19 


2. Increase self-understanding 


.34 


.15 


.26 


3 Irrprove speaking skills 


.23 


.14 




4. Improve reasoning skills 


.38 


.17 


,20 


5. Devetop a ife philosophy 


.38 


.15 


.21 


6. Understand the world around me 


.39 


.11 


.16 


7. Work for social causes 


.30 


.07 


.16 


8. Develop sdentitic irK|uiry skills 


.25 


.10 


.14 


d . Prepare for a career 


.26 


.27 


.27 


1 0. Gain expertise 




.19 


.15 


1 1 . Devebp human relations 


.36 


.17 


.24 


1 2 . Improve numerical ability 


.14 


.17 


.17 


1 3. Value learning for its own sake 


.39 


.01 


.09 


1 A . Understand cultural diversity 


.30 


-.00 


.09 


1 5 . Improve basic skills 


.23 


.13 


.20 
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Students who have no clear academic goal for attending ooU^e (those who scoie high on the 
non-dliected scale) nevertheless strongly endorse some specific General Academic 
Onentatlans. The highest correlations between college and cotirse goals for these students are 
Increasing Self Understanding. Preparing for a Career, and Developing Human Relations. As 
might be expected, the weakest relationship Is with Valuing I/^amtng for tts Own Sake. These 
correlations seem to Indicate that these students are motivated least fay Intrinsic love of 
learning and more by the need for social relations and self-imderstandlng. 

The correlations in Tables 64 and 65 show relationships among measures we assume are 
closely related to students goals: Goal Attributes and Levels of Confidence as a student. The 
relationships among the five Goal Attributes are represc itcd by mostly small and positive 
correlations. The strong native relationships anticipated between preferring long-range and 
short-range goal time frames do not appear, nor do the expected native relationships between 
being a self-confident scholar and an anxious student. There is. however, a strong positive 
relationship between Self-confidence as a scholar and preferring Long-range Goal Time 
Frames. To some extent these relationships are attenuated because students were responding 
for different academic subjects. The correlations are stronger when sub-samples of students 
from a single discipline are studied. 

In Table 63 we show correlations of scores on the General Academic Orientation Scales with 
scores on the Goal Attribute and Levels of Confidence Scales. Here we see an expected positive 
correlation between long-range goals and several of the academic orientations, while the 
correlation between academic orientations and short-range goals is close to zero. Self- 
confidence as a scholar is also modestly associated in a positive way with most General 
Academic Orientations, while being an anxious student is less strongly related. Note that for 
Improving Numerical Ability, the pattern reverses. This seems to mdlcate that the levels of 
confidence and anxiety students feel about mathematics courses may be quite different than 
for other courses. 



Table 62 

Correlations of Goal Attribute Scales and Levels of Confidence Scales 



Scales 



Scales 


1 


2 


3 


4 


5 


1. Goal lime fr^iiae (iong-range) 


1.00 










2. Goal lime fran?e (shon range) 


-.01 


1.00 








3. Goal clanty 


.06 


.35 


1.00 






4. Goal source (expectations) 


.38 


.12 


.13 


1.00 




5. Goal source (self) 


.23 


.09 


.17 


.19 


1.00 


6. Self-confident .scholar 


.52 


-.03 


.15 


.37 


.33 


7, Anxious studeni 


-.00 


.40 


.34 


.10 


.04 
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Table 63 

Correlations of Acadenic Orientation Scales witti Goal Attributes and Levels of Confidence Scales 



Acad«mic Orientation Scales 




Goal Attributes and Level of Confidenoe Scales 




Long 
Range 


Short 
Range 


Clear 


Expectatkins 


Self 


Confident 


Anxk)us 


1. Develop creativity 


.26 


.07 


.10 


.03 


.06 


.16 


.11 


2. Increase seK-understanding 


.44 


.10 


.15 


.18 


.09 


.21 


.17 


3. Improve speaking skills 


.33 


.10 


.16 


.14 


.11 


.18 


.19 


4. Improve reasoning skills 


.50 


.03 


.15 


.27 


.13 


.34 


.13 


5. Develop a life phitosophy 


.44 


.08 


.13 


.21 


.09 


.28 


.17 


6. Understand the workJ around me 


.40 


.04 


.13 


.22 


.08 


.28 


.13 


7. Work for social causes 


.34 


.03 


.11 


.11 


.08 


.22 


.17 


8. Devebp scientific inquiry sk\\\s 


.29 


.02 


.08 


.18 


.07 


.20 


.15 


9. Preparo for a career 


.41 


.06 


.16 


.17 


.08 


.17 


.20 


10. Gain expertise 


.57 


-.01 


.06 


.26 


.10 


.31 


.12 


1 1 . Devek>p human relations 


.41 


.08 


.11 


.22 


.10 


.21 


.17 


12. Improve numerical ability 


.20 


.06 


.09 


.08 


.05 


.06 


.16 


1 3. Value teaming for its own sake 


.50 


-.03 


.04 


.23 


.12 


.39 


.02 


14. Understand cultural diversity 


.28 


.02 


.10 


.12 


.08 


.23 


.06 


15. Improve basic skills 


.28 


.09 


.17 


.18 


.08 


.10 


.17 



f 
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In Section 1 of this Manual we discussed a geneial conceptual framework that guided our 
development of the SGE. and Illustrated It graphically in Figure 1 on Page 5. The correlations 
we have presented tn this discussion will be ocamined further in the future for appropriate 
subgroups of students respondUig to a spedfk cotirse. As the SGE data base grows, these 
explorations will help to test the strength of the hypothesized relationships in the conceptual 
framework. 



5. Rellabilily 

As mentioned earlier, most sections of the SGE produced stable factors, starting with the early 
pilot versions. Even with a few changes in ttaas, the alpha reliabilities (measuring scale 
internal consistency) remained high and stable for the scales constructed from these items 
over the several pilot tests. In the s'xllon of the SGE that was the exception, entitled "Feelings 
about Studying in this Course (or Major)," we have retained fWe scales, some of which have 
very low reliabilities. Based on the factor analysis, these scales, which attempt to tap the 
origin and clarity of goals, could be consolidated as well into one scale with higher reliability. 
We have separated them because we hope to continue to distinguish between these potentially 
important goal attributes. 

For the General Academic Orientation Scales, reliabilities were equally high for the 15 scales 
constructed from Introductory course data and the nine scales constructed from major data 
(but not currently in use). The same was true for the Sutrject-Spedfk: Scales. 

When constructing the final sets of scales for the IR and CR versions, we removed a few items 
from selected scales throughout the SGE if the scale consistency would be increased and the 
scale shortened. For the reliability of SGE scales in the CR and IR versions, refer to Section 1 , 
Table 4. 



6. Discriminant Validity 

We sought evidence o* discriminant validity for the Subject-Specific Scales, basing our search 
on the assumption that majors in a Held typically would endorse goal Items on these scales 
more strongly than students studying the same subject in introductory courses. Such an 
expectation is supported by at least three elfects: a selection effect may lead students with 
congruent goals to major in that field; an attrition effect may lead students with contrary goals 
to avoid the major, and a socialization effect may cause students' goals to become more like 
faculty members in that department through continued study. Our assumption proved to be 
correct. Not only were mean scores on the Subject-Speclfk Scales higher for students majoring 
in a 0eld. but it was possible to separate students in c'lfferent majors more distinctly based on 
their responses than was true for students in introductory courses. While we were willing to 
accept this difference between introductory students' responses and majors' responses as 
evidence of discriminant validity, the evidence thus far is based on cross-sectional data of 
groups that (in ways we discussed earlier) are not totally parallel. We await longitudinal data 
from field tests for confirmation and continued exploration of these relationships. 

We also calculated mean scores on each SGE scale for students enrolled in the same subjects at 
each of the six college* participating in Pilot Test II. Analyses of variance were used to discern 
if the scale responses cisrered for students enrolled In the same courses but in different 
colleges. Although some statistically significant differences occurred on particular scales, 
students in all six colleges hoped to achieve similar goals for most of the Introductory 



student Coals Explorattcn User's Manual ■ IR Guide 



— — — 79 

disciplines studied. This was true for English composition, history, psynchology, Romance 
laxiguages. mathematics, and business. There were a greater number of sUtlstlcally significant 
variations among colleges for students studying llteratuie. sodology. biology, and fine arts. In 
addition to diffeiezices in course goals on the Subject-Spccdfic Scales, students in three of these 
subjects varied by college to their responses to the Universally Endorsed Scale and several of 
the General Academic Orientation Scales. Post hoc camparlsons pinpointed the greatest 
number of differences as occurring between two colleges that differ greatly in control 
orientation, geographic location, minority enrollment, and types ^majois offered. These 
general differences, particularly to mission and student boify. may account for differences to 
the orientations of the student bodies generally. One can imagine, for example, quite different 
goal orientations between students at a school noted for engtoeertog studies and one noted for 
artistic studies. These differences reinforced our decision not to develop "norms" for the SGE 
goal scales. One of our colleagues, Leonard Baint has suggested that these scales may best be 
thought of as having local validity." 



7. Concurrent Validity 

For tests of coiKunent validity, we selected three published instruments. These were the Need 
for Cognition (NFC) scale, which measures todividuals' inclination to engage to and enjoy 
thinking (Cadoppo and Petty, 1982: Cadoppo, Petty and Kao. 1984): the LOGO n Student Survey 
that assesses students' mottvaUon for "learning-oriented" and "grade-oriented" atUtudes and 
behaviors (Eison. 1981); and the Goal Instability (GI) Scale, which identifies inhibition to work 
and lack of goal dixection ORobbins and Patton, 1985). Based on the concepts they measured, 
there was reason to believe that these short scales should be related to various sets of Jtems to 
the SGE, thereby contributing to evidence of its criterion-related validity 

In fall 1989. to addition to completing the SGE survey, half of the 1.182 students responding at 
the six colleges (N = 533) completed the LOGO 0 scale, while the other half (N = 557) completed 
the NFC and GI scales, to testing conciiirent validity with these three scales for all students 
who completed pilot Version C of the SGE, we anticipated correlations somewhat lower than 
would typically be acceptable. The reason for this is that the SGE responses were based on a 
composite sample of students, reacting for ten different types of courses. Selected explorations 
with sub-samples did show substantially higher correlations when students responding for 
each type of totroductory course were analyzed separately. 

The pattern of expected correlations between SGE scales and the three validation scales 
demonstrated the SGE's concurrent validity. Essentially, the two LO scales of the LOGO n tap 
totrtoslc motivation for learning, while the two GO scales tap extrinsic motivation based on 
grades. As expected, both the learning-oriented (LO) attitude and behavior scales correlated 
positively with the SGE scales tapping the coUege goal of wanting to acquire a general 
education (.32 and .33). (See Table 64 for complete pattern of correlations with the LOGO II 
scales.) From the list of 15 general academic orientation scales, we selected six as tapping 
varied intellectual orientations to coursework. As seen to Table 64, correlations of each of 
these scales with the LO scales were positive and ranged from . 17 to .36. 

Other expected correlations include those with the SGE scale measuring preference for iong- 
range goal time frames for learning and feelings of being a self-confident scholar. 
Additionally, the two LOGO D leaming-orlented scales correlated negatively with SGE scales 
tapptog student preferences for short-range time frames for learning and with being an 
anxious student. 
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Table 64 

Correlations of SGE Scales with Leamirxj-oriented (LO) and Grade-oriented (GO) Scales 

LOGO II Scales 



Attitudes Behaviors 



Scale Category LO GO LO GO 



College Goals 

Acquire general education 
Prepare for career 
Non-directed 

General Academic Orientation 
Develop creativity 
Improve reasoning skills 
Develop a life philosophy 
Underslv^nd the world around me 
\N(Xk for social causes 
Value learning for its sakt 

Goal Attributes 

Goal tinru frame (k>ng-range) 
Goal time frame (short-range) 
Goaldaiity 

Goal source (expectations) 
Goal source (self) 

Levels of Confidence 
Self-confident scholar 
Anxious student 



0.32 


-0.08 


0.33 


0.04 


-0.06 


0.17 


-0.13 


0.16 


0.02 


0.22 


-0.05 


0.29 


0.19 


-0.01 


0.19 


0.11 


0.19 


-0.13 


0.25 


0.01 


0.20 


-0.10 


0.26 


0.02 


0.20 


-0.06 


0.28 


0.05 


0.17 


-0.05 


0.28 


0.09 


0.28 


-0.18 


0.36 


-0.09 


0.26 


-0.20 


0.32 


-0.01 


-0.12 


0.35 


-0.17 


0.26 


0.09 


0.18 


-0.05 


0.23 


0.07 


-0.13 


0.06 


-0.04 


0.09 


0.00 


0.03 


0.02 


0.32 


-0.19 


0.33 


-0.01 


-0.07 


0.34 


-0.17 


0.37 
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In contrast, (also sec '.'able 64). UOCO n grade-oriented scales correlated positively with holding 
college goals for career preparaUon and with not having a clear academic college goal at all 
(non-directed scale). For most of the six selected general academic orientation scales, 
correlations with the GO attitude and behavior scales were dose to zero. This Indicates that the 
SGE General Academic Orientation scales for courses are not closely related to grade-oriented 
attitudes and behavior. Af expected the GO locales correlated negatively (but minimally) with 
Icsg-range goals for learning and being a self-confident scholar. These same scales correlated 
positively with SGE scales, such s student preferences for short-range goals, clear goals and 
■Kjlng an anxious student. 

Consistent patterns also emerged between the SGE scales and Need for Cog n itio n scales. The 
high NFC scale was expected to be positively correlated with SGE scales measuring the more 
intellectually-oriented college and course goals, as well as those that tapped long-range 
learning goals, and feelings of self-confidence as a scholar. The opposite correlation patterns 
were expected with the low NFC scale, including negative correlations of low NFC with the 
intellectually-oriented General Academic Orientation Scales. The expected results are shown 
in Table 65. 

Studei.^ with high NFC were more interested in acquiring general education as a college goal, 
but were not necessarily different from others on their interest in career preparatiorL 
Stmilarly. low NFC students displayed less interest in acquiring a general education, but were 
not necessarily distinguished on their Interest in career preparation. Non-directed students, 
those with nn clear academic college goal, tended to have a low need for cognition. We found 
these results encouraging since they not only support the validity of the SGE scales for college 
goals but they support one of the premises from which we began our work. That is. student 
goals for college are multidimensional, rather than exclusively either learning-oriented or 
career-oriented. 

Students scoring high on Need for CognlUon also scored high on the six selected scales 
measuring varied intellectual orientaUons toward a specific course. Using single discipline 
sub-samples, these correlations between high NFC and the SGE Scale enutled "Learning for its 
own sake" ranged from . 18 for mathematics courses to .57 for literature courses. Similarly, 
correlattons between high NFC and the SGE Scale "Understand the World Around Me." ranged 
from .16 for mathematics to .37 in history. The correlations of these intellectually-focused 
General Academic Orientation scales with the low NFC scales were close to zero as expected. 

Among the goal attiibutes. the high NFC scale correlated positively with SGE scales tapping 
long-range goals for learning, and feelings of confidence as a scholar. Meanwhile, the opposite 
correlation patterns were expected and found with the low NFC scale. 

For the Goal Instability (GI) Scale a high score indicates unstable goals. The non-directed 
college goal scale from the SGE correlated positively with the GI scale (Sec Table 66 for these 
results). As expected, the relationship between GI scores and scores on the selected SGE General 
Academic Orientation scales were close to zero. 

The expected corrclaUons between the GI scale and the five SGE goal attributes scales were 
confirmed. In particular, the correlations with SGE preference for short-range goals and long- 
range goals for learning were in the expected directions. Also, the anxious, student tended to 
have unstable goals when compared with the self-confident scholar. 

In summary, the results of our corKurrent validity testing increase our confidence in the uUl>ty 
of the SGE. The concurrent validity ar Vsls is reported in more detail in an article which has 
been submitted for publication (Stark, bciitlcy. Lowther and Shaw. 1990). 
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Table 65 

Correlations of £>QE Scales with Need for Cognition S<:ales 



Need for Cognition 



Scale Category High Low 



College Goals 

Acquire general education 0.31 *0.13 

Prepare for career 0 07 0.07 

Non-directed -0.04 0.19 

General Academic Orientation 

Develop creativity 0.12 0.07 

Improve reasoning skills 0.29 0.O3 

Develop a ffe philosophy 0.23 0.09 

Understand the world around me 0 .26 0.04 

Work for social causes 0.20 0.06 

Value learning for Its own sake 0.36 -0.15 

Goal Attributes 

Goal time frame (long-range) 0.39 -0.19 

Goal time frame (short- r?.nge) -0.23 0.35 

Goaldarity -0.02 0.25 

Goal source (expectatk)ns) 0.22 -0.09 

Goal source (selO 0.27 -0.09 

Levels of Confklence 

Self-Confident Scholar 0.48 -0 25 

Anxious student 0.12 0.38 
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Table 66 

Correlatiorls of SGE Scales with Goal Instabllty Scale 



College Goals 

Acquire general education -0.05 

Prepare for career -0.03 

Non-directed 0.27 

General Academic Orientation 

Develop creativity 0.10 

Improve reasoning skills 0.02 

Develop a life philosophy 0.08 

Understand the world around me -0.00 

Work for social causes 0.03 

Value learning for its own sake -0.06 

Goal Attributes 

Goal time frame (long-range) -0.15 

Goal time frame (short-range) 0.29 

Goaldarity 0.17 

Goal source (expectations) -0.19 

Goal source (setf) -0.15 

Levels of Confidence 

Setf-Confident Scholar -0.21 

Anxious student 0.40 



ERIC 



83 



Scale Category Goal Instabiity Scale 
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8. Gender Comparisons 

Although maiiy subgroup comparisons could be undertaken with the SGE Scales, it seemed 
most basic to report a compartrm of the goals of men and women students. The summary 
below Is baaed on simple t-tests and does not take into aocoimt differences in age or other 
related variables. 

In general, women were less likely than men to score high on the "nondlrfjcted" scale of coUegc 
goals. However, they endorsed most General Academic Or i e nt a t io n Scales less stroi^. Their 
endorsements were slgnifkantly less strong for Developing Creativity. Increasing Self- 
Understanding. Improving Speaking Skills Preparing for a Career, Improving Numerical 
Ability, and Improving Basic Skills. 

In terms of Goal Attributes and related mtasures. women students were more likely to prefer 
more short range goal time frames, and more likely to say they would meet the expectations of 
others. Women were also more likely to be anxious students than men. 

Additional comparisons of student sub-groups will be reported at a later date. 
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SECTION IV. THE SGE INVEfslTORIES 

Institutional Research Versions (IR-1 . IR-2. IR-M) 
Faculty Perspective Version 
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Student Goals Exploration 



Version IR-1 
(to be completea early in academic term) 



This questionnaire is designed to help researchers bener understand the academic goals of college students. 
Please respond to this questionnaire within the next day or two. Read the questions aiKl answer them fairly 
rapidly according to your own views. There are no right or wrong answen. This is not a test and your 
participation is voluntary. 

You may be asked to complete a second* related questionnaire in a few months. Your student ID number is 
requested to match your two responses. Your college will provide instructions on how to remm the completed 
survey and may supply some ^cial items to fill blank ^aces in the survey. 



Examples of ways to mark circles (any of 
the following are acceptable): 



Thank you in advance for taking the time to complete this survey. 



The SGE was developed by the Research Program on Curriculum: Influences and Impacts at the National 
Center for Research to Improve Postsecondary Teaching arxl Learning, 2400 School of Education Building, 
University of Michigan, Ann Arbor, Michigan 48109-1259. The Center is funded by the University of 
Michigan and the U. S. Department of Education's Office of Educational Research ar^l Improvement under 
OERI grant number G008690010. 

© 1990 by ihc Rcgoiis of the Univcrsiiy of Michigan for the 
Natkm&l Ccnicr for Research to Improve Po$ts«condjiry Teaching md Learning 
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Goals in Attending College 

We are intcresicd in kaming about your goals for aoending 
college* We also want to loiow whether you think your 
ccdiege teachers agree with your goals. 

As you read each possible reason below for attending college, 
mark a circle on the first scale to show how impcxtant each 
reason is to Yoo. Then lead the goal again and marie a ciicle 
on the second scale to gi ve your best estimate of how 
imponani tfiat goal for you is to Your College Teachers. If 
you aient sure how your cdlege teachers feel don*t skip the 
question just give your best guess. 



Essential- 
Imporuiu- 



Somewhtx inqxmmi - 
Not imponmi 



K To get a better job after college. 

You: ©®0© 
Your CoUcgt Tc»chm: © ® ® © 

2. To gain a general education. 

You: ©©©© 
Your CoUcgc Tcachcn : © ® ® ® 

3. To gain req)ect as an expert at 
something. 

You: ©®®© 
Your Colkjf Tcachcft: © ® ® © 

4. To impn3ve study skills and reading 
habits. 

You: ©®®© 
Your College T«d»cn: © ® ® ® 

5. To prepare for a life of meaningful 
participation in society. 

You: ©®®® 
Your College Tc»chcn; ®®®® 

6. To get away from home. 

You: ©®®® 
YourCoUcgcTachcn: O®®® 

7. To become a more cultured perron. 

You: ©®®® 
Your CoUege Tctchcrtt ® ® ® © 

8. To provide something to do. 

You: ®®®® 
Y^ College Tachcrs: © 0 0 © 

9. To be able to make more money. 

You: ®®®® 
Your CoUege T»chcr«: © ® ® © 



Efiential- 
Iinportnt- 



Someidiit imponsnt- 
Not tmporxint — 

10. To be able to have a successful career. 

You: ©®®© 
Your CoDcge Tc»chcn: © ® ® ® 

11. To undeistand how knowledge is 

developed ^ ^ ^ ^ 

You: O®®® 
YourCdlcgeTcs^dien: ©®®® 

12. To kwn mofe about interesting things. 

You: ®®®® 
Your Cdicfc Tc«bcii: © ® ® ® 

13. To prepare for graduate or professional 
school. 

You: ©®®® 
Your CoUcgc Tc*chcn: © ® ® © 

14. To meet family expectations. 

You: ©®®© 
Your College Tcachcn: © ® ® © 

15. To be wiih friends. 

You: ©®®® 
Your College Te*chcn: © ® ® ® 

16. To become an informed citizen and 
voter. 

You: ©®®® 
Your College Tcichcri: © ® ® © 

17. To develop creative talents. 

You: ©®®® 
Your College Teadicn : © ® ® ® 

18. To prepare for a life of service to 
society. 

You: ©®®® 
Your College Tc*chcn: © ® ® ® 

19. To improve one*s social position. 

You: ©®®® 
Your College Teachers: © C ® ® 

20. -25. 

Please respond to any goal statements provided by your 
college or instructor on the sqparate answer sheet supplied. 
Be sure to put the answers in the spaces for College Goals, 
Items 20-25. If no items arc supplied, proceed to the next 
section. 
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Goals in Attending College (continued) 

Please respond to the staiements below. If you feci the item 
is not aiTplicable to you, then choose ''Not at all like me." 



1, 



4, 



5, 



7. 



Very much like me 
Quite A bit like me — 

Somewhai like me 

Not at ill like me 



My reason for attending college is to help 
make the worid a better place for all of 
us. By studying content that reflects real 
life situations, I can learn to adapt to a 
changing society and to intervene where 
necessary. 00©© 

My main purpose in ctrilege is to learn 

how to think effectively. loeedtoteam 

general intellectual ddlls, such as 

observing, classifying, analyzing, and 

synthesizing in ordei to gain iniellectua! 

autonomy. 0 © © © 

I believe that my instructors know the 

goals, objectives, course procedures, and 

expectations that are suitable f(v me. My 

success as a student depends on the 

degree to which I achieve the objectives 

established by my instructors. O 0 © ® 

I am in college primarily to achieve my 

vocational goals. My education should 

provide me with knowledge and skills 

that enable me to earn a living and 

contribute to society. © © © ® 

My education should involve me in a 

series of personally eiuiching 

experiences. I desire an education that 

alk)ws me to discover myself as a unique 

individual and thus acquire personal 

freedom, © © © © 

In my education I want to understand the 

great products and discoveries of the 

human mind. Thus, I want to learn about 

the majw ideas and concepts that 

important thinkers have illuminated, 

inaeasing both the breadth and depth of 

my knowledge. © © © ® 

For me, the development of values during 

college is as important as learning subject 

knowledge. My education should help 

me clarify my beliefs and values and thus 

develop commitment and dedication to 

guide my life, © ® © © 



Goals in Taking This Course 

We are interested in learning about the goals that students 
hopetoachieve when tbey take certain courses, Hease 
identify the course for which you received this survey. Then 
please keep that oomewd only that course in mind as you 
answer the questions inifais part Answer as well as you can 
whedier you hope to make progress toward each goal in your 
particular course. Don't be concerned if some of the items 
seem not to fit your course very well If an item does not 
apply to your course, choose *^ot important** 

Course for which you are completing this survey: 

Title of course: 



Course number 



Department offering course: 



If any of the following were the main reasons you took this 
course, mark those reasons before proceeding. 

© Was required 

© Fit my schedule 

0 Best among limited options 

On the scale provided at the right indicate how important to 
you is each of the following goals you might achieve by 
taking the course you have just described Mark the circles 
for the proper responses. 

Essential 
Importmt 



Somewhti impooiru 
Not important 



1. To build a record of achievement of 
which I can be proud. © 0 © © 

2. To discover new ways of seeing and 

doing things. © ® © 0 

3. To enjoy learning fcwr learning's sake. ©©©© 

4. To weigh alternatives when making 

decisions. © ® © © 

5. To see how different facts and ideas fit 

together. ©00© 

6. Toiriprovemy study skills. ©©©© 

7. To Icun to get along with differem 

kinds of people, ©©©© 

8. To recognize broad principles when 

obsenring ^)ecific events. © © © © 

9. To try to find the basic stnicUire in this 

field of knowledge. © ® ® © 

10. To improve my reasoning ability'-to 
recognize assumptions, nmke logical 
inferences, and reach correct 

conclusions. 0 © © © 

11. To understar 1 how scholars gain new 

knowledge or understanding. © © © © 
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SomewhAt imparuni 
Not tmportjnt 



12. To pi^xarc for a life of senrkx 10 ocbers. 

13. To devek^ friendsb^ and loyalties of 
lasting value. 

14. Tobecomeawart of diffeient philosophies, 
cultures, and ways of life. 

REMEMBER TO FOCUS ON THE 
SPECIHC COURSE FOR WHICH YOU 
RECEIVED THIS SURVEY. 

15. To learn appropriate social skills for 
different situations. 

16. To develop the ability to woriL well with 
others in a gnxq). 

17. To be able to discuss current political and 
social issues. 



O©0© 
©00© 
©®0© 



18. To develop a broader vision of ihe world. 

19. To learn to organize my thought:. 

20. To develop personal independence. 

21. To learn skills that enrich my daily life. 

22. To listen effectively to what others arc 
saying. 

23. To devek^ the capacity to change as 
times change. 

24. To develop ttspeci for and sensitivity to 
the views of others. 

25. To improve my writing abiUtics-io 
develc^ clear, correcu and effective 
communication. 

26. To become better infonned as a citizen. 

27. To develop a philosophy of life. 

28. To understand events that pec^le have 
tried to explain. 

29. To ieam how things change over time. 

30. To devck)p the ability see 
relationshi|)s, similarities, and differences 
among ideas. 

31. To draw my own conclusions. 

32. To appreciate individuality and 
independence of thought and action. 

33. To find problems and solutions in 
literature and film that apply to my own 
life. 

34. To understand how humans have learned 
to cope with nature. 

35. To become more broadminded. 

36. To weigh and question the opinions of 
experts and authorities. 
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EnentiAl' 
ImportnU- 



Somewhat importAit - 
Not mqxyrtmt 



000© 

000© 

000© 
©00© 
©00® 
©00© 
©00© 

©00© 

©00© 

©00® 

©00® 
©00® 
©00© 

©00© 
©00© 

©00© 
©00© 

^ <^ 

©00© 

©00® 
000© 

©00® 
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37. 


To understand the world arourd me. 


©00© 


38. 


To be able to make ethical and moral 
choices. 


©0©® 


39. 


To pnedia q)ecific events from broad 
principles. 


©0©® 


40. 


To understand the way reseirchers 
investigate questions. 


©0®® 


41. 


To increase my self-confidence or sense 
of self-worth. 


©0®® 


42. 


To use my imagination. 


©0®® 


43. 


To develop a capacity for self- 
cvaluatiocL 


®0®® 


44. 


To help others who need my skills or 
services. 


®0®® 


45. 


To understand current Issues in this 
field. 


®0®® 


46. 


To understand specific facts in this 
field. 


®0®® 


47. 


To learn things that will stimulate me U> 
learn more on my own. 


©0®® 


48. 


To learn how to wcHk for important 
causes. 


©0®® 


49. 


To make effective decisions. 


®0®® 




i 0 DC aoie to aei>aie ixxn sioes oi an 
issue effectively. 


©0®® 


51. 


To gain information that will be useful 
after college in my family life. 


00®® 


52. 


To interpret evidence. 


©00® 


53. 


To understand the complexity of the 
world. 


/7\ /T\ /T\ 

©Ci)(i)® 


54. 


To achieve social status or prestige. 


®0®® 


55. 


To be able to perform credibly in my 

t4KJSCn UWCUpoUOiL 


rT\ r7\ fT', f7\ 


56. 


To learn to accept challenges. 


©0®® 


57. 


To meet requirements necessary to enter 
professional or graduate school. 


®®®® 


58. 


To gain information directly useful in 
my curreiit or lutuic caiccr. 


('.-\ r'.'A 


59. 


To leant to solve problems. 


©0®® 


60. 


To gain a global or international 
perq)ective. 


00®® 


61. 


To use the skills and abilities I have 
more effectively. 


©0®® 


62. 


To improve my reading skills. 


©00® 


63. 


To improve my skills in communicating 
by electronic means such as computers. 


©0®® 



Esfcntiftl' 
Impartml- 



SocnewhAt imporunt 
Not tmpoftnt — — — 



90. To become aware of the consequences 
of new applications in science and 
technology. 

91. To understand my own abilities and 
limitations. 



64. To become a knowledgeable consumer. ©00© 

65. To develop my creative talents. ©©©© 

66. To enjoy works of art ©0®® 

(Don't forget to think onty about this 
coune.) 

67. To devek>p closer relationships with 

others. 000® 

68. To help secure world peace. ©00® 

69. To understand the causes of war and 

peace. ©©0® 

70. To try to answer unsolved questions. ©©0® 

71. To understand scientific principles and 

concepts. ©00© 

72. To learn how people have solved social 

problems. © 0 ® © 

73. Tohavefun. ©00© 

74. To achieve job security. ©®0© 

75. To devek^ leisure time interests. ©00© 

76. To help improve gender and racial 

equality. ©00® 

77. To enjoy film. ©00© 

78. To Icam to interpret numerical data. ©00© 

79. To create a composition, artistic work, 
or invention that no one has ever 

created bcfwe. ©00® 

80. To contribute to the improvement of 

human welfare. © 0 0 © 

81. To establish important contacts for the 

future. ©00® 

82. To promote international harmony. ©00© 

83. To increase my power to persuade 

others. ©00© 

84. To improve my speaking abilities. ©00© 

85. To learn how to use library facilities 

and other informational sources. © © 0 ® 

86. To improve my ability U) handle stress. © © 0 ® 

87. To eventually become an expert in my 





chosen field. 


G 


0 


0® 


88. 


To investigate the unknown 




® 


00 


89. 


To establish standards of behavior. 


0 




0 0 



O 0 © 0 
0000 



IlQpOftlDt ' 



Somewhat snpoiunt 
Notimpoftant 

91 To develop keener awareness of my 
enviranment 

93. To succeed in business. 

94. To develop my Icadeiship abilities. 

95. To acquire greater decision-making 
lespoosibility in my job. 

96. To understand how culture has 



00©© 
0®©© 
©00® 

©0©© 



97. 



99. 



102. 



104. 



106. 



108. 



devek)ped. 


0 




© © 


To learn more about science. 


<0 




Ci)© 


To leam how people govern themselves. 


0 


® 


0© 


To become a happy person. 


0 


0 


®© 


To develop a personal phitosophy related 






©© 


to my wofk. 


0 


0 


To understand how science has affected 








human life. 


0 


0 


0© 


To be able to write an excellent technical 








report 


© 


0 


©© 


To identify an appropriate career. 


0 


0 


©© 


To improve my mathematical skills. 


© 


0 


©® 


To leam how to acquire power. 


© 


® 


©© 


To expk)rt the world of ideas. 


© 


® 


©® 


To overcome hesitancy about expressing 




® 


©® 


my views in public. 


© 


To understand my own interests. 


© 


® 


®® 


To improve my self-confidence in 






©© 


mathematics. 


© 


® 


To enjoy music. 


© 


® 


©© 



111.-130. 

Please respond to any goal statements provided by your 
college or instructor on the separate answer sheet supplied. 
Be sure to put the answers in the spaces for Course Goals, 
Items 111-130. If no items arc supplied, proceed to the 
next section. 
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Feelings About Studying in This Course 

Continue to keq> in mind the course for which you are 
completing this survey. As you prcpaie to study or com- 
plete assignments in diis course, whk:h statements best 
describe your thoughts and feelings? Use the scale at the 
right to mark the extent to which each thought is like your 
own. 



Vciy much like mc- 

Quite a bii like me 

Somewhat like me 

Nol at ill like me 



2, 



5. 



7. 



10. 



11. 



12, 



13. 



14. 



15. 



16. 



17. 



18. 



In the long run, study in this field will 
help me U) get ahead in the workL 

When I complete a learning acdvicy I 
usually get a sense of satisfaction. 

In this course, setting long-range goals 
is imponanL 

I comt^ete daily learning tasks 
primarily because I enjoy them. 

I should compleu^ what is expected of a 
person of my capability. 

I would work hard to get good grades 
even if I didn't like the coursework. 

I feel obliged to wcmI^ hard oidy if I can 
sec the importance of the task. 

I learn best when my instructor makes it 
clear what the goals of each assignment 
arc, 

I prefer to set short-range goals so that I 
can get a sense of satisfaction and 
achievement 

I believe I shoukl set my own goals 
rather than accept someone else*$ goals 
forme. 

I would rather tackle easy problems 
than difficult ones. 

Even when study materials are dull and 
uninteresting, I believe I should keep 
working until I am fmished 

I learn best if I see a direct relation 
between my assignments and my k>ng 
range goals. 

If I sense I can*t achieve a goal, I*d 
rather set one that is easier to reach. 

I fmd learning in this field is very 
exciting and challenging. 

I like to plan my learning activities over 
a long time firamc so they will fit 
together, 

I seldom need to seek advice about what 
my goals should be. 

Deciding what topics I study should be 
my own choice rather than my 
instructor's choice. 



©0©© 
©©0© 
©©©© 

©00© 
©0®© 
©0f-^© 
©00© 

©0®® 

©00© 

©00® 
000® 

©00® 



0 


© 


©0 






©0 








G 


© 


©0 



©00® 



©0®© 



Expectations/Study Skills-This Course 

Pleaae respond to the foUowing statements. Keep in mind 
your expecUEiOQS about the particular course for which you 
received the survey. If you feel the item is not applicable to 
you in this course, then choose "Not at all like me," 

Very much like me 
Qiute i bit like me — 

Somewhat like me 

hfot at ill like me 



1, When I take tests I think of the 
consequ^ices of failing, ©00® 

2. I have difficulty identifying the nK)st 

ioipartaiit points in my reading. © 0 0 © 

3* I seldom ask my insmicior to clarify 

concqxs that I don't understand weU. © 0 © © 

4. When I lake a test I think about items 

on other parts of the test I can't answer. © 0 © © 

5. When I study new material, I often skim 

it to see how it is organized. © © 0 © 

6. WhenlsQidyforexamsIintegrai' 
information 6om different sources* such 

as lectures, reading, and discussions. © 0 0 © 

7. When reading I try to relate die niaterial 

to what I already know. © 0 © © 

8. J begin with course material but develop 

my own ideas about the topics, © 0 © ® 

9. 1 believe I will receive an excellent 

grade, ©00® 

10. When I study a topic, I vy to make 

everything fit together. ©00® 

K, I am confident that I can learn the basic 

concepts. ©00® 

12. Tm cenain that my own ability will 

result in my being successful, © ® ® ® 

13. When having difficulty recalling some- 
thing, 1 make an effort to recall some- 
thing else that might be related to it © © © © 

14. I often fmd that I read assigrunents but 

don*t kiKyw what they are all about ©00® 

15. I prefer learning activities that are 
challenging or arouse my curiosity, 

even if they are difficult ® ^ 0 ® 

16. It is sometimes hard for me to go on 

with my wcrk if I am not encouraged. © © 0 © 

17. When coursework is difficulty I either 

give up or study only the easy pans. © ® 0 ® 

18. If I want to get a good grade, it depends 

on what 1 do. © 0 © ® 
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Student information 

Please supply the infonnation in the space provided or mait 
the circle cotresponding to your chosen rcq)onse. 

L Your student number 



2. Name of your college or university; 



3. Your age last January 1: 

4. Your sex: 

©Male ® Female 

5. Your ethnic background (c^Hional): 

0 White, non-Hispanic 
0 Black, non-Hispanic 
0Hi^>anic 

0 Native American/Alaskan native 
0 Asian/Paicific Islander 

6. Yoi!: year in college: 
0Freshn)an 

0 Junior 
©Senior 

7. Year you graduated from iiigh school: 

8. Is this the first college you iiave attended? 
© Yes © No 

9. What is your expected major in college? 



10. Have you formally indicated this major to the college? 
O Yes ® No 

11. How certain are you thai this is the major you desire? 

© Extremely certain 
0 Quite certain 
0 Somewhat certain 
0 Not at all certain 

12. What is the highest college degree you plan to acquire? 



1 3. What occupation or profession do you expect to 
pursue? 



14. How certain are you that this is the occupation or 
profession you desire? 

O Extremely certain 
0 Quite certain 
0 Somewhat certain 
© Not at all certain 



IS* When you entered coUege how well i^epared did you 
feel you were for college study? 

© Extremdy well prepared 
0 Quite prqwed 
0 Somewhat prqnred 
©Not Mall prepared 

16. How many courses are 

you taking this term? courses 

17. During the academic term, 
how many hours per week 

are you employed for pay? hours 

18. During the academic term, 
on the average, how many 

hours do you study per week? hours 

19. What was your q)pioxiinate overall grade point 
average in high schod? 

©D 

®o 

®C 

©C+orB- 
©B 

© B+ or A- 
©A 

20. Do you live within walking distance of the campus 
during academic terms? 

© Yes © No 

2 1 . Did your father attend college? 
© Yes © No 

22. Did your father graduate from college? 
©Yes ©No 

23. Did your mother attend college? 
©Yes ©No 

24. Did your mother graduate from college? 
© Yes 0 No 



1 
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Student Information (continued) 



25-26. Whkh of the following best describes the 
occupation of your father and/or mother? 

2S. Father 

[-26. Moa«er 

0 0 Clerkal/Salcs - such as a bank teller, 
bookkeeper, secretary, typist* mail carrier, 
salesperson, s Jes clok, adveitising or insurance 
agent 

® ® Crafts^echnical - such as a baka, automobile 
mechanic, machinist, painter, plumber, 
draftspersoQ, medical or dental technician, or 
computer programmer 
0 0 Farmer/FanD Manager 
0 0 Honemakcr 

0 0 Laborer - such as a construction worker, car 

washer, sanitary worker, or fmn laborer 
0 0 Managcr/Admiaistratar * such as a sales 
manager, office manager, school administrator, 
buyer, restaurant manager, or govemmeni 
official 

0 0 Service Worker • such as a police officer, fire 
fighter, hair stylist, practical nurse, waiter, or 
private household worker 
0 0 Professioiial - such as an accountant, artist, 
member of the clergy, dentist, physician, 
registered nurse, engiiKer, lawyer, librarian, 
teacher, writer, scientist, social worker, or actor 
0 0 Proprietor or Owner - such as an owner of a 
small business, contractor, or restaurant owner 
@ ® Operative - such as a meat cuoer, assembler, 
machine operator, welder, or taxicab, bus, or 
truck driver 

0 0 Military - such as a career officer, or enlisted 
person in the armed services 



30. Whkii of the f(^owing is niost influential in causing 
you to avoid taking a course? (Mark only one.) 

© Not uscfiil in my future career 
0LocsQf wcriL 
0 Teacher poor 

0 No challenge - course too easy 
0 Might fail - course too hard 

3 1 . Which of the following will be most influential in your 
choice of careei? (Mark only one.) 

0 My parents value the career highly. 

0 The career will aUow me leisure time. 

0 The career pays well. 

0 The career is challenging. 

0 I am sure I can succeed in the career. 

32. -40. 

Please respond to any student information questions 
provided by your college or instructor on the separate sheet 
supplied Be stirt to put the answers in the spaces for 
Student Infonnation, Items 32^. If no items arc supplied, 
proceed to the Comments section below. 



Comments 

(Use this space to make any comments you may wL^h to 
share.) 



27. All in aU, how satisfied are you with the academic 
aspects of college? 

0 Very satisfied 
0 Quite satisfied 
0 Somewhat satisfied 
0 Not satisfied 



28. All in all. how satisfied arc you with the non-academic 
aspects of college? 

0 Very satisfied 
0 Quite satisfied 
0 Somewhat satisfied 
0 Not satisfied 

29. How often, if ever, do you think about dropping out of 
college? 

© Never have thought of it 
© Very seldom 
0 Occasionally 
© Frequently 



Thank you for taking the time to complete this 
survey. 



ERIC 



Student Goals EKptoration Vefston IR-1 



College Goals (Items 20*25) 

Please tespond to any goal siatenicnts provided by your 
coUege or insmjctor on this answer sheet If you feel the 
item is not applicable to you, Jien choose *74ot importanL' 
If no items arc supplied^ proceed K) the nM section. 



Ettemiil 
Impoftani' 
Somewhat impofUnt ^ 
Noi imponani 



20. 



Yoo: 

Your Colkfc Tudkcn: 



21, 



You: 

Your G>Uegc Teachers: 



22. 



You. 

Your CoUe|e Teachers: 



23. 



You: 

Your CoUcxe Tcachen: 



24. 



You: 

Your CoUcge Tc*d>cn: 



000© 

.i)©0© 

©00© 
©00© 

©00© 
©00© 

©00© 
©00© 

©00© 



25. 



You: 

Your CoUcgc TcAchen: 



©00© 

©00© 



Course Goals (Items 1 1 1 - 1 30) 

Please respond to any goal suucments provided by your 
college or instructor on this answer sheet If you feel 
the item is not applicable to you, then choose "Not 
important ' If no items are supplied, proceed to the 
next section. 



Essential 
Ijnportait 



SomewhAi imporunt 
Not imponnni 



111. 

112. 

113. 
114. 



©00© 

©00© 

0000') 



F*imriil ' 
Important 



Somen^ut imporunt 
Not inqxytait 



115. 
116. 
117. 
118. 
119. 
120. 
121. 
122. 
123. 
124. 
125. 
126. 
127. 
128. 
129. 
130. 



0000 
©00© 

©00® 
©00® 
©000 
000® 
©00® 
©0©® 
©00© 
©00© 
©00© 
©00© 
©00® 
©0(5 ® 
0© ;® 
0(7 )© 



Student Information (Items 32-40) 

Please respond to any student information questions 
provided by your college or instructor on this answer 
sheet Enter your response in the space provided 
below or follow further instructions provided by your 
college or instructor. If no items are supplied, 
proceed to the next section. 



32. 

33. 
34. 
35. 
36. 
37. 
38. 
39. 
40. 



0000®® 
©0©©®® 

©000®® 

©00©®® 

©000®® 
©00©®® 

©000®® 
©00©®® 
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Student Goals Exploration 





Version IR-2 
(to be completed lato in academic term) 



This questionnaire is designed to help researchers better understand the academic goals of college students. 
Please respond to this questionnaire within the next day or two. Read the questions and answer them fairly 
rapidly according to your own views. There are no right or wrong answers. This is not a test and your 
partitipation is voluntary. 

You probably were asked to complete a relauwl questionnaire a few weeks ago. Your student ID number is 
requested to match your two responses. Your college will provide instructions on how to return the completed 
survey and may supply some special items to fill blank spaces in the survey. 



Examples of ways to mark circles (any of 
the following are acceptable): 



G 



Thank you in advance for taking the time to complete this survey. 



The SGE was developed by the Research Program on Curriculum: Influences and Impacts at the National 
Center for Research lo Improve Postsecondary Teaching and Learning, 2400 School of Education Building, 
University of Michigan, Ann Aibor, Michigan 48109-1259. The Center is funded by the University of 
Michigan and the U. S. Depanment of Education's Office of Educational Research and Improvement under 
OERI grant number G008690010. 

© 1990 by the Regents of the Univenity of Michigan for the 
National Center for Resevch to Improve Postsecondary Teaching and Learning 
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Goals in Attending College 

We are interested in learning about yow goals for attending 
college. We also want to know whether you think your 
cc41ege teachers agree with your goals. 

As you read each possible reason below for anending coUegt, 
mark acircle on the first scale to show how important each 
reason is ID Yoa. Then read the goal again and mark a circle 
on the second scale to give your best estimate of how 
important that goal for you is to Your CoUege Teachers. If 
you aren't sure how your college teachers feel. don*t skip the 
question; just give your best guess. 



Essential- 
Impoftant" 
Somewhat unport«ni- 
Nol unportBit — — ' — 



1. To get a bcticrjob after college. 

You: 000© 
Your Coilegc Tctchm; 0 © © © 

2. To gain a general education. 

You: ©©©© 
Your CoUcfe Tcichen: © © ® ® 

3. To gain respect as an expert at 
something. 

You: ©©©© 
Your College Tc*chcn: © © © © 

4. To improve study skills and reading 
habits. 

You: ©©©© 
Your CoUcge Tc»chcrt: ® © ® © 

5. To prepare for a life of meaningful 
participation in society. 

You: ©©©© 
Your College Tc*chm; © © © © 

6. To get away from homt. 

You: ®®®® 
Your CoUegc Te»chcni ® ® ® ® 

7. To become a more cultured person. 

You: O®©® 
Your Ctiiicge Tachcrs: ® ® ® ® 

8. To provide something to do. 

You: 0®©© 
Your CoJkge TcAcher^; 0 ® ® ® 

9. To he able lo make more money. 

You: ©©©© 
Your CoUcgc Tc*chai; ® ® ® © 



Esfcndil- 
bnpQctint"' 



Somewhat imporuiu — 
Not tmportani 

10. To be able lo have a successful career. 

You: O®©® 
Your Coflcgc Teachcrt: © ® © © 

IK To understand how knowledge is 
developed. 

You: ©©©© 
Your College Te*d*fi: ©®®® 

IZ To learn more about interesting things. 

You: ©®®© 
Your CoJlcgc TciMiicn: © © © © 

13. To prepare for graduate or professional 
school. 

You: ©©©© 
Your CoUegc Teachcn: © ® ® ® 

14. To meet family expectations. 

You: ©©©® 
Your CoUege Te«chcn: © ® ® ® 

15. To be with friends. 

You: ©®®® 
Your College Tc4c*icrt: ® © © © 

16. To become an informed citizen and 
voter. 

You: ©©©© 
Your College Teichcn: 0 ® © ® 

17. To develop creative talents. 

You: ®©©® 
Your College Tc*chcn: 0 ® ® © 

18. To prepare for a life of service to 
society. 

You: 0®©© 
Your College TcAchcn: ®®®® 

19. To improve onc*s social position. 

You: 0®®® 
Yow Coilcgc TeAchcrt: 0 ® ® ® 

20. -25. 

Please respond to any goal statements provided by your 
cdhge or instnictor on the separate answer sheet supplied. 
Be sure to put the answers in the spaces for College GoaLs, 
Items 20-25. If no items arc supplied, proceed to the next 
section. 
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Goals in Attending College (continued) 

Please f€spond tu the statements below. If you feel the item 
is not applicable lo you, then choose l^Ioc at all like me.** 



3. 



6. 



Veiy much like mc 
Quite a bit like tne — 

Somewhat like me 

Not it all like me 



7. 



My reason for attending college is to help 

make the wcrid a better place for all of 

us. By studying content that reflects real 

life situations, I can learn to adapt to a 

changing society and to intervene where 

necessar}' 00©© 

My main purpose in college is to learn 

how to think effectively* I need to learn 

general intellectual skills, such as 

observing, classifying, analyzing, and 

synthesizing in ofder to gain intellectual 

autonomy. O©®® 

I believe that my instnictors know the 

goals, objectives, course procedures, and 

expectations that arc suitable for me. My 

success as a student depends on the 

degree to which I achieve the objectives 

established by my instructors. © © © © 

I am in college {ximarily to achieve my 

vocational goals* My education should 

provide me with knowledge and skills 

that enable me to earn a living and 

contribute to society. © ® © © 

My education should involve me in a 

series of personally enriching 

experiences. I desire an education thai 

allows me to discover myself as a unique 

individual and thus acquire personal 

freedom. O®®® 

In my education I want to understand the 

great products and discoveries of the 

human mind* Thus, I want to learn about 

the major ideas and concepts that 

important thinkers have illuminated, 

increasing both the breadth and dqHh of 

my knowledge. 0 ® ® ® 

For me, the development of values during 

college is as important as learning subject 

knowledge. My education should help 

me clarify my beliefs and values and thus 

develop commitment and dedication to 

guide my life. 0 ® ® ® 



Goals in Taking This Course 

We art interested in teaming about the goals that soidents 
hope 10 achieve when they take certain courses. Please 
identify the course for which you received this survey. Then 
please k^ that course and only tluit coarve in mind as you 
answer the questkms in this part Answer as well as you can 
whether you hoped to mskc progress toward each goal in 
your particular course. DonUbeconcemedif someof the 
iienis seem not to fit your course very well. If an item does 
not apply to your course, choose ""Not important'' 

Course for wtuch you are completing this survey: 

Title of course: 



Course number 



Department offering course: 



If any of the folk>wing were the main reasons you took this 
course, mark those reasons before proceeding. 

0 Was required 

® Fit my schedule 

® Best among Umited options 

On the scale provided at the right iiKlicate how important to 
you is each of the following goals you might achieve by 
taking the course you have just described. Mark the circles 
for the proper re^xxises. 



Essentiil' 
ImpofUnt- 



Somewhat impoiunt 
Not tmpoitmt 



1. To build a reccvd of achievement of 
which 1 can be i»x>ud. O ® ® ® 

2. To dircover new ways o( seeing and 

doing things. O ® ® 0 

3. To enjoy learning for learning's sake. O®®® 

4. To weigh alternatives when making 

'tccisions. 0 ® ® 0 

5. To see how different facts and ideas fit 

logedier. ©0®® 

6. To improve my study skills. O®®0 

7. To learn io get along with different 

lands of people. 0000 

8. To recognize broad priiKnpies when 

observing ^)eciric events. O 0 0 0 

9. To try to fuid the basic structure in this 

field of knowledge. 0 ® 0 0 

10. To improve my reasoning ability -to 
recognize assumptions, make logical 
inferences, and reach correct 

coTKlusions. 0 0 0 0 

11, To underTtarul how scholars gain new 

knowledge or understanding, 0 ® ® © 
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Importmi ^ 



Somewhat imporuiu 

Noi UIIpOltMlt 



12. To prepait for a life of service to othm. 000© 

13. To develop friendships and loyaldcs of 

lasting value, O®©© 

14. To become aware of dififeitot philosophies* 

cultures, and ways of life, ©00® 

REMEMBER TO FOCUS ON THE 
SPECmC COURSE FOR WHICH YOU 
RECEIVED THIS SURVEY. 

15. To learn appropriaie social skills for 

different situations © 0 0 © 

16. To develop the ability to work well with 

others in a group. © © 0 © 

17. To be able to discuss current political and 

social issues. © © 0 © 

18. To devek>p a broader vision of the world. ©©0© 

19. To learn to organize my thoughts. © © © © 

20. To devek>p personal iiKlependcnce. 0 © © © 

21. To learn skills that enrich my daily life. ©®0© 

22. To listen effectively to what others arc 

saying. ©©©© 

23. To devek>p the capacity to change as 

times change. ©®0© 

24. To devek>p respect for and sensitivity to 

the views of others. © ® 0 © 

25. To improve my writing abilities-to 
devek>p clear, correct^ and effective 
communication. © © 0 © 

26. To become bcucr infomed as a citizen. ©©©© 

27. To devetop a philosophy of life. ©©©© 

28. To understand events that people have 

tried to explain. ©00© 

29. To learn how things change over time, ©©©© 

30. To devek>p the ability to 
relationships, similarities, and differences 

anKMig ideas. ©00© 

31. To draw my own conclusions. ©©©© 

32. To appreciate individuality and 

independence of thought and action. 0000 

33. To fmd problems and solutions in 
literature and film that apply to my own 

life. ©00® 

34. To understand how humans have learned 

to cope with nature. G © 0 © 

35. To become more iHoadminded. G©®® 

36. To weigh and question the opinions of 

experts and authorities. G ® ® ® 



Important 



Somewhat imponani 
Not intpoftiat 



37. To UDderstand the worid around me. ©0©© 

38. To be able to make ethical and moral 

choKCS. ©00® 

39. To picdiaqwific events from broad 

priJidpfes, 0©0® 

40* Toundcrstandtbe way researchers 

investigate questions* ©00© 

41. To increase my self-confidence or sense 

of self-worth. ©00© 

42. To use my imagination. ®©0® 

43. To devek)p a capacity for self- 

evaluatioiL ®©®® 

44. To help others who need my skills or 

services. ©0©® 

45. To understand ciureiu issues in this 

field 000® 

46. To understand specific facts in this 

field. ©0®® 

47. To learn things that will stimulate me to 

learn more on my own. © ® © ® 

48. To learn how to wcnk for important 

causes. ©©©© 

49. To make effective decisions. ©©©© 

50. To be able to debate both sides of an 

issue effectively. © ® © ® 

51. To gain information that will be useful 

after college in my family life. © © © ® 

52. To interpret evidence. O®®® 

53. To understand the comjrfexity of the 

world. ©©©© 

54. To achieve social status or prestige. ®©®® 

55. To be able 10 perform credibly in my 

chosen occupation. © ® ® ® 

56. To learn to accept challenges. 000® 

57. To meet lequirements necessary to enter 
professional or graduate school. © 0 0 © 

58. To gain information directly useful in 

my current or future career. © ® ® ® 

59. To learn to solve problems. ©®®® 

60. To gain a global or intcmationa] 

perspective. © ® ® ® 

61 . To use the skills and abilities I have 

more effectively. ® © ® ® 

62. To improve my reading skills. O®®® 

63. To improve my skills in communicating 

by electronic means such as computers. © © 0 G 
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Essential - 
IInpQrtlm' 



Somewhst importsnt 
Not impOTUru 



64. To become a kiK)wledgcablc consumer. O®®© 

65. To develop my creative talents. O®®® 

66. To enjoy works of arL 0®®® 

{DonU forget to think only about this 
course.) 

67. To devck>p closer relationships with 

others. 0®®® 

68. To help secure world peace. 0®®® 

69. To understand the causes of war and 

peace. 0®®® 

70. To try to answer unsolved questions. O®®® 

71. To understand scientific principles and 

concepts. 0®®® 

72. To leaiti how people have solved social 

problems. 0 ® ® ® 

73. To have fun. O®®® 

74. To achieve job security. 0®®® 

75. To dcvelq) leisure time interests. 0®®® 

76. To help improve gender and racial 

equality, 0®®® 

77. To enjoy tiur.. 0®®® 

78. To learn to inicrprct numerical data. 0®®® 

79. To create a composition, artistic work, 
or invention that no one has ever 

created before. 0 ® ® ® 



Eiserittil- 

Impoftmt ' 



80. 


To contribute to the impiovement of 
human welfare. 


0®©® 


81. 


To establish impoitant contacts for the 
future. 


0®©® 


82. 


To promote international harmony. 


0®®® 


83. 


To increase my power to persuade 
others. 


0®®® 


84. 


To im|Mt)ve my q>eaking abilities. 


0®®® 


85. 


To learn how to use library facilities 
and other informational sources. 


0®®® 


86. 


To improve my alHlity to handle stress. 


0®®® 


87. 


To eventually htxome an expert in my 
chosen fiekL 


0®®® 


88. 


To investigate the unknown. 


0®®® 


89. 


To establish standards of behavior. 


0®®® : 


90. 


To beconne aware of the consequences 
of new applications in science and 
technology. 


i 

i 

0®®® 


91. 


To understand my own abilities and 
limitations. 


0®®® 



Somewhat inipoitint 
Not unporimt 

92. To develop keener awareness of my 
en viroDineot. ® ® ® ® 

93. To suweed in business* ®®®® 

94. To develop my leadership abilities. ®®®® 

95. To acquiie greater decision-making 
reqxxisibility inmyjob. 0®®® 

96. To UDderstand bow culture has 

developed 0®®® 

97. To Icam more about science. 0®®® 

98. To Icam how people govern themselves. ®®®® 
99* To become a hq)py person. 0®®® 

100. To develop a personal philosophy related 

to my work. 0 ® ® ® 

101 . To understand how science has affected 

human life. 0 ® ® ® 

102. To be able to write an excellent technical 

report 0®®® 

103. To identify an appropriate career ®®®® 

104. To improve my mathematical skills. 0®®® 

105. To learn how to acquire power. 0®®® 

106. To explore the world of ideas. 0®®® 

107. To overcome hesitancy about expressing 

my views in public. ® ® ® ® 

108. To tmderstand my own interests. 0®®® 

109. To improve my self-confidence in 

mathematics. 0 ® ® ® 

110. To enjoy music. 0®®® 

111. -130, 

Please respond to any goal statements provided by your 
college or instructs on the separate answer sheet supplied. 
Be sure to put the answers in the spaces for Course Goals* 
Items 111-130. If no items arc supplied, proceed to the 
next section. 
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Expectations/Study Sktils-This Course 

Please respond to the folbwing statements. Keep in mind 
your expectations about the particular course for which you 
received the survey. If you feci the item is not applicable to 
you in this course, then choose ^'Noi at all like me." 



Veiy much like me 
Quite i bit like mc — 

Somcwhmt Uke mc 

Not It lU like mc 



1. Whenltaketestslthinkof the 
consequences of failing. 

2. I have difficulty identifying the most 
important points in my reading. 

3. I seldom ask my instructor to clarify 
concepts that I don't understand well. 

4. When I take a test I think about items 
on other parts of the test I can't answer. 

5. When I study new material, I often skim 
it to see how it is organized. 

6. When I study for exams I integrate 
information from different sources, such 
as lecUtfts, reading, and discussions. 

7. When leading I try to relate the material 
to what I already know. 

8. I begin with course material but develop 
my own ideas about the topics. 

9. I believe I will receive an excellent 
grade. 

10. Whenlstudya topicjtry tomake 
everything fit together. 

11. I am confident that I can learn the basic 
concepts. 

12. Vm certain that my own ability will 
result in my being successful. 

13. When having difficulty recalling some- 
thing* I make an effort to recall some- 
thing else that might be related to it 

I often find that I read assignments but 
cbnH know what they are all about 

I piefer learning activities that are 
challenging or arouse my curiosity, 
even if they arc difTicult 

It is sometimes hard for me to go on 
with my work if I am not encouraged. 

17. When coursework is difficult, I cither 
give up or study only the easy parts. 

18. If I want to get a good grade, it depends 
on what I do 



14 



15 



16 



O0©0 
©0©© 
O©®© 
©00© 
©©©© 

0®®© 
©®®© 
©®®© 
©0©© 
©®®© 
©00© 
©00© 

©00© 
©©©© 

©0®© 
00®© 
00®® 



Types of Activities You Have Pursued in This 
Course 

Answer the following questions indicating how often you 
have carried out each activity in this course. If the item is 
not qyplicabk choose ^T^eva.** 

Very often 
Sometimes 

Rarely 

Never 



L I read a book related to this field that was 

not an assigned reading, 
Z I took detailed notes in class or on reading 

assignments. 

3. I enjoyed doing my coursewcA. 

4. 1 thought about applications of the material 
to other situations. 

5. I discussed the subject matter of this field 
with other students for an hour or longer. 

6. I spent a concentrated period of time- 
three hours or longer v ithout 
inteiTupdon — studying in this field. 

7. I looked fcH* some basic organization in 
course materials. 

8. I memorized facts* vocabulary, and 
terminology. 

9. I qxntsome time justteowsing in the 
library or bookstore looking for things 
related to this field 

10. I participated in a research project related 
to this field. 

U. I tokl friends about the interesting 
materials or ideas in the field. 

11 I underlined major points in the reading. 

13. I studied at least four hours or longer on 
coursework during the weekend 

14. I tried to see how different facts and ideas 
fu together. 

15. 1 read new^)aper items related to 
course wwk, 

16. I helped another student with couisework. 

17. I recommended this field to other students. 

I made outlines £rom class notes or 
readings. 

1 spent five hours or more looking up 
references in the library and taking notes 
related to coursework. 
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05)®© I 20. I tried to relate the malcrial to ideas and 
I experiences of my own. 

21. I am satisfied that study in this field has 
helped me achieve some of niy important 
goals. 

1 ^ ^ I 22. I related what I learned in this field to my 
g other courses. 
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O©®© 

0®®© 
0®®® 

0®®© 

0®®© 

0®®® 
0®®® 
0®®© 

0®®© 

0®®© 

0®®© 
0®®© 

O®©© 

O®®® 

0®®© 
0®®© 
0®®© 

0®®® 
0®®® 



0®®® 



0®®® 

0®®® 



Student Information 

Please supply the infonnation in the space im>vided or marl 
the circle contsponding to your chosen ic^nse. 

1. Your student number 



1 Name of your college or university: 



3. Your age last January 1: 

4. Your sex: 

©Mate ® Fcmate 

5. Year you graduated from high school: 

6. What is your expected major in coUege? 



7. Have you fonnally indicated this major to the college? 
© Yes ©No 

8. How certain are you thai this is the major you desire? 

© Extremely certain 
® Quite certain 
© Somewhat certain 
© Not at all certain 

9. What is the highest coltege degree you plan to acquire? 



10. 



11. 



What occupation or profession do you expect to 
pursue? 



12. 



13. 



14, 



15. 



How certain are you thai this is the occupation or 
profession you desire? 

© Extremely certain 
© Quite certain 
© Somewhat certain 
© Not at all certain 

When you entered college how well prepared did you 
feel you were fcM" coUege study? 

© Extremely well prepared 
© Quite prepared 
© Somewhat prepared 
© Not at all prepared 

How many courses are 

you taking this term? courses 



During the academic term, 
how many hours per week 
are you employed for pay? 



hours 



During the academic term, 
on the averBge« how many 
hours do you study per week? 



hours 



16. Do you live within waOorig distance of the campus 
during academic terms? 

© Yes © No 

IT All in all how satisfied are you with the academic 
aspects (rfooUege? 

© Very satisfied 
© Quite satisfied 
© Somewhat satisfied 
© Not satisfied 

18. All in aU« how satisfiod are you with the non-academic 
aspects of coUege? 

©Very satisfied 
©Quite satisfied 
© Somewhat satisfied 
©Not satisfied 

19. How often, if ever, do you think about dropping out of 
ccdtege? 

© Never have thought of it 
©Very seldom 
©Occasionally 
©Frequently 

20. Which of the following will be most influential in your 
choice of career? (Mark only one.) 

© My parents value the career highly. 

©The career will allow me leisure time. 

© The career pays well. 

© The career is challenging. 

© I am sure I can succeed in the career. 

2 1 . With rc;^ to your major, which best indicates your 
situation sirKX coming to coUege? (Mark only one.) 

© I had no {banned major when I entered coUege and 

stiU have none. 
© I have discarded the old planned major but I have 

not chosen a new majcM- yet 
© I had no planned major when I entered coUege but I 

have now chosen one. 
© I have changed and chosen a r)ew major. 
© I have retained the major I had at entrance. 

22. With regard to your career, which best indicates your 
situation since coming to coUege? (Mark only one.) 

© I had no planned career when I entered college and 

StiU have none. 
© I have discarded the old planned career but I have 

not chosen a new career yeL 
© I had no planned career when I entered college but 1 

have now chosen one. 
© I have changed and chosen a new career. 
® I have retained the career plans 1 had at entrance. 

23.-31. 

Please respond to cny suidait information questions provided by 
your college or instructor on die scpanie sheet supplied. Be sure to 
put the answers in die spaces for Student Infonnition« Items 23-3 1 . 
If no items are supplied, proceed to the Comments section. 
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Comments 

(Use this space to make any comments you may wish to share.) 



Thank you for taking the time to complete this survey. 
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College Goals (Items 20*25) 

Please respond to any goal statements provided by your 
college or instructor on this answer sheet If you feel the 
item is not iq^plicable to you, then choose *74oi important" 
If no items are supplied, proceed lo the next section. 



Enemiil- 
Imponani- 



Somewhtt tn^Knunt- 
NoiimpoTtini 



20. 



Yoa: 

Your CoUcf e Tcadien: 



21, 



Yon: 

Your College Teachcn: 



22. 



You: 

Your College Teadien: 



23. 



You: 

Your College Texchen; 



24. 



You: 

Your College Teachers: 



25. 



You: 

Your College Tcacben: 



0®©© 
O®®® 

©©©© 
O®©® 

o®®® 
®@®® 

®®®® 
o®®® 

®®®® 
®®®® 

®®®® 
®®®® 



Course Goals (Items 1 1 1 -1 30) 

Please respond to any goal statements provided by your 
college or instructor on this answer sheet If you feel 
the item is not applicable to you, then choose "Not 
important." If no items are supplied, proceed to the 
next section. 



Essential ■ 
ImpoTunt 



Somewhai imporunt - 
Not imporuni — — 



111. 
112. 
113. 
114. 



®®®® 
®®®® 
®®®® 
©®®® 



Efsentiil' 
Importmt- 



Not tmportmt 



115. 
116. 
117. 
118. 
119. 
120. 
121. 
12Z 
123. 
124. 
125. 
126. 
127. 
128. 
129. 
130. 



®®®® 
®®®® 
®®®® 
0®®® 
0®®® 
0®®® 
0®®® 
0®®® 
0®®® 
0®®® 
0®®0 
0®®0 
0®®® 
0®®® 
0®®® 
0®®0 



Student Information (Items 23-31) 

Please reqxxid to any student information questions 
provided by your coUege or instructor on this answer 
sheet Enter your rc^xjnsc in the space provided 
below or follow further instnictions provided by your 
college or instructor. If no items are supplied, 
proceed to the next section. 



23. 



24. 



25. 



26. 



27. 



28. 



29. 



30. 



31. 



0®®®®® 
0®®0®® 
0®®®®® 
0®®®®® 



O (CN /T\ /TN /CV 
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0®®®®® 
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Student Goals Exploration 



Version IR-M 

(for students who have chosen a major field of study) 



This questionnaire is designed to help researchers better understand the academic goals of college students. 
Please re^nd to this questionnaire within the next day cr two. Read the questions and answer them fairiy 
rapidly according to your own views. Most deal with your goals in your major field. There are no right or 
wrong answers. This is not a test and your participation is vobtniary. 

Your college will provide instructions on how to return the completed survey and may supply some special 
items to fill blank spaces in the survey. Your student ID number may be needed to match your responses with 
other materials or surveys. 



The SGE was developed by the Research Program on Curriculum: Influences and Impacts a the National 
Center for Research to Improve Posisecondary Teaching and Learning, 2400 School of Education Building, 
University of Michigan, Ann Arbor, Michigan 48109-1259. The Center is ftrnded by the University of 
Michigan and the U. S. Department of Education's Office of Educational Research and Improvement under 
OERl grant number G008690010. 



Examples of ways to mark circles (any of 
the following are acceptable): 




Thank you in advance for taking the time to complete this survey. 



e 1990 by the Regents of the University of Michigm for the 
National Center for Research to Improve Postsecondary Teaching and Learning 
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Goals in Attending College 

Please itspond to the statements below. If you feel the item 
is not applicable to you, then choose ''Not at all like me.** 



3. 



5. 



6. 



Very much like me 
Quite t bit like me — 

Somewhat like me 

Not at all like me 



My reason for attending coU^e is U) help 
make the worid a better place for all (rf 
us. By studying content tfiat reflects real 
life stiiiations, I can learn to adapt to a 
changing society and to intervene where 
necessary. 

My main purpose in college is to learn 
how to think effectively. 1 need to learn 
general intellectual ddlls, such as 
observing, classifying, analyzing, and 
synthesizing in order to gain intellectual 
autonomy. 

I believe that my instructors know the 
goals, objectives, course procedures, and 
expectations that are suitable for me. My 
success as a student depends on the 
degree to which I achieve the objectives 
established by my instructors. 

I am in college primarily to achieve my 
vocational goals. My education should 
provide me with kiK>wledge and skills 
that enable me to earn a living and 
contribute to society. 

My edtication should involve me in a 
scries of personally eruiching 
experiences* I desire an education that 
allows me to discover myself as a unique 
individual and thus acquire personal 
freedom. 

In my education I want to understand the 
great products and discoveries of the 
hunuui mind Thus, I want to learn about 
the mayor ideas and concepts that 
imponant thinkers have illuminated, 
increasing both the breadth and depth q{ 
my knowledge. 

For me, the development of values during 
college is as important as learning subject 
knowledge. My education shoukl help 
me clarify my beliefs and values and thus 
devetop commitment and dedication to 
guide my life. 
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Goals in Taking Courses in Your Major Reld 

We are interesled in learning about the goals that students 
hope to achieve when they take courses in certain fields. 
Fkase think aboiu courses you have taken in your major. 
In these counei, bow iiiqtoriant did you feel it was to 
make prqgreas toward each erf the goals listed below. 
DoqH be ooocemed if some of the items seem not to fit 
your major very well. If an item does not apply in your 
in^or field, choose T^ot important" Mark the circles for 
the proper reqxxiaes. 

Write the same of the a^or field you are keeping in 
mind while answering the questions bek>w: 



1. 



3. 
4. 



6. 
7. 

8. 

9. 

la 
u. 

12. 
13. 

14. 

15. 

16. 

17. 



Efttentiil^ 
Importmt — 



Somewhat importxni — 
Not unpoftsit — ' 

To build a record of achievement of 
which I can be proud. ©©©© 

To discover new ways of seeing and 

doing things. ©®®® 

To enjoy learning for learning's sake. © © © © 

To weigh alternatives when making 

decisions* ©®®® 

To see how different facts and ideas fit 

together. ®®®® 

To improve my study skills. ® ® ® ® 

To learn to get akmg with different kinds 

ofpeople. ©®©® 

To recognize broad principles when 

observing specific events, © ® © © 

To try to find the basic structure in this 

field of knowledge. © © © © 

To improve my reasoning ability-to 
recognize assumptions, make logical 
inferences, and reach conect conclusions. ©©©© 

To undcmand how scholars gain new 

kiK>wledge or understanding. © ® ® © 

To prqnre for a life of service to others. ©©©© 

To devetop friendships and k)yalties of 

lasting value. ©®®® 

To become aware of different 

philosophies, cultures, and ways of life. © ® ® © 

To learn approfxiatc social skills (cx 

different situations. ©©©© 

To devek)p the ability to work well with ^ 
others in a group. O®©® 

To be able to discuss current political and 

social issues. 0 ® ® ® 

©®®® 



1 8. To dcvek^ a broader vision of the wcM^ld. 
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Essenud- 
Importiitt 



Somewhit tmportint 
Notimporiini 



19. To leam 10 oganizc my thoughts. O©0© 

20. To (tevek)p personal iiKfependcocc* 0000 

21. To leam skills that enrich my daily life. 0000 

22. To listen effectively to what others are 

saying. 000© 

23. To develop the capacity to change as 

times change. 000© 

24. To develop respect for and sensitivity to 
the views of others. 

25. To improve my writing abilities-to 
develop clear» correct, and effective 
communication. 

26. To become better informed as a citizen. 

27. To develop a philosophy of life. 

28. To understand events that people have 
tried to explain. 

29. To leam how things change over time. 

30. To develop the ability to see 
relationships, similarities, and differences 
among ideas. 

31. To draw my own conclusions. 

32. To appreciate individuality and 
independence of thought and action, 

33. To find problems and solutions in 
literature and film that apply to my own 
life. 

34. To understand how humans have learned 
to cope with nature. 

35. To become more broadminded. 

36. To weigh and question the opinions of 
experts and aithcxities. 

37. To undcrstarKi the worid around me. 

38. To be sble to make ethical and moral 
choices. 

39. To predict q)ecific events from broad 
princii^es. 

40 To understarul the way researchers 
investigate questions. 

41. To increase my $elf-conridcrK:e or sense o( 
self-worth. 

42. To use my imagination. 

43. To devek^ a capacity for self-evaluaiion. 

44. To help others who need my skills of 
services. 

45. To understand current issues in this field 

46. To imderstand specific facts in this field. 



000© 
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Ewential- 
Importint ~ 



Somewhat important 
Not tnqxirtant 



47. To learn things that will stimulate me to 
learn more oo my own. 

48. To learn bow to work for important 

49. To make effective decisions, 

50. To be able ID debate both sides of an 
issue effectively. 

51. To gain infonnaiiao that will be useful 
after coO^ in my family life, 

52. To imerpiet evidence. 

53. Tounderstand the complexity of the 
world. 

54. To achieve social status or prestige. 

55. To be able to perform credibly in my 
chosen occu{^on. 

56. To learn to accept challenges. 

57. To meet requirements necessary to enter 
professional or graduate school. 

58. To gain information directly useful in 
my current or future career. 

59. To learn to solve problems. 

60. To gain a global or international 
perspective. 

61. To use the skills and abilities I have 
mcxt effectively* 

62. To improve my reading skills. 

63. To improve my skills in communicating 
by electronic means such as computers. 

64. To become a knowledgeable consumer. 

65. To develop my creative talents. 

66. To enjoy works of art 

67. To develop closer relationships with 
others. 

68. To help secure world peace. 

69. To understand the causes of war and 
peace. 

70. To try to answer unsolved questions. 

71. To understand scientific principles and 
concepts. 

72. To leam bow people have solved social 
problems. 

73. To have fun. 

74. Toachieve job security. 

75. To develop leisure tune interests. 

76. To help improve gender and racial 
equality. 
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EMentiil- 
Impormt ^ 



Somewhit snportani - 
Not intponant 

77. To enjoy film. 

78. To leam to inierpr&t numerica. data. 

79. To create a composition, artistk: work, 
or invention that no one has ever 
created before. 

80. To contribute to the improvement of 
human wel£ate. 

81. To establish important contacts for the 
ftituie. 

82. To promote international harmony. 

83. To increase my power to persuade 
others. 

84. To improve my iq)eaking abilities. 

85. To learn hovvr to use library facilities 
and other informational sources. 

86. To improve my ability to handle stress. 

87. To eventually become an expert in my 
chosen field. 

88. To investigate the unknown. 

89. To establish standards of behavior. 

90. To hxome aware of the consequences 
of m N applications in science and 
technology. 

91. To understand my own abilities and 
limitations. 

92. To develop keener awareness of my 
environment 

93. To succeed in business. 

94. To develop my leadership abilities. 

95. To acquire greater decision*makiJig 
responsibility in my job. 

96. To understand how culuire has 
devek^>cd 

97. To leam more about science. 

98. To leam how people govern 
themselves. 

99. To become a happy person. 

100. To develop a persona] phiiosc^hy 
related to my work. 

101. To understand how science has affected 
human life. 

102. To be able to write ari excellent 
technical report 

103. To identify an appropriate career. 

104. To improve my mad^ematical skills. 

105. To leam how to acquire power 



Ftifftfiil ' 

^pOftJfflt ' 



110. To enjoy music. 



111.-130. 
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Sonicwhat tmponiBit 
'4oi importsu 



106. To explore the world of ideas. 

107. To overcome hesitancy about 
expressiog my views in public. 

108. To understand my own interests. 

109. To improve my self^onfidence in 
mathematics* 



O®0© 

0®©© 
O®©© 

0®®® 
0®®© 



Please respood to any goal staiemems provided by your 
college or instniMor on the sepaiaie answer sheet supplied. 
Be sure to put the answers in the spaces for Goals in Your 
Major, Items 1 1 1 • 130. If no items are supplied, proceed to 
the next section. 



Feelings About Studying in Your Major 

Continue to keep in miiKl your major 6ckL Asyouprq>are 
to study or complete assignments in courses in this field, 
which statements best describe your thoughts and feelings? 
Mart the circles at the right to show how much each thcHight 
is like your own. 



Veiy much like me - 

Quite a bit like me 

Somewhat like me 
Not at all like me — 



3. 



6. 



7. 



10. 



11. 



12. 



13. 



14. 



15. 



16. 



17. 



18. 



In the long nm, study in this field will 
help me to get ahead in the world. 

When I complete a learning activity I 
usually get a sense of satis&ction. 

In this fields setting long-range goals is 
important 

I complete daily learning tasks 
primarily because I enjoy them. 

I should complete what is expected of a 
person of my capability. 

I would work hard to get good grades 
even if I didn't like the coursework, 

I feel obliged to work hard only if I can 
see the importance of the task. 

I leam best when my instructor makes it 
clear what the goals of each assignment 
aie. 

i prefer to set short-range goals so thai I 
can get a sense of satisfaction and 
achievement 

I believe I should set my own goals 
rather than accept someone else*s goals 
for me. 

I wouM rather tackle easy {Hoblems 
than difTicult ones. 

Even when study materials are dull and 
uninteresting, I believe I should keep 
wofking until I am finished. 

I leam best if I see a direct relation 
between my assignments and my long 
range goals* 

If I sense I can't achieve a goal, rd 
rather set one that is easier to reach. 

I fmd learning in this field is very 
exciting and challenging. 

I like to plan my learning activities over 
a long time fraine so they will fit 
together. 

I seklom need to seek advice about what 
my goals should be. 

Deciding what topics I study should be 
my own choice rather than my 
instructor's choice. 
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Expectations/Study Skills in the Major 

Please respond to the foUowing statements. Keep in mind 
your expeoatioas about courses you take in your major field 
If you feel the item is not applicable to your major* then 
choose *Nol at all like me." 

Very much like mc : 

Quite a bii like me 

Somewhat like me 

Nd ax all like me 



1. When I lake tests I think of the 
oooaequeooea of failing. ©®®0 

2. I have difficulty klentifying the most 

important points in my reading, ® ® ® ® 

3. I seklom ask my instructor to clarify 

coQoqns that I don't understand well. 0 ® ® ® 

4. When I take a lest I think about items 

on other parts of the test I can t answer. O ® ® 0 

5. When I study new material, I often skim 

it to see how it is organized* O®®® 

6. When I study for exams I integrate 
information from different sources* such 

as lectures, reading, and discussions. 0 ® ® ® 

7. When reading I try to relate the material 

to what I already know. 0 ® ® ® 

8. I begin with course material but devek)p 

my own ideas about the topics. 0 ® ® ® 

9. I believe I will receive excellent grades. 0®®® 

10. When I study a topic, I U7 to make 

everything fit together. 0 ® ® 0 

11. I am confident that I can leam the basic 

concepts. 0 ® ® 0 

12. Tm certain that my own ability will 

result in my being successful. 0®®0 

13. When having difficulty recalling some- 
thing, I make an effort U) recall some- 
thing else that might be related to it 0 ® ® ® 

14. I often firul that I read assigrmients but 

don't know what they arc all abouL 0® 00 

15. I prefer learning activities that are 
challenging or arou% my curiosity, 

even if they are difficult 0 ® ® ® 

16. It is sometimes hard for me to go on 

with my work if I am not encouraged, 0 ® ® ® 

17. When coursework is difficult I either 

give up or study only the easy parts, 00®® 

18. If I want to get a good grade, it depends 
onwhaildo. 0®®® 
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Your Preferences for Ways Major Courses 
Could Be Organized 

Which of the following subject matter oiganizalions would 
you pftfa in your m^for couracs? Plcaic itqxxid to each 
statement below. If you feel an item is not api^icabie to your 
major, then choose *>Iot at all like my preference.*' 



Veiy much like my preference 
Quite t bit like my preference — 

Somewhat like my preference 

Not ii «U like my prefi 



1. I prefer courses in which the material is 
organized the way relationships occur in the 
world. For example, I like to s&idy patterns 
such as iiow things are related in space, 

time, or nature, O ® © © 

2. I prefer courses in which the material is 
organized in ways that will help roe use it in 
social, personal, or carter settings. Thus, I 

like rcal^ife problem-solving siuiations. 0 © ® ® 

3. I prefer courses organized around major 
ideas or corx^epts representing impoiunt 
relationships* For example, I like to study 
patterns such as the foUowing: (1) classes 
and groups of objects or phenomena; (2) 
theories and their applications or niles and 
their examples; (3) relationships of simple 
ideas to ideas of greater complexity; or (4) 
relationships of logical sequerKx in which 
one idea is necessary to understand ihe 

next 0®®® 

4. I prefer courses in which the materials are 
organized according to my readiness to 
learn. Fdr example, I should (1) flrst learn 
skills that are likely to be useful in later 
learning; (2) encounter familiar ideas and 
simple pheriomena before those that are 
iTKxt unfamiliar and complex; or (3) 
understand an idea or concept before I 



attempt to interpret and use it 



0®®® 



5. I prefer courses in which the materials arc 
organized to help me gain knowledge and 
skills needed in my chosen career. Since 
the work tasks are clearly specified in the 
field I plan to enter, the needs of fuuire 

empbyers provide important guidance. 0 ® ® ® 

6. I prefer courses in which the material is 
organized according to how knowledge has 
been created 1 like to study the processes 
of generating, discovering, or verifying 
knowledge. Therefore, 1 prefer to consider 

ways that scholars discover relationships. 0 ® ® ® 

7. I prefer courses in which the material is 
organized to help me clarify and become 
committed to values arKl bdiefs. 1 like to 
consider dilemmas, ethical problems, or 
value issues that I know are important as I 

try to lead a fulfilling and exemplary life, 0 ® ® ® 



Types of Activities Pursued in Courses in 
Your Major 

Answer the foUowing questions indicating how often you 
have carried out each activity in counes in your major field 
If the item is not applicable choose ''Never." 

Very often 
Sometimes — 

Rarely 

Never 



1. 1 read a book related to this field that was 
not an assigned reading. 

2. I took detailed notes in class or on reading 
assignments. 

3. I enjoyed doing my courseworiL 

4. I thought about applications of the material 
toodiersi&iations. 

5. 1 discussed the subject matter of this field 
with other students for an hour or longer. 

6. 1 spent a concentrated period of time^ 
three hours or longer without 
interruption — studying in this field 

7. I looked for some basic organization in 
course materials. 

8. 1 memorized facts, vocabulary, and 
termirK>k>g>. 

9. 1 spent 9on^ time just browsing in the 
library or bookstore looking for things 
related to this field. 

10. 1 participated in a research project related 
to this field 

11. 1 tokl friends about the interesting 
materials or ideas in the fiekL 

12. 1 underlined major points in the reading. 

13. I studied at least four hours or longer on 
coursework during the weekend. 

14. 1 tried to see how different facts and ideas 
fit together. 

15. 1 read newspaper items related to 
coursework. 

16. 1 helped another student with coursework. 

17. I rerxxnntended this field to other students. 

18. I made outlines from class notes or 
readings. 

19. 1 spent five hours or more looking up 
references in the litKary and taking notes 
related to coursework. 

20. 1 tried to relate the material to ideas aiKl 
experiences of my own. 

21. I am satisfied that study in this field has 
helped me achieve some of my important 
goals. 

22. 1 related what I learned in this field to my 
other courses. 
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student Information 



Please supply the information in the space provided or mark 
the ciicle conesponding to your chosen response. 

1. Your suKkm number 



2. Name of your college or university: 



3. What is your major in college? 



4. How certain are you that this is the major you desire? 

0 Extremely certain 
0 Quite certain 
0 Somewhat cenain 

0 Not at all certain 

5. Widi regard to your major, which best indicates your 
situation since coming to college? (Mark only one.) 

0 1 had no planned major when I entered ccllege and 
still have none, 

0 1 have discarded the old planned major but have not 

chosen a new major yet 
0 1 had no planned major when I entered college but I 

have now chosen one. 
0 1 have changed and chosen a new major. 
0 1 have retained the major I had at entrance. 

6. What is the highest college degree you plan to acquire? 



7, What occupation or profession do you expect to 
pursue? 



8. How cenain are you that this is the occupation or 
profession you desire? 

0 Extremely cenain 
0Quite certain 
0 Somewhat cenain 

0 Not at all certain 

9. With regard to your career, which best indicates your 
situation since coming to college? (Mark only one.) 

0 1 had no planned career when I entered college and 
still have none. 

0 I have discarded the old planned career but have not 
chosen a new career yet 

© I had no planned career when I entered college but I 
have now chosen one. 

0 1 have changed and chosen a new career. 

0 I have retained the career plans I had at entrarKC. 



1 0. When you entered college how well prtparci did you 
fed you were for college study? 

0 Extremely well prepared 
0 Quite prqwed 
0 Somewhat prepared 
0 Not at all prepared 



11, 



12. 



How many courses are 
you taking this lenn? _ 



courses 



During the academic term, 
how many hours per week 
are you employed for pay? 



hours 



13. During the academic term, 
on the average, how many 
hours do you study per week? 



hours 



14. How many college credits have you completed in 
each of the following categories : (Do not include the 
current academic term.) (If you have not completed 
any college courses, ^easc write zero where the 
number of credits is requested.) 

Number of Credits 

1. Communication (speech, writing) 

2. Literature 

3. Fmc arts (art, dance, music, theater) 

4. Biological or physical science 

5. Mathematics, computer science, 

statistics, 6Conomk:s 

6. Social science (political science, 

socidogy, psychology, anthropology) 

7. Religion, philosophy, values, ethics 

8. History, Westem civilization, classics, 

world cultures 

9. Foreign language 

10. Business 



11. Vocational or trade courses (such as, 
radiation technology, auto repair, 
refrigeration, secretarial studies, etc.) 

12. Undergraduate professional courses 
(such as, nursing, engineering, social 
work, architecture, etc.) 

13. Other types of courses 



1 5. What is your approximate overall grade point average 



in college thus far? 

©D 

®c 



© C+ or B- 
©B 

© B^^ or A- 
©A 
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student Information (continued) 

16. Do you Uvc within walking distance of the ca^ 
during acaclenuc tarns? 

©Yes © No 

17. Did your father attend college? 
©Yes ©No 

18. Did yoiv father graduate from college? 
©Yes ©No 

19. Did your mother attend college? 
©Yes ©No 

20. Did your mother graduate from college? 
©Yes ©No 

21. AU in all, how satisfied are you with the academic 
adjects of college? 

© Very satisfied 
© Quite satisfied 
© Somewhat satisfied 
© Not satisfied 

22. All in all, how satisfied are you with the non-academic 
aspects of college? 

© Very satisfied 
© Quite satisfied 
© Somewhat satisfied 
© Not satisfied 

23. All in all how satisfied are you with the progress you 
arc making in your major? 

© Very satisfied 
© QuUe satisfied 
© Somewhat satisfied 
© Not satisfied 

24. How often, if ever« do you think about dropping out of 
college? 

© Never have thought of it 
© Very seldom 
© OccasionaUy 
© Frequently 

25. Your age last January 1: 



26. Your sex: 
©Male 



® Female 



27. Your ethnic background (opiional): 

© While, rK>n-R*spanic 
© Black, non-Hispanic 
©Hispanic 

© Native American/Alaskan native 
© Asian/Pacific Islander 



28. Your year in college: 

©Freshmao ©Junior 
©SophoiDOfe © Senior 

29. Yev you giidiiaicd from high school: 
30.^38. 



Please respond to any student infonnation questions pro* 
vided by your ooUege or instructor 00 the separate sheet 
supplied Be sure to put the answers in the spaces for 
Student Infcrmatkxi* Items 30-38. If no items are supplied, 
proceed to the Cocnmeots sec tion. 



Comments: 

(Use this q)ace to make any comments you may wish to 
share.) 
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Goals in Your Major (Items 11 M 30) 

Please reqmnd to any goal statements provided by your 
college or instructor on this answer sheet If you feel 
the item is not applicable lo you, then choose "Not 
importanL" If no items arc supplied, proceed to the 
next section. 

FjIfTltlll 

ImporUnt 

Somewhat impanmt 1 

Not impartmi 1 



111. ©00© 

112. ©00© 

113. ©00® 

114. , ©00® 

115. ©00® 

116. ©00® 

117. ©00® 

118. ©00® 

119. ©00® 

120. ©00® 

121. ©00® 

122. . ©00® 

123. ©00® 

124. ©00® 

125. ©0O® 

126. ^ ©00® 

127- . ©00® 

128. ©00® 

129. 000® 

130. ©00® 



Student information (Items 30*38) 

Please respond to any student information questions 
provided by your coUefc or instructor on this answer 
sheet Enter your loponse in the space provided 
below or fioUow further instructions provided by your 
coU^ or instructor. If no items arc supplied, 
proceed to the next section. 



30. ©®0®00 

?!. ©00®®® 

32. ©00®®® 

33. 00®®®® 

34. ©0®®®® 

35. 00®®®® 

36. ©0®®®® 

37. ©0®®®® 

38. ©0®®®® 
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Student Goals Exploration 

Faculty Perspective 

Goals in Taking a College Course 

The Student Goals Exploration helps ccdlege instnictors better understand goals of students in their courses. This faculty survey 
is a companion to that instrunoent and helps fk:ulty identify the goals they have for their students. 

When completing this survey on student goals, focus on a particular course you teach. Fill in the infonnation lequested below to 
describe the course on which you arc focusing. 




Department 



Course tide: 



Desired Goals for This Course 

This section of the SGE explores the goals faculty hope their 
students will have when taking a particular course. On the 
scales provided at the right indicate how important each goal 
should be for students in the course. As you answa these 
qu'^soons, please remember to keep in mind the course you 
specified. 

Essential 
Intpcrunt- 



Somewhtt imporunl 
Not imporunt 



1. To build a record of achievement of ' 
which I can be proud. ©000 

2. To discover new ways of seeing and 

doingthings. ©0©© 

3. To enjoy learning for learning's sake. ©0®® 

4. To weigh alternatives when making 

decisions. © ® © © 

5. To see how different facts and ideas fit 

together. ©0®© 

6. To improve my study skills. ©0®© 

7. To leam to get aiong with different 

kinds of people. © 0 ® © 

8. To recognize broad principles when 

observing specific events. © © © © 

9. To try to find the basic structure in this 

field of knowledge. ©00® 

10. To improve my reasoning abillty-to 
recognize assumptions, make k>gical 
inferences, and teach cwrcct 

conclusions, © 0 0 © 

11. To understand how schcdars gain new 

knowledge or understanding. © © 0 © 

12. To prepare for a life nf service to others. © 0 © © 

1 3. To develop friendships and loyalties of 

lasting value. ©00® 



Essential 

Impartam 

Somewhat important 
Not imponint 



14. To become aware of different philosophies, 
cultures, and ways of life. 

15. To leam q)pfopriate social skills for 
differem situations. 

16. To develop the ability to woit well with 
others in a group. 

17. To be able to discuss current political and 
social issues. 

18. To devekq) a broader vision of the world. 

19. To leam to organize my thotights. 

20. To devek)p personal independence* 

21. To leam skills that enrich my daily life. 

22. To listen effectively to what odiers are 
saying. 

23. To devek)p the capacity to change as 
times change. 

24. 



25. 



To develop respect for and sensitivity to 
the views of others. 

To improve my writing abilities*-U) 
develc^ clear, ccntct, and effective 
communication. 



6. 



To become beucr inforaied «^ a citizen. 

27. To devek^ a philosophy of life. 

28. To understand events that people have 
tried to explain. 

29. To leam how things change over lime. 

30. To devek>p the ability to see 
relationships, similarities, and differences 
anKmg ideas. 

31. To draw my own conclusions. 



©0®® 

0®®® 
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®®®® 
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Esaemiil- 
IinpoftBii' 



Somewhat ixnpOTtAnl 

Noi unpoftiDt 1 

32. To appreciate individuality and 
independence of thought aod actiofi. 00® 0 

33. To find pfoblems and solutions in 
literature and film that apply to my 

ownlife* ©00© 

34. To understand how humans have 

learned to cope with nature. © 0 0 © 

35. To become moft Ivoadminded. ©00® 

36. To weigh and question the opinions of 

expens and authorities* ©00® 

37. To understand the world around me. ©00© 

38. To be able to make ethical and moral 

choices. ©00® 

39. To predia specific events from broad 

principles. ©00® 

40. To understand the way researchers 

investigate questions. ©00® 

41. To increase my self-confidence or sense 

of self-worth. ©00® 

42. To use my imagination. ©00© 

43. To develop a capacity for self- 
evaluation. ©00© 

44. To help others who need my skills or 

services. ©00® 

45. To understand current issues in this 

field. ©00® 

46. To understand specific facts in this 

field. ©00® 

47 Tc learn things that will stimulate me to 

leari^ more on my own, © 0 © ® 

48. To learn how to work for imponani 

causes. ©00® 

49. To make effective decisions* ©000 

50. To be able to debate both sides of an 

issue effectively. ©00® 

51. To gain information that will be useful 

after college in my family life. © 0 © ® 

52. To interpret evidence. ©00® 

53. To understand the complexity of the 

world. 000® 

54. To achieve social siaais or prestige. 000® 

55. To be able to perform credibly in my 

chosen occupation. ©00® 

56. To Icam to accept challenges. ©00® 

57. To meet requirements necessary to enter 
protessional or graduate school. ©00® 



Essential 
Important ' 



Somei^iai xmportmt 
Not in^xirtjnt " 



58. To gain infionnatioD directly useful in 
my cunent or fiititft career. 

59. To learn 10 solve problems* 

60* To gain a global or international 
perspective 

6h To use the skills and abilities I have 
more efifcctively* 

62. To improve my reading skills. 

63. To inqxove my skills in communicating 
by electrooic means such as computers. 

64. To become a knowledgeable consumen 

65. To devetop my creative talents. 

66. To enjoy works of art. 

67. To develop ck)ser relationships with 
others. 

68. To help secure work! peace. 

69. To understand the causes of war and 
peace. 

70. To try to answer unsolved questkms. 

71. To understand scientific principles and 
concepts* 

72. To learn how people have solved social 
problems* 

73. To have fun. 

74. To achieve job security. 

75. To devetop leisure lime interests. 

76. To help improve gender and racial 
equality. 

77. To enjoy film. 

78. To learn to interpret numerical data. 

79. To create a compositk>n» artistic work, 
or invention that no one has ever 
created before* 

80. To contribute to the improvement of 
human welfare. 

81. To establish important contacts for the 
future. 

82. To pronHHc international harmony. 

83. To increase my power to persuade 
others. 

84. To improve my speaking abilities. 

85. To Icam how to use library facilities 
and other informational sources. 

86. To improve my ability to handle stress. 

87. To eventually become an expert in my 
chosen field. 



o®®® 
0®®® 

®®®® 

o®®® 

®®®® 

o®®® 
o®®® 

0®®® 

0®®® 

0®®® 
0®®® 

0®®® 
®®®® 

0®®® 

0®®® 
0®®® 
0®®® 
®®®® 

®®®® 
0®®® 

000® 

0®®® 
0®©® 

®®®® 
0@®® 

0®®® 
0®®® 

0®®® 

0®®® 
0®®® 
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Essential' 
ImportBiit ' 



Somewhil iznportani 
Not nnpoTtaitf — 



88. To investigate the unknown. 

89* To establish standards of behavior. 

90. To become aware of the consequences of 
new appUcauons in science and 
technology. 

91. To understand my own abilities and 
limitations. 

92. To develop kemer awareness of my 
environment 

93. To succeed in business. 

94. To devetop my leadership abilities- 

95. To acquire greater decision-making 
responsibility in my job. 

%. To understand how culture has developed. 

97. To leam mc^e about science. 

98. To learn how people govern themselves. 

99. To become a happy person. 

100. To develop a personal philosophy relaied 
to my woik. 

101. To understand how science has affected 
human life. 

102. To be able to write an excellent technical 
report 

103. To identify an appropriate career. 

104. To improve my mathematical skills. 

105. To learn how to acquire power. 

106. To explore the world of ideas. 

107. To ovcn:ome hesitancy about expressing 
my views in public. 

108. To understand my own interests. 

109. To improve my self-confidence in 
mathematics. 

110. To enjoy music. 



O0©© 
O©©© 

0®®© 
O®®© 

O®®® 

o®®© 
©®®® 

o®®© 

©®®® 
©©©© 
o®®® 
o®®® 

o®®® 

0®®® 

o®®© 
o®®® 

©®®© 

©®®© 
©®®© 

©®®© 

o®®® 

©®®© 
o®®® 



Notes/Comments: 



(If you have notes or comments, please use the space below. 
Then proceed to the final page o^ this survey.) 



(You may add other important goal statements in the 
spaces provided on page 4 of this survey.) 
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Please add ocher imponant goal statements for your cotirse here. 



Essential - 
bnpQftJBit ' 



Somewhat importint 
Not unportsnt — ■ 



111. 

112. 
113. 
114. 
115. 
116. 
117. 
118. 
119. 
120. 
121. 
122. 
123. 
124. 
125. 
126. 
127. 
128. 
129. 
130. 



O©©© 

o®®© 
0®®® 
0®®® 
0®®® 

o®®® 
o®®® 

0®®® 
0®®® 
0®®® 
0®®® 
0®®® 
0®®® 
0®®® 
0®®® 
0®®® 
0®®® 
0®®® 
0®®® 

0®®® 



Course Information 

The following information may be useful if your college or 
university is conducting any studies of student goals broader 
than a single course. Complete any parts of the course 
description below that are apprcqjriate for use on your 
campus. 

1. Level of course? 

© Introductory 
® Intamediatc 
® Advanced 

® Seniw seminar or capsioie 

2. Type of course? 

©Lecture 
® Seminar 
® Combination 

3. Approximate number of students in course; 



Most common 
Common 



Lust common 

5. Reasons students take this course: 

a. Required for majcw 0®® 

b. Required for general education or core 0 ® ® 

c. Elective 0®® 



4. ApproTimaie number of students in the section you 
teach: 



The SGE was developed by the Research Program on 
Cuiriculum: Influences and Impacts at the National 
Center for Research to Improve Postsecondary Teach- 
ing and Learning. 2400 School of Education Building. 
University of Michigan, Ann Artx)r, Michigan 48109- 
1259. The Center is funded by the University of 
Michigan and the U. S. Department of Education's 
Office of Educational Research and Improvement un- 
der OERI grant number G008690010. 

O 1990 by the Regents of the University of Michigan for the 
Nationil Center for Resesch to Improve Postsecondary 
Teaching and Learning 
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Appendix 1 . Computer Coding and Data Processing Instructions - 
Institutional Research Versions 



APPENDIX 1 



Computer Coding and Data Processing 

Instructions 

Institutional Research! Guide 

Preliminary Edition 

STUDENT GOALS EXPLORATION 
USER'S MANUAL 




KUMta TO fyggvi 



National Center for P^esearch tc Improve 
Por>t5ccondary Teaching and Learning 
(NCRIPTAL) 

2400 School of Education Building 

University of Michigan 
Ann Arbor. Michigan 48109-1259 
(313) 936-2741 
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Copyright © 1091 by the Regents ofTTic University of Michigan 
for the National Center for Research to Improve Postsccondary 
Teaching and Learning. All rights reserved. 



The project presented, or reported herein, was performed pursuant to a grant from the Ofllcc of Research 
of the OCficc of Educational Research and Improvement/Department of Education (OERI/ED), However, 
the opinions expressed herein do not necessarily reflect the position or policy of the OERl/ED or the 
Regents of the University of Michigan should he inferred. 
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CODEBOOK 
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Var. No. Item No. 



vl 

v2 

v3 

v4 

v5 

v6 

v7 

v8 

v9 

vlO 

vll 

vl2 

vl3 

vl4 

vl5 

vl6 

vl7 

vl8 

vl9 

v20 

v21 



8 



10 



11 



Label 




Permitted 


G>hunn 




Name 


Value Labels 


Values 


Number 


Form 


COLLEGE 








rl.acls 


better job-me 


1-4 


Ll.l 


Fl.O 






l>notimp 2>somimp 


3=imp 4=essnU 9= 


:miss 


rl.aclt 


better job>-teach 


1-4 


L1.2 


Fl.O 






Isnotimp Zssomimp 


3=imp 4=essnU 9= 


:miss 


rl.aczs 


general educ-me 


1-4 


L1.3 


Fl.O 






Isnotimp 23Esonruinp 


3atimp 4=cssntl 9= 


:miss 


rl.ac2t 


general educ- teach 1-4 


L1.4 


Fl.O 






l=notimp 2=somimp 


3=imp 4=cssntl 9= 


=miss 


rl.ac3s 




1-4 


L1.5 


Fl.O 






l=notiinp 2=somimp 3=imp 4=ossntl 9= 


:miss 


rl.ac3t 


exDPrt-tParh 


1-4 


LI 6 


Fl.O 






1;=noHmn 255Sorniinn 


fci*^ ■ a a iLx ~ ^jii^i X 


:miss 


rl.ac4s 


study skills-me 


1-4 


LI 7 


Fl.O 










:mi5s 


rl.ac4t 


studv skills-teach 


1-4 


LI 8 


Fl.O 






a ^ a w ui a i ^/ ^ ^ a aaa 1 1 




:miss 


rl.acSs 


a V< AAA w a A 1 v. 


1-4 


LI 9 


Fl.O 






l^notimp 2ssomimp 


3»imp 4^ssntl 9= 


:miss 


rl .aot 


prep life-teach 


1-4 


Ll.lO 


Fl.O 






l=nobmp 2=somimp 


3=imp 4=cssntl 9= 


:miss 


rl .acos 


away-me 


1-4 


LI. 11 


Fl.O 






l=notimp 2=sominip 


3=imp 4=cssntl 9= 


:mis5 


rl^acot 


away- teach 


1-4 


L1.12 


Fl.O 






l=nDtimp 2=somimp 


3=iiT»p 4=cssnU 9= 


miss 


ri.ac7s 


cultured-me 


1-4 


LI. 13 


Fl.O 






l:=notimp 2:=somimp 


3=imp 4=cssnll 9= 


miss 


rl.ac/t 


cultured-teach 


1-4 


LI. 14 


Fl.O 






l=notimp 2=somimp 


3=imp 4=essntl 9= 


miss 


n.acos 


some to do-me 


1-4 


L1.15 


Fl.O 






Unotiinp 2=somimp 


3=:imp 4=essntl 9= 


miss 


rl.acSt 


some to do-teach 




L1.16 


Fl.O 






l=iv)timp 2=somimp 


3=imp 4=ossntl 9= 


miss 


rl.ac9s 


money-me 


1-4 


LI. 17 


Fl.O 






l=notimp 2=somimp 


3=imp 4=essnU 9= 


miss 


rl.ac9t 


money-teach 


1-4 


LI. 18 


Fl.O 


rl.aclOs 




l=notimp 2=somimp 


3=imp 4=cssnU 9= 


miss 


success career-me 


1-4 


LI. 19 


Fl.O 


rl.aciOt 




l=notimp 2=somimp 


3=imp 4=essntl 9= 


miss 


success career-teac 


h 1-4 


L1.20 


Fl.O 






l=i>olimp 2=somimp 


3= imp 4=cssnll 9= 


miss 


rl.aclls 


knowledge-me 


1-4 


L1.21 


Fl.O 
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jr CI iiLi lic u 


Coluinn 










Valu# T ^h^U Valu#s 


Number 


Form 








i=noump /=sonuiiip 


1— lrrkr^ ^■^^lccr^fl 0^ 


1 1 U 99 






ri*aCl 11 




1 1 22 


Fl 0 








l»riotinip 2sson\irnp 








1 0 
XZ 


ri.aClZ5 


irii6r6Siirig*iri6 


I 1 21 


Fl 0 








l^notiinp 2«somimp 


3«iiiip 4=cssnu T- 








— 1 ay^l7f 




T 1 24 


Fl 0 








i«nOuiTip z^sonurnp 




mi OA 


V ^ J 




1 i.aLI^b 




Ll 25 


Fl.O 








isnoQmp z^soiiiirnp 




'II U99 


V 






ttr^ti / T>vr%( c/*H*f 1 


Ll 26 


Fl.O 








l^notirnp 2*son\irpp 


j^iiTip 4=cssnu 7— 


>I1u99 


vz/ 


1 4 

14 


ri.aci4s 


tanuiy exp6cts-'nie i"^ 


T 1 97 


Fl 0 

A A ♦W 








isnouinp z^sonuxTip 




■ 1 1 






ri-aci4t 


tajTiiiy exp6cts*teacn i*** 




A I »\J 








i^nonmp zssonuinp 


*5=irnp **=v!>5>nu y— 


"mice 




Id 


rlaclSs 


f riends-me 1 -4 


T 1 7Q 


Fl n 








1=notiinp 2=somimp 


s^^imp 4=cssnu 


'ITU99 


V 




rl.aclDt 


friends-teach 1-4 


T 1 


Fl 0 








l=notiTnp 2=sonump 


*>=lmp 4=^SSnil y- 


■mi 99 




1 il 

lo 


rLaclos 


citizen-me 1-4 


LpI. Jl 


Fl n 








isnotimp 4t=5ornirTip 


J— liTip 4— ^bsnu 7- 


• mice 

•IIU99 


V 




n.aciot 


citizen-teacn i-4 


L^X .^Z 


Fl n 

F 1 . V 








i=rioniTip z^somimp 




-mice 

•I1U99 


V 


1/ 


ri-aci/s 


creative-me i"4 




Fl n 

F i •U 








i — nutUTip z=s<jrrujiiu 




•mice 
' 1 1 u 99 


VO*i 




r1 !a^17f 

ri pdc 1/ 1 


creaiive-ieacn 


T 1 'U 


Fl 0 








i^nouirip ^=5KJiTurnp 




>mi« 

'11 1139 


v^S 


i o 


1 i .aL X03 


!>6r Vc ]>iX.iciy lilt; 1^ 




Fl 0 

A A .\J 








i^nouinp z~9<jiTurnp 


imp *t^m>3iiu 7*" 


*micc 
" 1 1 u 99 


voo 




ri .acioi 


serve soQciy ceacn 




Fl 0 








isEnOump ^^sornunp 


mp **=L»jnu T- 






1 Q 
17 


r i.aciys 


social posiiion-iTie 1-4 


T 1 ^^7 


Fl n 

F X .U 








1=notimp 22KSOniirnp 




■ tY\t CC 

-111199 






ri.aciyt 


social position'" leacn 1-4 


L^X .OO 


Fl 0 
F 1 .u 








i>nouinp ^=somimp 








OA 

zu 


^1 ^y*7r\^ 

ri.aczus 


-me 1^ 


T 1 '^Q 


Fl 0 

F 1 ,U 








1 nouirip z-'-soiTiirnp 




•lY^i CC 
- II U 99 






^1 ^/^7nf 
ri .dczui 


-i6aCn 1"4 


T 1 4/1 


Fl 0 








i^noiinip Z'^OTTurnp 




*micc 


V*t i 


Zl 




" in e i"4 


1 1 41 
X.HX 


Fl n 








1— IMJUlIlk^ ^'^M./IILtllip 




:rni^c 


v42 




rl.ac21t 


-teach 1-4 


L1.42 


Fl.O 








l^notimp 2=sorTump 


3=imp 4=cssntl 9= 


=miss 


v43 


22 


rl.ac22s 


-me 1-4 


L1.43 


Fl.O 








l:=notimp 2=^somimp 


3-imp 4==cssntl 9= 


:miss 
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Label Permitted Cohimn 

Var. No. Item No, Name Value Labels Values Number Form 

v44 rl.ac22t -teach 1-4 L1.44 Fl.O 

l»notimp 2aesomimp 3«imp 4»essntl 9=miss 
v45 23 rl.ac23s _-me 1-4 L1.45 Fl.O 

ls«notunp 2«somimp 3«imp 4=essntl 9=miss 
v46 rl.ac23t -teach 1-4 L1.46 FrO 

l^notimp 2ssomimp ^simp 4=essntl 93=miss 
v47 24 rl.ac24s -me M U.47 Fl.O 

l^notimp 2«somunp 3=imp 4=essnU 9=miss 
v48 rl,ac24t -teach 1-4 LL48 Fl.O 

1i>notimp 2*somimp 3»imp 4«es5nU 9=miss 
v49 25 rl.ac25s -me 1-4 LIA? Fl.O 

l««notimp 2"»somimp 3»imp 4=essnU 9=miss 
v50 rl,ac25t -teach 1-4 U.50 Fl.O 

Isnotimp 2ssominip 3=imp 43=essntl 9=miss 

GOALS IN ATTENDING COLLEGE (continued) 
v51 
v52 
v53 
v54 
v55 
v56 
v57 

GOALS IN TAKING THIS COURSE 



1 


rl.col 


world better 


1-4 


L1.51 


Fl.O 






l=not 


2ssmwhat 


3=quite 4»very 9=mi^i 




2 


rl.co2 


think effectively 


1-4 


LI. 52 


Fl.O 






l=not 


2=smwhat 


3=K]uite 4=very 9=nriiss 




3 


rl.co3 


achieve objectives 


1-4 


L1.53 


Fl.O 






i=not 


2a:smwhat 


3squite 4avery 9=miss 




4 


rl.co4 


vocational goals 


1-4 


L1.54 


Fl.O 






l=not 


23tsTnwhat 


Sacquite 4«vcry 9=miss 




5 


rl.coS 


personally enrich 


1-4 


L1.55 


Fl.O 






l=not 


2=smwhat 


3=quite 4=very 9=miss 




6 


rl,co6 


great ideas 


1-4 


L1.56 


Fl.O 






l=not 


2-smwhat 


3=quite 4»vcry 9=miss 




7 


rl.co7 


clarify values 


1-4 


LI. 57 


Fl.O 






l=not 


2=smwhat 


3=quite 4=vcry 9=miss 





v5S 


rl. field 


course considered 0001-9999 
use HEGIS codes or atteched list 


L1.5S-61 


F4.0 


v59 


rl.numb 


course number 


001-998 
999=miss 


LI. 62-64 


F3.0 


v60 


rl.dept 


dept offering course 0001-9998 
use HEGIS codes or attached list 


L65-68 
9999=mi5S 


F4,0 


v61 


rl.reasl 


required 


0-1 

(hno check 1 =check 


LI. 69 


Fl.O 


v62 


rl.reas2 


fit 


0-1 

0=no check 1 =chcck 


LI. 70 


Fl.O 


v63 


rl.reas3 


best 


0-1 

0=no check 1 =check 


L1.71 


Fl.O 
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Permitted Cohunn 




Var. No. 


Item No. 


Name 


Value Labels Values Number 


Fonn 


v64 

V w » 


1 




rp<T>rd of achieve 1-4 LI. 72 

A ^VvA ^A V/A CAVA*AV-vV' * " fcJ * f r 


Fl.O 








Fl 0 

A A t V/ 






rl.gc2 


notAf tA7;i\/c r^f Ci>oin^ T 1 73 








ittnouinp z^soiruinp ^— imp 'T'— c^snu T=iTUh» 


Fl 0 

A A * V/ 


voo 


'I 


ri.gcj 










iKnouiTip ^^sonuirip *>— iinp 't— €9s>nu t=itu^ 


Fl.O 


V 0/ 


A 
•* 




WClKil w-l ICi llClll VCD irfi-/^ 








Fl.O 


V \J \J 






\c^^A^ fif fncTPthpr 1-4 L.1 76 










Fl.O 


v69 


6 


rl i^r6 


imn ^tuHv skills 1-4 LI. 77 












v70 


7 


rl ffr7 


diff kinds oeoole 1-4 LI. 78 


Fl.O 










Fl.O 


v71 


8 


rl ec8 


broad orinciDles 1-4 Ll*79 








i=noQiTip ^=soiiuinp unp h— cwiiu 7— iiu>> 




V / ^ 


0 


rl.gc^ 


siructure Knowicuge i-i.ou 


Fl 0 

k A 








isnoQinp ii~soiTUiTip ^^imp *t=e55inu 7— rrua> 


Fl 0 

A k •v/ 


V / 0 


in 


rl.gcIO 


reasoning duuiiy 1^ i-^i 








i=nouinp ^3=90iTiiiTip ^=uTip <^^nu 7-^nu>!k 


Fl.O 


v74 


11 


rl «7rll 


QphnlAF criin Wni^wl 1-4 1.7 2 










v75 




rl «?rl2 


lifp of ^^rvipp 1-4 L7^3 


Fl.O 








Fl.O 


v76 

V / V 


13 


rl.gcl3 


fripnHQli 11^41 1 04 T 74 








1 ~1 nJUll IL/ ^^dvl 1 nil 1^ Milk' " "^r^^lliA 7' 1 1 Us*^ 




v77 


14 


rl ffrl4 


nhilosonhips / culturGS 1-4 L2.5 


Fl.O 












v78 

V / Q 


IS 


rl err*! S 


cr\<H;il qWiIIg 1—4 T 7 ft 


Fl 0 

A A ■ W 






1 — nUuirip 4U'— MJIIUirip J— •Uiip H— 7— I»U3» 




v79 


ID 


rl.gcl6 


wurjk III gruuu i**t t^^/ 


Fl 0 

k 1 • vr 








i^riiJunip Mp^iTurnp 'iinp H-*-c3K>iiij t— iiuaa 




v80 


17 


rl ecl7 


Hi<irim^ i^mip^ 1-4 


Fl.O 








1«v\/\^rv\T\ 0-^c/\ifntmn '%«tn^n ^w^^ccnfri 0— mice 

i^riUiirnp ^^buixiirnp imp *i— <^tK>iiij ^-^iiuiv^ 


Fl.O 


v81 


18 


rl 2cl8 


broadpr vision 1-4 L2-9 










v82 


19 


rl.gcl9 


r\r<yAni7P fHoiityhf^i 1-4 I 7 10 


Fl 0 

A A aVr 












v83 


20 


rl 2c20 


nprsonal indpo^nd 1-4 L2.11 


Fl.O 








l^lliJUIIlL/ i,— *9LrIllllIlL/ •k/**AJIiL/ ^*ir^!»llil 7^1 1 U>9 




v84 


21 


rl.gc21 


learn dailv skills 1*4 L2.12 


Fl.O 






l=notimp 2=somimp 3-imp 4=essnU 9=miss 




v85 


22 


rl.gc22 


listen effectively 1-4 L2.13 


Fl.O 








l=notimp 2=somimp 3=imp 4=essntl 9=ituss 




v86 


23 


rl,gc23 


adapt with changes 1-4 L2.14 


Fl.O 



Isnotimp 2=somimp 3=inip 4=essr.U 9=nrus5 
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rcnnicxca ^oniirei 




Var. No. 


Item No* 




Vftliif Labels Valtiei Number 


Form 


y Or 






respcCi s^rLSiuviiy i*4 


Fl 0 


v88 










25 




imnrnvp wririncy 1^ I 9 l^i 


Fl 0 


v89 














in lonn^u ci QZcn i *4 i / 


Fl n 

r 1 .u 


v90 






i^noQinp 4'SOiniinp ^Kimp ^^vcssnu Tsnuss 




27 


rl oc17 


nhiln^nnhv nf lifi» 1-4 T 7 1ft 


Fl 0 


v91 


28 

ML/ 




l^notimp 2»sonriiinp 3»imp 4^=€5snU 9=iniss 




rl ocJR 


UllUtf A olcillU cVcAllo A*^ Li^i A7 


Fl n 

A^ A .U 








l^notiinp 2»somiiT\p 3«imp 4«Bessntl 9=ituss 






ri*gcz:7 


now tnings ciiange 1*4 lj^jxj 


rl.u 


v93 


30 




Isnotimp 2=soinimp 3simp 4s=essnU 9=iruss 








Fl n 


v94 






Isnotimp 2Ksominip 3=iinp 4=c^nU 9sn\iss 




31 


rl ar31 


Hr^*\A7 *^r*r» r'liicirtrtc 1*4 T *7 9*7 


Fl 0 


v95 






isnoainp /^soiTump ^imp 4s€ssnu y«rniss 




32 


rl ar39 


api^l^rL iXli^lV aCiAUAl 1*^ 


Fl n 

A 1 .U 


v96 






is&nouinp z=sonurnp ^=inip *=GSsnu T=nuss 






rl crr33 


apply riN/\ lO lire i-ft L^zfi 


Fl n 


v97 


34 




l=fiotimp 2ssoniUinp 3= imp 4=essntl 9= miss 




rl err 34 


Vi 1 im iin r*r>r>o tAf / n^f i iro 1 «p4 T 9 9^ 

llCAAllaAl C\^pC W/AlalUAC A*^ 1 t^i^J 


Fl 0 

A^ 1 .U 


V 70 






l«notimp 2s$omimp 3^imp 4s^essntl 9=miss 






n.gcw 


Decome Droaaminaeci i^ lu^Zb 


r 1 .u 


vQQ 






Isnotimp 2BSomimp 3simp 4=essnU 9smis$ 




3fi 


rl crr'^ 


quesuon experis 


ri.u 


vlOO 


37 




i^nonmp ^^somimp ^s«?m^ 4v€ssnu y^miss 




rl ar37 


iinrlarcfar^H tA/r\rlH 1-4 T 9 9R 
UilLACl dlaAlLl WUllU A~^ L^i. ^jO 


Fl fl 

A^ 1 .VJ 


vlOl 


38 




i=noump -t— somimp ^=imp 4=cssnu y^iruss 




rl 2C38 


pthiral ^nd moral 1-4 T 2 


Fl 0 


vl02 


39 




1— noump z^somimp j-*imp 4— cssnu y^miss 




rl ar39 


nr*^ir4- o\ronfc 1-4 T 9 
pinllLl CVCAlLS A^ Li^i JU 


Fl n 


vl03 






1— noomp z=somimp imp ^^^cssnu y^miss 




40 


rl err 411 


r£>coarr*Vi {nt/ocfi<>^ fo 1*4 T 9 ^1 
iv^wdlLll All Vt^ll^ait? 1*^ L^t^O i 


Fl n 


vl04 






l^notimp 2=somimp 3=imp 4=essnU 9-miss 




41 




sell conriuence 1-4 lz.^z 


r 1 .u 


vl05 


42 




isnotimp 2=somimp 3=imp 4=essntl 9^miss 




rl ar49 


lIIlagAlla ilUIi L.Z...kXj 


Fl n 

F 1 .U 


vl06 






l=notimp 23=somimp 3=imp 4=es5ntl 9=miss 




43 


rl ar43 


C^l f o\7 a 1 1 1 a fliAn l^il T 9 
btfll trValUaiiUn 1"^ L^^^>i 


F1 n 

F 1 .U 


vl07 


44 




isfiotimp 2ssomsmp 3^imp 4=essntl 9=miss 




rl cyr44 


hpln nfhpr^ 1^ T 9 

ILCip L/tX%cri3 A^ I 1 f 


Fl 0 


vl08 


45 




l=notimp 2^somimp 3^imp 4=^essntl 9=miss 




rl .gc45 


current issues 1-4 LZ36 


FLO 


vl09 






l=notimp 2=somimp 3^iinp 4^i^€!ssntl 9=miss 




46 


rl .gc46 


specific facts 1-4 L237 


Fl.O 



l=notiinp 2=somimp 3=imp 4=essntl 9smiss 
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PprmlH#d r^nhimn 




▼ mm. a * ^ V« 


Il'#^fftl 


Name 


Valu# Labtfli Valuei Number 


Fonn 


VHU 


4/ 


rl.gc47 


sumuiate learning i-^ l^oo 


F1 0 








F1 0 


i»i 1 1 
V 1 1 1 


AQ 


rl.gc48 


worK tor Causes 1-4 








F1 f) 


VI 1/ 




rl.gc49 


enecove decisions i"4 






ivnouinp z^sonump «>Kirnp ^^osnti tsitu&s 


Fl 0 


v1 


3U 


n.gCDU 


UcL/aie iMUeS 1^ l->^*tl 








Fl.O 


V 1 !*» 




1*1 CTl^^l 


crrtin i n fnr Tif^ A ri on 1 *4 T .7 . 47 






1 n n i'lnn wi Q g- r-» m i nn vV^fH ■ i~M~m tl Q I^IICC 

iKflQIimp Z*50ITUITip ^skirip *t— CboilU 7=IIu>3 


Fl 0 

A A ,V/ 


V 1 13 




rl.gc52 


inierpret eviaence lx.^ 








1 HI fi r> m i~> OmC^miw^v^ ^^^irv^v^ it I'M" r l"i 1 1 OsmiCC 

i^noonip z»5onuiTip *>=unp ^i-esanu T^mi>3 


Fl.O 


V i iU 




r1 ar^'^ 


r'omr^l^vifv f\( wnrlH 1-4 I 7^44 








i=notinip z=sornirnp ^=irnp *i— cbsnu t— rnibb 


Fl 0 


vl 17 

V 1 1 / 




ri.got 


cr\/*ial cf^Hic 1 —A T V 4S 






1=notimp 2=soinimp 3=irnp 4=€ssnti y=mi5s 


Fl n 

A^ A *U 


V 1 lo 


cc 
DD 




perrorm creQiDiy lx*^io 








i=notimp 2=sorranip 3=imp 4— essnu y=rTus5 


Fl n 


it1 1Q 
VI l7 


DO 


rl.gc56 


accept challenges 1-4 L2-47 








isnounip soiTuiTip ^^irnp Cfssnu y^nuab 




vl 90 


D/ 


r1 fyr^J 


prui ur gidu aCAiiAiA a^ l^^^io 


Fl 0 

A A rV/ 








i™iiOOinp surnirnp imp ^irsKinij 7=111133 




v121 

V i ^ i 




r1 ar^ 


crnin r^ArAAT* info 1-4 I J 4Q 


Fl 0 






isnouiiip z— soiTUiTip *>— iinp ^— c>5nu T=rnij>c> 


Fl 0 

A A m\J 


V i 




rl.gc59 


dUi ve pr uuieiiia i ^ a^^^a/ 








l=nociirip z^sonuiTip ^=iinp 't— e^snu 7=ini!>» 


Fl 0 

A. M. <V/ 


V i .^kJ 




r1 arff\ 


ctIoViaI T\OrCT^£W*fl vo 1^4 T 7 ^1 
^iKJUcik L^I9L/CUIAVC A^^ A 








i^nonjTip z=50inirTip ,>—iirip *» — u!»nu t^itujj 




V 1Z4 


o 


rl.gc61 


S Kills / d Dill ties 1*4 


Fl n 






i=notirnp z— sominrip ^=inip 4=es5nu t=itiisj> 




171 

V 




rl.gc62 


reauing SKiiis 1-4 


Fl n 

F A .U 








isnonmp z— somirnp unp 4— essnu T^niij>s 




V 1 ZO 




rl.gc63 


eiecironic skuis 1*** ljld^ 


Fl n 

F A ,u 






i=noump z—soiTump unp 4— €9$nu y=nu»b 




V i ^/ 


A4 
Or 


rl.j5c'64 


/^/^t^ c 1 1 tr^ 1 —A T 0 WW 


Fl n 

A A m\J 










v17R 

V 1 




rl.gc65 


/^t*Oil f 1 YfO f ^loTi f C 1 — ^ T V tA 
LAcallVc laicIllS> A^ Lj»-^sAJ 


Fl 0 

A A • V 






i-^nUuirip ^— jHJIlulIip lllip *i— OWIU Tr=llUw 




V 1 


AA 


rl.gc66 


WiuKb KJl all At L^^^ J/ 


Fl n 






Isnonmp z— somimp ^^^unp 4=essnu t=itiiss 




vl30 


67 


rl ffr67 


rln^pf rplAHon<shir>^ 1*4 1 ? Sft 


Fl 0 






Isnotimp 2=somimp 3=imp 4=es$ntl 9-iniss 




V131 


68 


rl.gc68 


secure world peace 1-4 L259 


Fl.O 






l^notimp 2=5omimp 3=in>p 4^:=ossnU 9=miss 




vl32 


69 


rl.gc69 


causes of v/ar/peace 1-4 LZ60 


Fl.O 



l=notimp 2=somimp 3=:imp 4=essnU 9=miss 
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var. No, 


Item No. 


Name 


Value Labels Valuet Number 


ronn 


vl33 


70 


rl.gc/O 


unsolved questions 1-4 LZ61 


rl.O 








Isnotimp 2»somiinp 3simp 4sessntl 9smiss 




vl34 


71 


rl.gc71 


scientific prinaples 1-4 L2.62 


Fl.O 








Isnodmp 2'somimp 3«iinp 4=essntl 9smiss 




vl35 


72 


rl.gc72 


soaal problems 1-4 LZ63 


rl.O 








Isnotimp 2ssomimp 3simp 4sessnU 9=miss 




vl36 


73 


rl.gc73 


have fun 1-4 L264 


Fl.O 






Isnotiinp 2»soininip 3>imp 43«essntl 9»mi5S 




vi37 


74 


rl.gc74 


job secunty 1-4 L2.65 


Fl.O 








l«notimp 2ssomiinp 3simp 4sessntl 9smiss 




vl38 


75 


rl.gcTS 


leisure interests 1-4 LZ66 


Fl.O 






l«notimp 2ssomimp Ssimp 4sessntl 9smiss 




vl39 


76 


rl.gc76 


gender/ race equity 1-4 LZ67 


Fl.O 








Isnotimp 2=ssoiTump 3=unp 4==es5ntl 9=mi55 




vl40 


77 


rl.gcT? 


enjoy film 1-4 L2.68 


Fl.O 








Isnotimp 2»somimp 3sinnp 4=essntl 9=miss 




vl41 


78 


rl.gc78 


numerical data 1-4 LZ69 


Fl.O 






Isnotimp 2=somimp 3=imp 4a:essntl 9smiss 




vl42 


79 


rl.gc79 


artistic work 1-4 LZ70 


Fl.O 






lanodmp 2=soinimp 3=imp 4=e&snU 9=miss 




vl43 


80 


rl.gc80 


human welfare 1-4 L271 


Fl.O 






Isnotiinp 2=soinimp 3=imp 4=essntl 9=miss 




vl44 


81 


rl.gc81 


contacts for future 1-4 L2.72 


Fl.O 






l^notimp 2:»sonrump 3=imp 4sessntl 9=miss 




vl45 


82 


rl.gc82 


intematl harmony 1*4 LZ/3 


Fl.O 








l^notimp 2»somimp 3=unp 4scssntl 9=miss 




vl4o 


83 


rl.gc83 


persuade others 1-4 LZ74 


rl.O 








Isnotimp 23::somimp 3^inip 4=es5ntl 9smiss 




vl47 


84 


rl.gc84 


1* 1*1*** n A pi«f 

speaking abihties 1-4 L175 


Fl.O 








1«notunp 2=somimp 3=imp 4=essnU 9=miss 




vl4o 


85 


rl.gc85 


library facilities 1-4 L2.76 


Fl.O 


vl49 






l=notiinp 2=somimp 3^imp 4=essntl 9=miss 




86 


rl.gc86 


handle stress 1-4 L277 


Fl.O 








Isnodmp 2=son\imp 3«imp 4=essntl 9=nuss 




vl50 


87 


rl.gc87 


expert in field 1-4 LZ"^ 


Fl.O 








1»notimp 2-somimp 3=imp 4=essntl 9=miss 




Vl3l 


88 


rl.gc88 


investigate unknown 1-4 LZ79 


Fl.O 








Isnotimp 2ssomimp 3simp 4aessntl 9s[niss 




89 


rl.gc89 


Standards behavior 1-4 LZ80 


Fl.O 








Isnotimp 2sso[nimp 3^inip A^essnH 9=miss 




V IDJ 


on 


rl.gc90 


conseq technology 1-4 L3.1 


Fl.O 


vl54 






I'cnotinrip 2=somimp 3=imp 4=essntl 9= miss 




91 


rl.gc91 


ability limitations 1-4 L3.2 


Fl.O 


vl55 






1-notimp 2=5omimp 3=imp 4^^sntl 9=mis5 




92 


rl.gc92 


aware environment 1-4 L3.3 


Fl.O 



l=notinp 2=somimp 3=imp 4=essntl 9=miss 
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Number 


Form 


vl56 


93 


rl.ec93 


succeed in business 1-4 


L3.4 


Fl.O 






Iwnodmp 2>somiinp 3»iinp 




Fl.O 


vl57 


94 


rl.gc94 


leadership ability 


1-4 


L3.5 








iKfiotiinp 2»sonuinp 3«imp 




Fl.O 


vl58 


95 


rl.gc95 


decision respwns. 


1-4 


L3.6 








1«notimp Z^somimp 3«imp 


4acssnU 9=miss 


Fl.O 


vl59 


96 


rl.gc:96 


culture develo(>ed 


1-4 


L3.7 






Isnotiinp 2«somimp 3^imp 


4=essnU 9=mis5 




vl60 


97 


rl.gc97 


learn about science 1-4 


L3.8 


Fl.O 






• ^v«A44 r 


2xsonuniD 3=irnD 


4=essntl 9smiss 


Fl.O 


vl61 


98 


rl.ec98 


Deoole eovem 


1-4 


L3.9 








^vU4a Ik/ 


2^SOITUITlD 3sil11D 


4se5sntl 9=iTuss 




vl62 


99 


rl.gc99 


happy person 


1-4 


L3.10 


Fl.O 








Issnotimp 


2=somimp 3=iinp 


4s€ssnt! 9= miss 


Fl.O 


vl63 


100 




work philosophy 


1-4 


L3.11 








l»notiinp 


2=somimp 3=imp 






vl64 


101 


rl eel 01 


science affects life 


1-4 


L3.12 


Fl.O 






Isnotiinp 


2=$oiTump 3= imp 






vl65 


102 


rl.gcl02 


technical report 


1-4 


L3.13 


Fl.O 








Isnotimp 


2=somimp 3«imp 


4=essnd 9=miss 




vl66 


103 


rl.gcl03 


approp career 


1-4 


L3.14 


Fl.O 








Ixnotimp 


2=somimp 3= imp 


4^essntl 9=miss 




vl67 


104 


rl.gcl04 


math skills 


1-4 


L3.15 


Fl.O 






l^notiiTip 


2ssomimp 3=imp 


4=essntl 9^ituss 




vl68 


105 


rl.ecl05 


acquire power 


1-4 


L3.16 


Fl.O 








l«notimp 


2ssomimp 3=imp 


4=6SSntl 9=:TTUSS 




vl69 


106 


rl.gcl06 


explore ideas 


1-4 


L3.17 


Fl.O 








Isnotimp 


2=somimp 3-imp 


dsGSsntl 9= miss 




vl70 


107 


rl.gcl07 


overcome hesitancy 1-4 


L3.18 


Fl.O 








Is^nottmp 2=somimp 3=imp 


4=£6ssntl 9^iTiiss 




vl71 


108 


rl.ecl08 


understand interests 1-4 


L3.19 


Fl.O 






l=notimp 2=somimp 3^imp 


4==cs$ntl 9= miss 




vl72 


109 


rl.ecl09 


improve conf in math 1-4 


L3.20 


Fl.O 








l^notimp 


2-somimp 3=imp 


4^=€ssntl 9=nniss 




vl73 


110 


rl.gcllO 


enjoy music 


1-4 


L3.21 


Fl.O 








l=notimp 


2=somimp 3=imp 


4=^€ssntl 9=miss 




vl74 


111 


rl.gclll 




1-4 


L3.22 


Fl.O 








l=notimp 


2=somimp 3=imp 


4=€ssntl 9= miss 




vl75 


112 


rI.ecllZ 




1-4 


L3.23 


Fl.O 






l=notimp 


2=somimp 3= imp 


4:=p^nd 9=rni^s 




vl76 


113 


rl eel 13 




1-4 


L3 24 


Fl.O 








l=notimp 


2=somimp 3= imp 


4=essntl 9:^miss 




vl77 


114 


rl.gcll4 




1-4 


U.25 


Fl.O 








l-notimp 


2ssomimp 3= imp 


4acssntl 9=miss 




vl78 


115 


rl.gcll5 




1-4 


L3.26 


Fl.O 








Is^notimp 


2=somimp 3=imp 


4=essntl 9= miss 
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Item No. 


Label 
Name 


vl79 


116 


rl.gcll6 


vl80 


117 


rl.gcll7 


vl81 


118 


rl.gclie 


vl82 


119 


rl.gcll9 


vl83 


120 


rl.gcUO 


vl&4 


121 


rl.gcl21 


vl85 


122 


rl.gcl22 


vl86 


123 


rl.gcl23 


vl87 


124 


rl.gcl24 


vl88 


125 


rl.gcl25 


vl89 


126 


rl.gcl26 


vl% 


127 


rl.gcl27 


vl91 


128 


rl.gcl28 


vl92 


129 


rl.gcl29 


vl93 


130 


rl.gcl30 


FEELINGS ABOUT STUDYINC 


vl94 


1 


rl.fasl 


vl95 


2 


rl.fas2 


vl96 


3 


rl.fas3 


vl97 


4 


r!.fas4 


vl98 


5 


rl.fasS 


vl99 


6 


rl.fas6 


v200 


7 


rl.fas7 



Value Labeb 



lanotimp 
Isnotimp 
Isnotimp 
l«notimp 
Knotimp 
l=«notiinp 
Isnotimp 
Isnotimp 
l=notimp 
lanotimp 
1=notimp 
Isnotimp 
l^notimp 
1=notimp 



l^notimp 
THIS COURSE 



Permitted 
Values 

1-4 

2«sonump 3«iinp 

2ssoinimp SBunp 

2ssonuinp Saeimp 
1-4 

23KSomiinp 3«imp 
1^ 

2ssomimp 3«imp 
1-4 

2>somiinp 3»imp 
1-4 

2^soTnimp 3«unp 
1-4 

2=somimp 3simp 
1-4 

2ssomimp Ss^imp 
1-4 

2=soTn]mp Ssimp 
1-4 

2=somimp 3s=imp 
1-4 

2ssomimp Ssimp 
1-4 

23S0inimp 3simp 
1-4 

2=sominip 3=tinp 
1-4 

2=soinimp 3=iinp 



Cohimn 

Number Form 

L3.27 Fl.O 
4»essntl 9»miss 

L3.28 Fl.O 
4»€ssntl 9>miss 

L3.29 Fl.O 
4*<9sntl 9«miss 

L3-30 Fl.O 
4s€ssntl 9»nuss 

L331 Fl.O 
4=essntl 9=miss 

U.32 Fl.O 
4»€ssntl 9«iniss 

L3.33 Fl.O 
4=essntl 9=miss 

L3.34 Fl.O 
4sessntl 9«miss 

L3.35 FIO 
4==€ssntl 9=miss 

L3,36 Fl.O 
4^=e5sntl 9=mi55 

L3.37 Fl.O 
4=essntl 9==miss 

L3.38 Fl.O 
4seessntl 9=miss 

U.39 Fl.O 
4^Be5sntl 9»miss 

L3.40 Fl.O 
4»essntl 93>siniss 

L3.41 Fl.O 
4=essntl 9=miss 



Study to get ahead 1-4 

l=not 2=5mwhat 
sense satisfaction 1-4 

1=not 2-smwhat 
long range goals 1-4 

l=not 2=smwhat 
daily learning tasks 1-4 

l=not 2=smwhat 
complete expected 1-4 

l=not 2=smwhat 
work to get grades 1-4 

l=not 2=smwh3t 
work if import. 1-4 

Isnot 2=sinwhat 
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U.42 
3s^uite 4=very 9-. 

L3.43 
3=quite 4=very 9-. 

U.44 
3=quite 4=very 9^ 

L3.45 
3=quite 4=very 9: 

L3.46 
3=quite 4=very 9 

U.47 
3=quite 4=very 9- 

L3.48 
3=quite 4=very 9: 



Fl.O 



=miss 



Fl.O 



=miss 



Fl.O 



=miss 



Fl.O 



Fl.O 



=n\:ss 



Fl.O 



=miss 



Fl.O 



=miss 
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Label 


Permitted 


Cohunn 






▼ or* r>o* 


iccin iSQm 


1^ 'ten* A 


Value Labels Values 




Form 


VZUl 


o 

8 


rl.iaso 


clear assign. 


1-4 


T t AO 




Fl.O 








Isnot 


2«smwhat 


3^uite 4«very 


9smiss 


Fl.O 


vzuz 


Q 


ri.ras7 


short range goals 


1-4 












l«not 


Zssmwhat 


3=quite 4«very 


9=miss 






1 A 

10 


rl.faslu 


set own goals 


1-4 






Fl.O 








l>not 


2«smwhat 


3squite 4«very 


9=miss 




VZU4 


11 


rl.tasll 


prefer easy problems 


1-4 






Fl.O 








l«not 


2«sinwhat 


3>equite 4«very 


9=miss 




v205 


12 


rl.fasl2 


work even if dull 


1-4 


L3.53 




Fl.O 








l»not 


2>sinwhat 


3^uite 4»very 


9-miss 




v206 


13 


rl.fasl3 


relate assgn goal 


1-4 


L3.54 




Fl.O 








1>not 


2>sinwhat 


3scquite 4=very 


9= miss 




v207 


14 


rLfasl4 


set easier goals 


1-4 


L3.55 




Fl.O 








i=not 


2ssniwhat 


3=quite 4=very 


9=miss 




VZUcJ 


15 


rl.iaslS 


learn is exciting 


1-4 


L3.0O 




Fl.O 








i=noc 




3=quite 45avery 






vzuy 


1 ii 
lo 


rl.iasio 


plan activities 


1-4 






Fl.O 








i=noc 


2=5nnwhat 


3=^uite 45=very 


7=ITU55 




v210 


17 


rl.fasl7 


seldom seek advice 


1-4 


U.58 




Fl.O 








i=not 


Z^smwhat 


3^uite 4«very 


9=mis5 




v2n 


18 


rl.faslS 


topics own choice 


1-4 


L3.59 




Fl.O 








i=not 


2=smwhat 




9=mi5S 




EXPECTATIONS/STUDY SKILLS 


IN THIS COURSE 










v212 


1 


rl.essl 


consequences fail 


1-4 






Fl.O 








i=not 


2=smwhat 


3=quite 4=very 


9= miss 




v213 


2 


rl.ess2 


important points 


1-4 


T ^ ill 




Fl.O 








l=not 


2ssmwhat 


3=<}uit8 4»very 


9=miss 




v214 


3 


rl.ess3 


clarify concepts 


1-4 






Fl.O 








i=not 


23esmwhat 


3=quite 4ssvery 


9=miss 




v215 


4 


rl.ess4 


items can't answer 


1-4 






Fl.O 








Unot 


23smwhat 


3^uite 4=very 


9=miss 




v216 


5 


rl.essS 


skim material 


1-4 


T ^ £^A 

L3*o4 




Fl.O 








l=not 


2ssmwhat 


3=quite 4-very 


9=miss 




v217 


6 


rl.ess6 


study/integ exams 


1-4 


L3.65 




Fl.O 








l^not 


2:xsmwhat 


3^uite 4*very 


9=miss 




v218 


7 


rl.ess7 


relate readings 


1-4 






Fl.O 








l=not 


23smwhat 


3=quite 4*very 


9= miss 




v219 


8 


rl.ess8 


course material 


1-4 






Fl.O 








l=not 


25rsmwhat 


3-quite 45=very 


9=mi55 




v220 


9 


rl.ess9 


expect good grades 


1-4 






Fl.O 








l=not 


2=smwhat 


^=quite 4=vcry 


9=:miss 




v221 


10 


rl.essl 0 


fit together 


1-4 


U.69 




Fl.O 








l=not 


2%smwhat 


3=K]uite 4=very 


9=miss 




v222 


11 


rl.essl 1 


basic concepts 


1-4 


U.70 




Fl.O 








l=not 


2s£Smwhat 


3=quite 4=5very 


9=miss 





SGE Version lR-1 Codebook 

W. 



SGECodebook IR-1 







LaDei 




Permitted 


UOmUIIUI 




Var Mn 






VAiUC U«D€1S 


Values 


iNumDcr 


1 iinn 


VZZJ 


iZ 


ri*essiz 


expect success 




1^ 


T 'I Tl 


PI n 
r 1 .u 








l«not 


2»sinwhat 


3squite 4»very 


9=miss 








recall and relate 




1-4 


LO»/Z 


PI n 
r i.u 










l»not 


2>sinwhat 


3squite A^very 


9»miss 


VZZd 


14 


n .ess 14 


dont get readings 




1-4 




PI r 
r 1 .1 










l«not 


2vsmwhat 


3«quite 4«very 


9»miss 


vzzo 


Id 


n.essiD 


prefer challenge 




1-4 


Lo./4 


PI n 
r I.U 










l«not 


2>sinwhat 


Bssquite 4«very 


9=miss 


VZZ/ 


lo 


rl.esslo 


need encouragement 


1-4 




PI n 
r i.u 










l«not 


2«sinwhat 


Ssquite 4»very 


9smiss 


v228 


17 


rl.essl? 


give up easily 




1-4 


L376 


Fl.O 








1=not 


2>smwhat 


3=<]uite 4«very 


9=n\iss 


v229 


18 


rl.essl8 


gcxxi grade I do 






U.77 


Fl.O 








l=not 


2=smwhat 


3=quite 4avery 


9-miss 


INSERT 3 BLANK SPACES HERE 








L3.78-80 


F3.0 


STUDENT INFORMATION 












v230 


1 


rl.num 


student number 




1-99999 


L4.1-5 


F5.0 



v231 


2 


rl.coll 


college 00001-99998 L4.6-10 


F5.0 








use FICE codes or local codes 










99999=miss 




v232 


3 


rl.age 


age last January 17-98 L4.11-12 


F2.0 








99=miss 




v233 


4 


rl.sex 


gender 1-2 L4.13 


Fl.O 








1=Male 2=FeTnale 9=ituss 




v234 


5 


rl.ethn 


ethnic background 1-5 L4.14 


Fl.O 








UWhite 2=Black 3=Hispan 










4=NatAjn 5=Asian 9=ituss 




v235 


6 


rl.year 


year in coll 1-4 L4.15 


Fl.O 








1 afresh 2=soph 3=|r 4=sr 9=miss 




v236 


7 


rl.grad 


HS grad year 10-98 L4.16-17 


F2.0 








99=n\iss 




v237 


8 


rl. first 


first college 1-2 L4.18 


Fl.O 








l=Yes 2=No 9=mis5 




v238 


9 


rl. major 


major 0001-9999 L4.19-22 


F4.0 






uscHEGIS or IPEDS major codes or refer to attached list 




v239 


10 


rl.decl 


is major declared 1-2 L4.23 


Fl.O 








l=Yes 2=No 9=miss 




v240 


11 


rl.cert 


certain of major 1-4 L4.24 


Fl.O 








l=extrem 2=quitc 3=smwhat 4=not 9= 


niiss 



ERIC 
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Var. No. Item No. Name Value Labels Values Number Form 





1 


11 .nisn 


highest degree 


00-98 


U.25-26 


F2.0 








01 


-voc. ct 02-AA a3-BA/BS 04.MA/MS 








05 


-P/LLB 06-MD/DDS 07-PhDetc 










96«dknow 99«miss 






v242 


13 


rl.occ 


expected occupatior 


1 00-98 


U.27-28 


F2.0 








see attached list of occupations 












99«miss 








1 1 .OCCi 


certain of occuptn 


1-4 


L4.29 


FT 0 








Isextrem 2>quite 3*$mwhat 4=not 9= 


miss 


y 


1 c; 


ii.prep 


prep for college 


1-4 


L4.30 


Fl 0 








l=extrein 2squite 3«smwhat 4=not 9= 


miss 




1 A 
lO 


n.crse 


courses tnis term 


1-8 

9<Bmiss 


L4.31 


Fl.O 


v246 


17 


rl.empl 


hours employed 


00-98 
99=iniss 


L4.32-33 


F2.0 


v247 


18 


rl. study 


hours studying 


00-98 
99=mi5S 


L4.34-35 


F2.0 


v248 


19 


rl.HSgpa 


high school gpa 


1-7 


L4.36 


Fl.O 








1= 


D 2=C- 3=C 4=C+/B- 










5* 


B (r-.B^/A- 7= A 


9=miss 




V ^*tT 




1 I •!! Vc 


walking distance 


1-2 

l=yes 2=no 


L4.37 
9=miss 


Fl fl 


v7sn 

V ^^jyj 






father attend coll 


1-2 

l=yes 2=no 


L4.38 
9smiss 


Fl.O 


v251 


22 


rl.fgrad 


father grad coll 


1-2 

l=yes 2= no 


L4.39 

93miSiS 


Fl.O 


v252 


23 


rl.mocol 


mother attend coll 


1-2 

l=yes 2=no 


L4.40 
9=miss 


Fl.O 


v253 


24 


rl.mgrad 


mother grad coll 


1-2 

l=yes 2= no 


L4.41 

9=miss 


Fl.O 


v255 


25 


rl.focc 


fathers occupation 


OMl 


L4.42-43 


F2.0 



Isclerical/ sales 
2=crafts/technical 
3=farmer/fann manager 
4=homemaker 
5=tlaborer 

6==manager/administrator 

7=scrvice worker 

S^professional 

9=proprietor or owner 

lO^operative 

llaKmilitarv 

99=miss 
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Var. No. Item No. 



v256 



v257 
v258 
v259 
v260 
v261 



v262 
v263 
v264 
v265 
v266 
v267 
v268 
v269 
v270 



26 



27 
28 
29 
30 
31 



32 
33 
34 
35 
36 
37 
38 
39 
40 



Label 
Name 

rl.mocc 



Value Ubels 



FermiHed 
Values 



rl.sacad 
rl.sanon 
rl.drop 
rl. infers 
rl.infcar 



rl.stul 
rl.stu2 
rl.stuB 
rl.stu4 
rl.stuS 
rl.stu6 
rl.stu7 
rl.stuS 
rl.stu9 



G>hunn 
Number 

L4.44-45 



Fonn 



F2.0 



mothers occupation 01-11 
iBClerical/ sales 
2-crafts/technical 
3«fanner/fann manager 
4>hoineinaker 
5- laborer 

6Binanager/ administrator 

7»8ervice worker 

8>professional 

9»proprietor or owner 

lOsoperative 

11 ^military 

99«mis8 



satisfied academic 1-4 L4.46 Fl.O 

l»very 2squite 3=smwht 4»not 9=miss 

satisfied nonacad 1-4 L4.47 Fl .O 

1*very 2«quite 3=smwht 4«not 9=miss 

think of c'.vr>p out 1-4 L4.48 Fl .O 

l=never 2sseldom Saoocass 4=frDq 9=miss 

influence avoid course 1-5 L4.49 Fl.O 

Isnouse 2«work 3spoort 4=casy 5=:fail 9«miss 

influence career 1-5 L4.50 FI O 

Isparent 2sleisur 3=pay 4aechallg 5«succd 9=miss 



1-6 
1-6 
1-6 
1^ 
1-6 
1-6 
1-6 
1-6 
1-6 



L4.51 
L4.52 
L4.53 
L4.54 
L4.55 
L4.56 
L4.57 
L4.58 
L4.59 



Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
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Label 
Name 



Value Labels 



Permitted 
Values 



Cohimn 
Number 



Fonn 



11 
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student Cools Exploration Usefs Manual ■ IR Guide 



19 
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Student Goals Exploration 



Version IR-2 



CODEBOOK 



10/2/90 



Vsr. No. Item No. 

GOALS IN ATTEt 
vl i 
v2 

v3 2 
v4 

v5 3 
v6 

v7 4 
v8 

v9 5 
vlO 

vll 6 
vl2 

vl3 7 
vl4 

vl5 8 

vl6 

vl7 

vis 

vl9 10 
v20 

v21 11 



Ubel 




Permitted 


Cohunn 






Name 


Value LabcU 


Values 


Number 




Form 


vJG COLLEGE 










l^.diClS 


better )ob-me 


1-4 


LLl 




Fl.O 






Isnotimp 2>soniimp 


3»imp 4=sessntl 


9= 


=miss 


rz.dCi t 


better job-teach 


1-4 


L1.2 




Fl.O 






Isnotimp Z'somimp 


3=imp 4=essnU 


9= 


:miss 




general educ-me 


1-4 


LI. 3 




Fl.O 






Isnotimp 2ssomimp 


3=imp 4=essnd 


9= 


:miss 




general educ-teach 1-4 


U.4 




Fl.O 






Isnotimp 2=somimp 


3=iinp 4=cssntl 


9= 


:miss 




expert-nie 


1-4 L1.5 


Fl.O 










l=notinip 23SOTnimp 


3=iinp 4=cssntl 


9= 


:miss 




expert- teach 


1-4 


U.6 




Fl.O 






l=notiinp 2ssomimp 


3=iinp 4=ossntl 


9= 


:miss 




study skills-me 


1-4 


L1.7 




Fl.O 






l^nodmp 2=somimp 


3simp 4=essntl 


9= 


:miss 




study skills-teach 


1-4 


U.8 




Fl.O 






l=notimp 2=somiinp 


3simp 4=essnU 


9^ miss 




prep life-me 


1-4 


L1.9 




Fl.O 






i^notiinp 2=somimp 


3=imp 4=essntl 


9= 


=miss 




prep life-teach 


1-4 


Ll.lO 




Fl.O 






Isnotimp 2«somimp 


Ssimp 4sessntl 


9= 


smiss 




away-me 


1-4 


LI. 11 




Fl.O 






l=notimp 2=somiinp 


3=imp 4=essnU 


9= 


:miss 




away- teach 


1*4 


L1.12 




Fl.O 






ls=rx)timp 2sesomimp 


3simp 4=essntl 


9= 


•miss 


1 Z.aL/ S> 


cultured-me 


1-4 


L1.13 




Fl.O 






l=:notimp 2=somimp 


3=imp 4=cs5nU 


9= 


•miss 


i Z.aL/ I 


cultured-teach 


1-4 


LI. 14 




Fl.O 






l=notimp 2=somimp 


3=imp 4=essntl 


9= 


miss 


some to do-me 


1-4 


L1.15 




Fl.O 






l=notimp 2-sornimp 


3=imp 4=essntl 


9= 


miss 


r2.ac8t 


some to do-teach 


1-4 


LI. 16 




Fl.O 


r2.ac9s 




=notiinp 2=somimp 


3=i- -p 4=essnU 


9= 


miss 


money-me 


1-4 


L1.17 




Fl.O 


r2.ac9t 




^notimp 2-5omimp 


3=imp 4=essntl 


9= 


miss 


money-teach 


1-4 


L1.18 




Fl.O 


r2.acl0s 




l^notimp 2»somimp 


3=imp 4=es5nU 


9= 


miss 


success career-me 


1-4 


LI. 19 




Fl.O 


r2.acl0t 




=notimp 2=$ominip 


3=imp 4=*ssnU 


9= 


miss 


success career-teach 1-4 


L1.20 




Fl.O 


r2.aclls 




=notiiTip 2=5omimp 


3=imp 4=essnU 


9= 


miss 


knowledge-me 


1-4 


L1.21 




Fl.O 
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Label 


Permitted 


Cohiznn 






Var. No. 


Item No. 


Name 


Value Labels Values 


Number 




Form 








Isnotimp 2>somimp 


3«imp 4«essnU 


9= 


miss 


v22 




r2.acllt 


knowledgt- teach 1-4 


LI. 22 




rl.U 








Isnotimp 2ssomiinp 


3-imp 4«essntl 


9= 


miss 


v23 


12 


r2.acl2s 


interesting-me 1-4 


L1.Z3 




ri.U 








Isnotimp 2>somimp 


3»imp 4aessntl 


9= 


miss 


v24 




r2.acl2t 


interesting-teach 1-4 


L1*Z4 




r 1 .u 








Isnotimp 2«somimp 


3»imp 4=essntl 


9= 


miss 


v25 


13 


r2.acl3s 


grad/prof sch-me 1-4 


LI. 2b 




r 1 .u 








Isnotimp 2asomimp 


3«imp 4=essntl 


9= 


miss 


v26 




r2.acl3t 


grad/prof sch-teach 1-4 


Ll*26 




rl.U 








l-notimp 2«sominip 


3=imp 4:«es5nt] 


9^ 


miss 


v27 


14 


r2.acl4s 


family exp)ects-me 1-4 


LL27 




Fl.O 








l»notimp 2«somiinp 


3«imp 4=essnU 


9= 


^rniss 


v28 




r2.acl4t 


family expects-teach 1-4 


L1.28 




Fl.O 








lanotimp 2»somimp 


3=imp 4=sessntl 


9= 


miss 


v29 


15 


r2.acl5s 


friends-me 1-4 


L1.29 




Fl.O 








l=notimp 2=somimp 


3=imp 4=essntl 


9= 


:miss 


v30 




r2.acl5t 


friends-teach 1-4 


L1.30 




Fl.O 








l=notinip 2=somimp 


3=imp 4=essnU 


9= 


-miss 


v31 


16 


r2.acl6s 


citizen-me 1-4 


L1.31 




Fl.O 








l^notiinp 2-somimp 


3=imp 4=eS5nU 


9= 


:miss 


v32 




r2.acl6t 


citizen-teach 1-4 


LI. 32 




Fl.O 








l:=notimp 2=*somimp 


3=imp 4=«ssnU 


9= 


:miss 


v33 


17 


r2.acl7s 


creative-me 1-4 


L1.33 




Fl.O 








l=notimp 2=somimp 


3=imp 4=essntl 


9= 


:miss 


v34 




r2.acl7t 


creative-teach 1-4 


LI .34 




Fl.O 








1=notimp 2=^$omiinp 


3«imp 4=essntl 


9= 


■miss 


v35 


18 


r2.acl8s 


serve society-me 1-4 


L1.35 




Fl.O 








Isnotimp 2=somiiT»p 


3=imp 4=essnU 


9- 


-miss 


v36 




r2.acl8t 


serve soaety-teach 1-4 


L1.36 




r? 1 A 

rlO 








l=notimp 2=somimp 


3=imp 4=essnU 


9= 


^miss 


v37 


19 


r2.acl9s 


social position-me 1*4 


LI. 37 




r 1.0 








l=notiinp 2=somijmp 


3=imp 4=es5nt] 


9= 


:miss 


v38 




r2.aclVt 


social position-teach 1*4 


L1.38 




Fl.O 








l^notimp 23Somimp 


3=»imp 4=es5ntl 


9= 


miss 


v39 


20 


r2.ac20s 


-me 1-4 


L139 




Fl.O 








l=£r\otiinp 2=somimp 


3=imp 4=essntl 


9= 


:miss 


v40 




r2.ac20t 


-teach 1-4 


L1.40 




Fl.O 








Isrnotimp 2»somimp 


3=imp 4=essntl 


9= 


:miss 


v41 


21 


r2.ac:21s 


-me 1-4 


L1.41 




Fl.O 








l^notiinp 2»sorTump 


3»imp 4aessnU 


9= 


:miss 


v42 




r2.ac21t 


-teach 1-4 


L1.42 




Fl.O 








i=notimp 2=Spomimp 


3«imp 4=essntl 


9= 


:miss 


v43 


22 


r2.ac22s 


-me 1-4 


L1.43 




Fl.O 








l^notimp 2^somimp 


3=imp 4=essntl 


9= 


:miss 
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v44 r2.ac22t -teach 1-4 L1.44 Fl.O 

iKOotiinp 2«somiinp 3«imp 4a«ssntl 9=miss 
v45 23 r2.ac23s -me 1-4 U.45 Fl.O 

Isnotimp 2ssoiTuinp 3«imp 43«ssnU 9=;miss 
v46 r2.ac23t -teach 1-4 L1.46 Fl.O 

l«notunp 2«sonump 3«imp 4>«ssntl 9=miss 
v47 24 r2.ac24s -me 1-4 U.47 Fl.O 

1«notimp 2»somimp 3«imp 4aessnU 9=miss 
v48 r2.ac24t -teach M U.48 Fl.O 

lacnotimp 2ssomimp 3*imp 4sessntl 9=miss 
v49 25 r2.ac25s -me 1-4 L1.49 Fl.O 

Iwnotimp 2«somimp 3«imp 4=essnU 9=rrus5 
v50 r2.ac25t -teach 1-4 U.50 Fl.O 

l=ix)timp 2=soiTiiiT)p 3=imp 4=aessntl 9= miss 

GOALS IN ATTENDING COLLEGE (continued) 



v51 


1 


r2.col 


world better 


1-4 L1.51 


Fl.O 


v52 






1 


=not 2=smwhat 3s=quite 4=vcry 9=miss 




2 


r2.co2 


think effectively 


1-4 Li.52 


Fl.O 


v53 






1 


=not 2=smwhat 3=quite 4«very 9=miss 




3 


r2.co3 


achieve objectives 


1-4 L1.53 


Fl.O 


v54 








=not 2a5mwhat 3^uite 4»very 9=miss 




4 


r2.cc>4 


vocational goals 


1-4 L1.54 


Fl.O 


v55 






1 


=not 2s$nriwhat 3^uite 4«very 9=miss 




5 


r2.co5 


personally enrich 


1-4 L1.55 


Fl.O 


v56 








=not 2=csmwhat 3=quite 4=very 9=miss 




6 


r2.co6 


great ideas 


1-4 L1.56 


Fl.O 


v57 








=not 2ssmwhat 3-quite 4arvery 9=miss 




7 


r2.co7 


clarify values 


M L1.57 


Fl.O 








V 


=not 2=smwhat 3=quite 4=very 9=miss 





GOALS IN TAKING THIS COURSE 



v58 


r2.field 


course considered 


0001-9999 LI .58-61 


F4.0 


v59 






use HEGIS codes or attached list 




r2.numb 


course number 


001-998 Ll.62^ 


F3.0 


v60 








999«miss 




r2.dept 


dept offering course 


0001-9998 L65^ 


F4.0 








use HEGIS codes or attached list 












9999=miss 




v61 


r2.reasl 


required 




0-1 L1.69 
0=no check l=check 


Fl.O 


v62 


r2.reas2 


fit 




0-1 L1.70 
0= no check 1 =check 


Fl.O 


v63 


r2,reas3 


best 




0-1 L1.71 
0=no check lacheck 


Fl.O 
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Label 
Name 



Value Labels 



FermiUed 
Values 



G>himn 
Number 



Fonn 



v64 


1 


r2.gcl 


record of achieve 1-4 LI. 72 


Fl.O 






Isnotiinp 2sSOinimp 3=iinp 4=e$sntl 9=!miss 


Fl.O 


v65 


2 


r2.gc2 


new ways of seeing 1-4 LI. 73 








l^notimp 2«somiinp 3-UTip 4«essntl 9=miss 


Fl.O 


v66 


3 


r2.gc3 


learnings sake 1-4 LI. 74 








I'^notimp 2«somiinp S^imp 4«cssnU 9=miss 

r ■ ■ _ 


Fl.O 


v67 


4 


r2.gc4 


weigh alternatives 1-4 LI. 75 






laiinotimp 2ssomixnp 3simp 4»essntl 93^miss 


Fl.O 


v68 


5 


r2.gc5 


ideas fit together 1-4 L1.76 








lanotimp 2*9omimp 3«imp 4=essntl 9smiss 


Fl.O 


v69 


6 


r2.gc6 


imp study skills 1-4 LI. 77 








Isfiotiinp 2ssomunp 3>imp 4^sessnti 9»mis5 


Fl.O 


v70 


7 


r2.gc7 


diff kinds people 1-4 LI. 78 






l»notimp 2=somimp 3=imp 4sessntl 9=nuss 


Fl.O 


v71 


8 


r2.gc8 


broad principles 1-4 LI. 79 








Isnotimp 2=e5ominip 3=imp 4=essntl 9=miss 


Fl.O 


v72 


9 


r2.gc9 


structure knowledge 1-4 LL80 








Isnotimp 2=soinimp 3=imp 4=essntl 9=iniss 


Fl.O 


v73 


10 


r2.gcl0 


reasoning ability 1-4 L2.1 








Isnotimp 2-sonump 3=iinp 4=essnU 9=miS5 


Fl.O 


v74 


11 


r2.gcll 


scholar gain knowl 1-4 L2.2 






l^notimp 2=somimp 3=imp 4==essntl 9=miss 


Fl.O 


v75 


12 


r2.gcl2 


life of service 1-4 L2.3 






Isnotimp 2=somiimp 3=:imp 4=€ssntl 9=miss 


Fl.O 


v76 


13 


r2.gcl3 


friendships 1-4 L2.4 

l=notimp 23PSomi:rp r>-inip 4ssessntl 9=rru55 


v77 


14 


r2.gcl4 


philosophies / cultures 1-4 LZ5 

Isnotimp 2-somimp 3=imp 4i=:essntl 9=Tnis5 


Fl.O 


v78 


15 


r2.gcl5 


social skills 1-4 L2.6 


Fl.O 






Isnotimp 2-somimp 3-imp 43=essnU 9==miss 




v79 


16 


r2.gcl6 


work in group 1-4 L2.7 

l^notimp 2=somimp 3=irnp 4=essntl 9^miss 


Fl.O 


v80 


17 


r2.gcl7 


discvss issues 1-4 L2.8 


Fl.O 








1=notimp 2^soTnimp 3=imp 4=essnU 9=miss 


Fl.O 


v81 


18 


r2.gcl8 


broader vision 1-4 L2.9 






Isnotiinp 2=soinimp 3=imp 4=es5ntl 9=mi55 

r r r 




v82 


19 


r2.gcl9 


organize thoughts 1-4 L2.10 

Isnotimp 23:somimp 3«iinp 4=essnU 9=miss 


Fl.O 


v8J 


20 


r2.gc20 


personal independ 1-4 L2.11 

Isnotimp 2ssomimp 3»imp 4sessntl 9*miss 


Fl.O 


v84 


21 


r2.gc:21 


learn daily skills 1-4 L2.12 

Isnotinnp 2-soinimp 3=iinp 4=essntl 9=-iniss 


Fl.O 


v85 


22 


r2.gc22 


listen effectively 1-4 L2.13 

Isnotimp 2=somimp 3=iinp 43iessntl 9=ituss 


Fl.O 


v86 


23 


r2.gc23 


adapt with changes 1-4 L2.14 

1=nolimp 2=somimp 3=imp 4=€ssntl 9=miss 


Fl.O 
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Fonn 


v87 


24 


r2.gc24 




Fl 0 

A A • V 












v88 


25 


r2ec25 


imnrnvp wriHrit? 1-4 L2.16 

AAA A L/A \J V ^ W« A A ^AA (Jl^ A mt^^* Aw 


Fl 0 












V 








Fl n 

A 1 .W 










v90 


27 


r2 ffc27 


Dhilosonhv of life 1-4 LZ18 

L/ALAAV^OV/L^AI y WA AAA^ A V Ai^^* AVJ 


Fl.O 








i^iiuiiirip ^*9UiriiAiiA/ ,3*ijnp f cawtim 7=iiu» 




v91 


28 


r2.ec28 


understand events 1*4 L2.19 


Fl.O 








1 'iiuuinp ^"cf^ n uii J* 11 1 ip lu 7** 1 1 u >d 




v92 


29 




Vinw fHincTQ phan<T<» 1-4 T 2 2fl 

1 1%J W tl 111 ^fCf,^ ^ 1 Al 1 ^9 1 1*1 


Fl 0 












v93 


30 


r2.gc30 


see relcitionshiDS 1^ T 2 21 


Fl.O 


v94 










31 


r2 Qc'W 


rlr^iiA/ mnr'l 1 icinnc 1-A T 2 22 


Fl 0 


v9S 






i=noufTip sorninip ^=iiTip 4=€ssnu 7=inis5 






apprec iriuiv aciion i-^ 


Fl 0 








i=nuiirnp soiTurnp ^iinp *t=€S5nu t^ituss 




v96 






annlv PWA f/^ lifo 1.^ T 9 
apply riN/\ iU illlr i^ L*^^*t 


Fl n 








isnouinp ^^sQiruirip j=irnp t^^nu T=nu5>> 




v97 


34 


r2 ffc34 


human rone w/ nature 1-4 1 2 , 2S 

AIWAAAICAAI ^V/p^ / AlsALLAA^ A « 1 f ■■■^ 


Fl 0 

A A • \J 












v98 


35 




Iv^rTirnp hroaHtninHpH 1-4 T 2 Oft 

L'^vv/ll IV. L/& vCaUIIIII l^CCI l^Y ' ■ ^ - * * 


Fl 0 

A A . V/ 


v99 










36 


r2 ec36 


niip<;tinn pynerf^ 1-4 T 2 27 


Fl 0 


vlOO 










37 


r2.ec37 


understand world 1-4 T .2 2S 


Fl 0 

A A • V 


vlOl 






l^lHJUJIip ^"-Sil/llUllip iiT^Ulip *t ' w93liLI 7— IIU» 




38 


r2.ec38 


ethical and moral 1-4 T 7 29 

W U t AWUA HA twi AA iV/ A CAA A ^ K^i^m 


Fl 0 

A A • V/ 


vl02 










39 




r*r*iHi#*f Pi/pnfc 1-^ T *? V\ 

pid.ilL.1 wVCIlLa l~^ 1 *4L*J^ 


Fl D 

A 1 -U 


vl03 


40 




i^iiuump z^aurruirip imp 4— 4^>nii t^itucks 




r2.gc40 


research investigate 1*4 L2-31 


Fl 0 


vl04 










41 




•ielf confidence 1-4 T 2_'^2 

9C^AA ^wAIAA^wAiW^ A ■ \ / \_ _* f . 


Fl 0 

1 1 * V/ 


vl05 


42 




A^ilVLAAlip ^^SL^IIUIlip ^./^tiiip *»**^r33IHJ 7^-*|IUi>5l 




r2.ec42 


imagination 1-4 L2.33 


Fl 0 

A At \J 


vl06 






1 snnrimn ?=<«iimimn ^=imn 4=p^cinf| Q=miMi 




43 


r2 ec43 


self evaluation 1-4 T.2 

O^kh W ▼ (AA VACA LAV/A 1 A ^TT ■^^■^^T 


Fl 0 


vl07 






i^IIUUIlip ^"-bUITUltip Ulip C!»3nii 7=ITu!ki 




44 


r2.cc44 

A ^.^VT-r 


helo others 1-4 LZ35 


Fl 0 

A A . V/ 


vl08 


45 




l=noHinp 2=soniimp 3=ifnp 4=essntl 9=miss 




r2.gc45 


current issues 1-4 LZ36 


Fl.O 


vl09 


46 




lanotimp Zssomimp 3=imp 4=essntl 9=-miss 




r2.gc46 


Specific facts 1-4 L2.37 


Fl.O 



l=notiinp 2~somimp 3=imp 4=e5&ntl 9=miss 
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ronn 


vllO 


47 


r2.gc47 


Stimulate learning 1-4 L2.3o 


rl.O 






Isnotimp 2ssoinimp 3«imp 4=€ssnU 9=ituss 


rl.O 


vlll 


48 


r2.gc48 


work for causes 1-4 LZ39 






Isnotiinp 2>somimp S^imp 4sessntl 9smi&s 


r l.U 


vll2 


49 


r2.gc49 


effective deasions 1-4 LZ4u 






latnotiinp 2ssoiniinp ^imp 4*essntl 9=miss 


r l.U 


vll3 


50 


r2.gc50 


debate issues 1-4 L2.41 






l^notinip 2»soiniinp 3simp 4sessntl 9=miss 


r l.U 


vlH 


51 


r2.gc51 


gam information 1-4 LZ42 






l>notiinp 2»somijnp 3*imp 4=essntl 9=iniss 


FlO 


vll5 


52 


r2,gc52 


interpret evidence 1-4 L2.43 








Isnotimp 2asomimp 3=simp 4=essntl 9=miss 


r l.U 


vn6 


53 


r2.gc53 


complexity of world 1-4 LZ44 








l«notinnp 2=somimp 3=iTnp 4=:essntl 9=miss 




vil7 


54 


r2.gc54 


social status 1-4 LZ45 


rl.U 






1>notiinp 2»sonniinp S^imp 4=€ssntl 9=miss 


rl.U 


vllo 


55 


r2.gc55 


perform credibly 1-4 LZ46 








l>notunp 2=somimp 3=iinp 4=essnU 9=miss 


T?1 c\ 

rl.U 


vll9 


56 


r2.gc56 


accept challenges 1-4 LZ47 








Isnotiinp 2=sonnimp 3*imp 4=€ssntl 9=miss 


r LU 


vl20 


57 


r2.gc57 


prof or grad school 1-4 LZ48 








l«notimp 2ssonrump 3=imp 4=es5nU 9=miss 




vl21 


58 


r2.gc58 


■ ^ ^ A T <^ Ar% 

gam career info 1-4 LZ49 


TTi n 
rl.U 






Isnotimp 2ssoniimp 3=iinp 4=€ssntl 9=miss 




vl22 


59 


r2.gc59 


solve problems 1-4 LZ50 


rl.U 








l«notimp 2=scmimp 3=iinp 4=essntl 9=mi5S 




vl23 


60 


r2.gc60 


global perspective 1-4 LZ51 


T?1 A 

rl.U 








l»notimp 2=somimp 3=imp 4=es5ntl 9=mi5S 


Fl.O 


vl24 


61 


r2.gc61 


1'11/l*l*a' m A IT ^ 

skiUs/abihUes 1-4 L252 






Innotimp 2=somimp 3=innp 4sessntl 9=miss 




vl25 


62 


r2.gc62 


J* 1 *11 ^ A TO Cf^ 

reading skills 1-4 LZ53 


T?! f\ 

rl.O 








Isnotimp 2^somiinp S^imp 4acssntl 9=miss 




vl26 


63 


r2.gc63 


electronic skills 1-4 LZ54 


rl.O 






l=notimp 2=somimp 33=imp 4=^nU 9=nu&s 




vl27 


64 


r2.gc64 


consumer 1-4 LZ55 


Fl.O 






l=notimp 2=somiinp 3=imp 4=essntl 9=miss 




VI 28 


65 


r2.gc65 


creative talents 1-4 LZ56 


rl.U 








l=notimp 2=somimp 3«iinp 4==essntl 9=miss 




vl29 


66 


r2.gc66 


works of art 1-4 LZ57 


Fl.O 






l=notimp 2=somimp 3=imp 4sessntl 9=miss 




.j1 "an 
Vl J)U 


6/ 


r2.gc67 


Closer relationsnips 1-4 LZ*^o 


rl.U 








Isnotimp 2=somimp 3=imp 4s:€S5nti 9=miss 




Vl31 


68 


r2.gc68 


secure v^orld peace 1-4 LZ59 


Fl.O 








Isnotimp 2=sonnimp 3=imp 4=essntl 9=rruss 




vl32 


69 


r2.gc69 


causes of war/peace 1-4 LZ60 


Fl.O 



l=notimp 2=somimp 3=imp 4=essntl 9=miss 
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Fonn 


vl33 


70 


r2.gc70 




Fl 0 

A A ■ V/ 












vl34 


71 


r2.gc71 




Fl 0 












vl35 


72 


r2.gc72 


social Droblems 1-4 L2.63 

V^^i • *■ > r ^^"'AWAAli^ A • Aid^mX^mf 


Fl.O 


vl36 








73 




Havp fun 1-4 T 2_A4 


Fl 0 

A A • V 


vl37 








74 


r2.ec74 


iob security 1-4 L2*65 


Fl.O 




75 




f IIUUillL' ^'SpUIIiaIIU/ «7*IIIILI 1 ^ J Jllll 7=1IU>9 




vl38 


f2.ec75 


leisure interests 1-4 L2.66 


Fl.O 


vl39 










76 


t2 ffc76 


O'pnHi^r/rarp pniiitv 1-4 12 67 


Fl 0 

A A 


vl40 










77 




pniov film 1-4 T TfA 


Fl 0 












vl41 


78 






JT X .U 


vl42 


79 










arH<;rir wnrk 1-4 T 9 7n 

CU USUI. WwlJK X^S l-j^i / u 


X 1 • w 


vl43 










80 


r2.gc80 


human welfare 1-4 L2.71 

4tW4AAI>lAAl VTWAauaW A &rfAw* ' A 


Fl.O 


vl44 










81 


r2.ec81 


contacts for future 1*4 T .7 77 


Fl.O 


vl45 










82 


r2.ec82 


internat'l harmonv 1-4 L2-73 


Fl.O 












vl46 


83 


r2.gc83 


Dersuade others 1-4 T .7 74 


Fl.O 


vl47 










84 




Qr>PAWincT ^HiIiHac 1^ T 7 7^ 

9L/^CIJV^XII4 AUAXXUCO X^X Li^. / «^ 


Fl 0 


vl48 










85 


r2.gc85 


librarv facilities 1-4 L2.76 

A* A UA y a aWAAA LAw^ a m A^*kF« / w 


Fl 0 

A A . V/ 


vl49 










86 


r2.gc86 


handle stress 1-4 1,2,77 


Fl.O 


vl50 


87 








r2.ec87 


exDert in field 1-4 L2.78 


Fl 0 

A A * V/ 


vl51 






IsnnHmn 7ssrkmimn ')simn 4=PS5knH 9smi^<% 




88 


r2.ec88 


investigate unknown 1-4 L2.79 


Fl.O 


vl52 


89 








r2.gc89 


Standards behavior 1-4 L2-80 


Fl 0 


vl53 










90 


r2.ec90 


conseo terhnolo^v 1-4 I 1 


Fl 0 

A 1 » V 


vl54 






l:::notimp 2=somimp 3=imp 4=cssntl 9=miss 




91 


r2.gc91 


ability limitations 1-4 L3.2 


Fl.O 


vl55 


92 




Ixnotimp 2:xsomimp 3=imp 43;es$nd 9=miss 




r2.gc92 


aware environment 1^ L3.3 


Fl.O 



l=notimp 2=somimp 3=imp 4=€S5nU 9=mi5s 




SGE Version IR . Codebook 
27 



SGE Codebock IR 



-2 







LaDCl 




Permitted Cohinm 




Var No 


iMm Nn 


Tiff 


Value Labels 


Values Number 


Fonn 




7j 




succeed in business 1-4 L3.4 


Fl 0 






Isnotimp 2»sonump 3«imp 4sessntl 9»miss 


Fl 0 


V l^/ 






leadership ability 


1-4 U,5 








1«notiinp 2KSoiniinp 3»imp 4sessntl 9Bmiss 


Fl 0 


• .1 CO 


95 


r2.gc95 


decision respons. 


1-4 L3.6 








l^notimp 2«somiinp 3»imp 4«€ssnd 9a:miss 


Fl 0 


y ioy 


OA 




culture developed 


1-4 U.7 








I'lvotimp 2»sonuinp 3«imp 4«essnU 9=miss 


Fl 0 


VlOU 


Q7 

y/ 




learn about science 1-4 L3.8 






l^notimp 


2sSOinunp 3«iinp 4«essntl 9smiss 


Fl 0 


viol 


OQ 


rz.gcyo 


people govern 


1-4 Lo^y 








l«notimp 


2KsofnLmp 3*imp 4«essnu 9«miss 


Fl 0 






r2.g<:99 


happy person 


1-4 U.10 








l«notimp 


2=zsoTnimp 3=imp 4=essntl 9=miss 


Fl 0 


V lOO 


inn 


rz.gciuu 


work philosophy 


1-4 U.ll 








l^notimp 


2ssomimp 3=imp 4=e$snU 9=miss 




V lO^ 


ini 

lUl 


rz.gciui 


science affects life 


1-4 U.12 


Fl 0 






1=notimp 


23somimp 3=timp 4=sessntl 9stmi&5 




ViOD 


1 no 


r2.gcl02 


technical report 


1-4 U.13 


Fl 0 








lanotimp 


2=somimp 3=imp 4»essntl 9=miss 


Fl 0 


v1 AA 
V lOO 




r? crri fl'^ 

rz-gciLO 


approp career 


1-4 L3.14 








Isnotimp 


2=:$omimp 3=imp 4=essntl 9=miss 




vlo7 


104 


r2.gcl04 


math skills 


1-4 L3.15 


Fl n 
r i.u 






Isnotinip 


2ssominip 3simp 4':sessntl 93xmiss 


Fl 0 


V lOO 


l\JD 


rz.gciuo 


acquire power 


1-4 L3.16 








Isnotimp 


2=somimp 3=iinp 4=cssntl 9=^ mss 






1 AA 
lUO 


r2.gcl06 


explore ideas 


1-4 L3.17 


Fl 0 






l=notimp 


2=somimp 3=imp 4=essntl 9=miss 




vi7n 

V 1 / *J 




r9 arl 07 


overcome hesitancy 1-4 L3.18 


Fl 0 








l^notiinp 23£MrTunip 3»imp 4sessntl 93Rmiss 




v171 

V 1 / 1 


ins 

i\JO 


r*? €>r1 OR 


understand interests 1-4 L3.19 


Fl 0 






Isnotimp 2»sonump 3*imp 45:<?es5ntl 9=smiss 




Vl/Z 


luy 


r2.gcl09 


improve conf in math 1-4 L3.20 


Fl n 
r 1 .u 








l-notimp 


2x>somimp 3«iinp 4=essntl 9'-=miss 




Vl/O 


IIU 


r2.gcll0 


enjoy music 


1-4 L3.21 


ui n 
r 1 .U 








Iznotimp 


2aesoinimp 3=imp 4»essntl 9«miss 






111 


r2.gclll 




1^ L3.22 


Fl n 
r 1 .u 






lisnotimp 


2ssomimp 3«imp 4»essntl 9«miss 




V I/O 


1 1 o 
1 IZ 


r2.gcll2 




1-4 U.23 


Fl n 
r 1 .u 






1-notimp 


2s=somiinp 3simp 4sessntl 9smiss 




vl76 








1-4 U.24 


FT 0 






l=notimp 


2=somimp 3=imp 4=essntl 9=miss 




vl77 


114 


r2.gcll4 




1-4 L3.25 


Fl.O 






l=^notimp 


2=somimp 3=imp 4=e5sntl 9=miss 




vl78 


115 


r2.gcll5 




1-4 U.26 


Fl.O 



l=notiinp 2=somimp 3=imp 4=essnU 9=miss 
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Fonn 


vl79 


116 


r2 ffcll6 


1-4 T 27 




FLO 








l*llUUirip ^SSlUirUIIlL/ ^T^UTID ^^C99alU 7^ > 11199 






vl80 


117 


r2ecll7 


1-4 O 28 




FLO 


vl81 












118 








FLO 


vl82 












119 


t2 err HQ 






FLO 


vl83 






i*nounip ^^sonuiTip «^iinp i^tBsnii 7*111199 






120 








FLO 


vl84 


121 




i^nouinp z^sonuiTip ^^imp ^^^cssnu T^nriiss 












FLO 


vl85 


122 




i^nuunip i;«wiTuiiip j«iiiip *i cssnu 7=111199 






r2 eel 22 


1-4 d 




FLO 


vl86 






1— nuump 5>oiTijrnp %>=uiip *t— csanu 7=111199 






123 


r2 2cl23 


1-4 L3 :w 




FLO 


vl87 






isKnoonip z^somiinp ^^imp ^^cmiiu ysiiuss 






124 




1-4 T 




FLO 


vl88 


125 




i=nounip zsaonuirip ^=iJTip ^scssnu t^ttuss 








1*4 T 




FLO 


vl89 


126 




i=nounip ^^somimp ,>*^iTip ^ cssnii y^rTuss 








1 ^4 1 'M7 




FLO 


vl90 






i—nouinp z^soiTump «>^iinp ^^ssnii y^iiuss 






177 




1-4 T 'VI 




FLO 


vl91 


128 




i^noomp zssofniirip ^sinip 4=69snu Tsnuss 






r2 ff<:128 


1*4 I'^Vi 




FLO 


vl92 


129 




l=snotimp 2=:somimp 3=imp 4=essnU 9=mis$ 






r2.gcl29 


M U.40 




FLO 


vl93 






l=notinnp 2=somimp Ssimp 42=essnU 9=miss 






130 


r2.gcl30 


1-4 U.41 




FLO 








l=notinip 2^sorTump 3^iinp 4^:€S5ntl 9s=rruss 






EXPECTATIONS/STUDY SKILLS 


IN THIS COURSE 






vl94 


1 


r2.essl 


conspnupnrps fail 1-4 T T 42 




FLO 


vl95 






1— noi smWiuii ^=Guicc 4^very 7— 


miss 




2 


r2.ess2 


imnjiTif Tinitifc 1*4 T ^4*^ 

lAllL/Cllll L/Ulllld 1*^ h^U^^O 




FLO 


vl96 






1— not ^^STTivvnai 3=quit6 4= very 7— 


miss 




3 


r2.ess3 






FLO 


vl97 






i=noi ^=9mwnai ^^ifuiie very 7= 


miss 




4 


r2.ess4 


41^1119 WCUl I <A4lOWd A^Y L^tJ'^kJ 




FLO 


vl98 






1— iiui ^*9iiiwrkii j^<^uiic *i— Vtiy y— 


miss 




5 


r2.es s5 


^kim matprial 1-4 T'^4f> 




FLO 


vl99 






1:snot 2s&niwh^t ^vniiitp 4s:vprv 9^ 

1 ^ 1 % ^ ^ # 1 A % ^'^^^J lull If V* jf ^ 


miss 




6 


r2.es s6 


study/integ exams 1-4 L3.47 




rl.O 


v200 






l=not 2=smwhat 3=quite 4= very 9= 






7 


r2.ess7 


relate readings 1-4 L3.48 




FLO 








l=not 2=smwhat 3=quite 4a very 9= 


miss 
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Form 


vZOl 


o 
O 


rz.esso 


course material 


1-4 


T 'X AQ 


PI n 








l»not 


2«sinwhat 




9»miss 


VZUZ 


Q 

y 


r2.ess9 


expect good grades 


1-4 


Lo.DU 


PI n 








I'OOt 


2»smwhat 


3^uite 4«very 


9=miss 




lU 


r2,esslO 


fit together 


1-4 




PI n 








Isnot 


2»sinwhat 


3aquite 4xvery 


9=miss 


V2u4 


11 


r2.essll 


basic concepts 


1-4 




Pi n 
ri.u 








l»not 


2»sinwhat 


3«<]uit8 4«very 


9=rniss 






rz«essiz 


expect success 


1-4 












l«not 


2>smwhat 


3^uit8 4«»veTy 


9=miss 


v^uo 






recall and relate 


1-4 


T ^ 


Fl 0 








Knot 


2«sinwhat 


3^uite 4»very 


9=rniss 


vzu/ 






don't get readings 


1-4 




Fl 0 








l«not 


2«smwhat 


3=quite 4«vcTy 


9=miss 


VZUo 






prefer challenge 


1-4 




Fl n 








Isnot 


2»sinwhat 


3»qutte 4»very 


9-mi5s 




16 


rZ.ess 16 


need encouragement 


1-4 




r 1 .u 








l=not 


2ssmwhat 


3=£quite 4avery 


9=rniss 


v210 


17 


r2.essl7 


give up easily 


1-4 


L3.58 


Fl.O 








l»not 


2ssnnwhat 


3squite 4»very 


9=miss 


v211 


18 


r2.essl8 


good grade I do 


1-4 


L3.59 


Fl.O 








l=not 


2=smwhat 


3=quite 4=very 


9=miss 



TYPES OF ACTIVITIES PURSUED IN THIS COURSE 

read book 
detailed notes 



v212 


1 


r2.tapl 


v213 


2 


r2.tap2 


v214 


3 


r2.tap3 


v215 


4 


r2.tap4 


v216 


5 


r2.tap5 


v217 


6 


r2.tap6 


v218 


7 


r2.tap7 


v219 


8 


r2.tap8 


v220 


9 


r2.tap9 


v221 


10 


r2.taplO 


v222 


11 


r2.tapll 



1-4 

Iscnever 2»rare 
1-4 

l=never 2=rare 
enjoy course work 1-4 

1 -never 2=rare 
apply materials 1-4 

l=never 2=rare 
discuss subject 1-4 

l=never 2=rare 
time studying 1-4 

l=never 2=rare 
organize materials 1-4 

l=never 2arare 
memorize facts 1-4 

l=never 23!rare 
1-4 

l=never 2arare 
1-4 

l^never 2=rare 
1-4 

l=never 2=rare 



browse library 
research project 
told friends 



L3.60 Fl.O 
3=smtime 4=often 9=miss 

L3.61 Fl.O 
Ssssmtime 4»often 9=miss 

L3.62 Fl.O 
3=smtime 4=often 9=miss 

L3.63 Fl.O 
3=smtime 4=often 9=: miss 

L3.64 Fl.O 
3=smtiine 4=often 9=miss 

L3.65 Fl.O 
33£smtime 4=often 9=miss 

L3.66 Fl.O 
3=smtime 4*=often 9=mis5 

L3.67 Fl.O 
3=smtime 4*often 9=miss 

L3.68 Fl.O 
3-smtime 4=often 9= miss 

U.69 Fl.O 
3=smtime 4«oftcn 9=miss 

U.70 Fl.O 
3=smtime 4=oftcn 9=:miss 
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Label 




Permitted 


Cohimn 




Var No 




Am V 


▼ AlUC mDCIS 


vaiuct 




ronn 






rz.taplz 


unaerline points 


1-4 


L3.71 


rl.O 










1» never 2«rare 


3«smtime 4«often 




VZZ4 




rz.tapl3 


study four hours 


1-4 


L3.7Z 


rl.O 










1« never 2«rare 


Sssmtiine 4«often 


93mis$ 


VZZ5 


14 


r2.tapl4 


facts fit together 


1-4 


13.73 


Fl.O 










l«never 2«rare 


Sssmtime 4«often 


9s miss 




15 


rZtaplS 


read newspap)er 


1-4 


13.74 


Fl.O 










1» never 2»rare 


3«smtime 4«often 


9=miss 


vzz/ 


1 /I 
lo 


rztaplo 


help student 


1-4 


L3./5 


Fl.O 










l=never 2»rare 


3«sintiine 4«often 






1/ 


rz.tapi/ 


reconunend field 


1-4 


L3.7o 


rl,0 










1 soever 2»rare 


S^smtime 4«often 


9=nuss 


v790 


10 


rz.tapio 


outline notes 


1 A 

1-4 


L3.77 


Fl.O 










l=never 2»rare 


SKsmtime 4«often 


9=miss 


VZoU 


ly 


rz.tapl9 


five hours horary 


1-4 


13.78 


Fl.O 










Issnever 2»rare 


3ssmtime 4«often 


9=miss 


v231 


20 


r2.tap20 


relate experience 


1-4 


13.79 


Fl.O 










l=never 2«rare 


33tsmtinie 4a^)ften 


9= miss 


v232 


21 


r2.tap21 


achieve goals 


1-4 


U.80 


Fl.O 










latnever 2»rare 


3=smtime 4a«often 


9=mis5 


v233 


22 


r2.tap22 


relate other courses 1-4 


L4.1 


Fl.O 










lanever 2arare 


3=smtiine 4«ol1en 


9=:mis5 



STUDENT INFORMATION 



v234 
v235 

v236 
v237 
v238 
v239 

v240 
v241 



1 
2 

3 
4 
5 
6 

7 
8 



r2.num 
r2.coll 

rlage 

r2.sex 

r2.grad 

r2.major 
ise HEGIS 

rZdecl 
rZ.cert 



student number 


1-99999 


L4.2-6 


F5.0 


college 


00001-99998 


L4.7-11 


F5.0 


use FICE codes or local codes 






99999'miss 








age last January 


17-98 


L4.12-13 


F2.0 




99>miss 






gender 


1-2 


L4.14 


Fl.O 




1=Ma'<e 2sFemale 9=miss 




HS grad year 


10-98 


L4.15-16 


F2.0 




99=miss 






major 


0001-9999 


L4.17-20 


F4.0 


IPEDS major codes or see attached list 






is major declared 


1-2 


L4.2' 


Fl.O 




l=Yes 2=No 9=miss 




certain of major 


1-4 


L4.22 


Fl.O 




l=extrem 2=quite 3=smwhat 4=noi 9= 


miss 
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Var. No. Item No. 



v242 



Ubcl 



Value Labels 



Permitted 
Values 



Cohuim 
Number 



Fonn 



v243 

v244 

v245 
v246 
v247 
v248 
v249 
v250 
v251 
v252 
v253 
v254 
v255 



vl81 
vl82 
vl83 
vl84 
vl85 
vl86 
vl87 
vl88 
vl89 



10 

11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 



23 
24 

25 
26 
27 
28 
29 
30 
31 



r2.stul 
r2.stu2 
r2.s»u3 
r2.stu4 
r2.stu5 
r2.stu6 
r2.stu7 
r2.stu8 
r2.stu9 



00- 98 L4.23-24 F2.0 
01-voc.ct 02-AA 03-BA/BS 04.MA/MS 
05-JD/LLB 06-MD/DDS 07-PhDctc 

98« dknow 99" miss 
expected occupation 00-98 L4.25-26 F2.0 

see attached list of occupations 

99«mi98 

certain of occuptn 1-4 L4.27 Fl .O 

1»extrem 2>quitc 3»siT»what 4«not 9=miss 
prep for coUege 1-4 L4.28 Fl .O 

1»extrem 2>quite 3>csmwhat 4«not 9aiTuss 

1- 8 L4.29 Fl.O 
9»mis5 

00-98 L4.30-31 F2.0 

99«mis5 

00- 98 L4.32-33 F2.0 
99«nrus» 

1- 2 L4.34 Fl.O 
1'yes 2«no 9«miss 
1-4 L4.35 Fl.O 

l»vcry 2»quitc 3»smwht 4«not 9=miss 
satisfied nonacad 1-4 L4.36 Fl.O 

l»very 2«»quite 3«smwht 4«not 9«miss 
think of drop out 1-4 L4.37 Fl.O 

l«never 2«sddonn 3>occas5 4«freq 9=iniss 
influence career 1-5 L4.38 Fl.O 

Isparent 2»lcisur 3«pay 4«challg 5«suocd 9:smis5 
major plan 1-5 L4.39 Fl.O 

l=none 2»disc 3=nvvplan 4>Enc\vma) 5«sanie ^=miss 
career plan 1-5 L4.40 Fl .O 

l»none 2»disc 3»nwplan 4=ncwmaj 5«same 9=nruss 



r2.high highest degree 



r2.occ 

r2.occt 

r2.prep 

r2.crse 

r2..empl 

r2.study 

r2.1ive 

r2.sacad 

r2.sanon 

r2.drop 

r2.infcr 

r2.mjpln 

r2.crpln 



courses this term 
hours employed 
hours studying 
walking distance 
satisfied academics 



1-6 
1-6 
1-6 
1-6 
1-6 
1-6 
1-6 
1-6 
1-6 



L4.41 
L4.42 
L4.43 
L4.44 
L4.45 
L4.46 
L4.47 
L4.48 
U.49 



Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
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Label Permitted Gkhunn 

Var. No. Item No. Name Value UbeU Value* Number Fonn 

GOALS IN ATTENDING COLLEGE 



vl 


1 


rm.col 


world better 1-4 


Ll.l 


Fl.O 


v2 






1«not 2-smwhat 


3squite 4-«very 9=miss 




2 


rm.co2 


think effectively 1-4 


L1.2 


Fl.O 


v3 






Isnot 2«smwhat 


Ssquite 4=vcry 9=miss 




3 


rm.co3 


achieve objectives 1-4 


LI .3 


Fl.O 


v4 






l»not 2ssmwhat 


3=quite 4=vcry 9=miss 




4 


rm.co4 


vocational goals 1-4 


LI .4 


Fl.O 


v5 






l»not 2«smwhat 


3»quite 4»vcry 9=miss 




5 


rm.coS 


personally enrich 1-4 


L1.5 


Fl.O 


v6 






l=not 2»smwhat 


3=quite 4=evcry 9=miss 




6 


rm.co6 


great ideas 1-4 


L1.6 


Fl.O 


v7 






l=not 2=siT>what 


3squite 4=vcry 9=miss 




7 


rm.co7 


clarify values 1-4 


L1.7 


Fl.O 








1=not 2=smwhat 


3=quite 4=vcry 9=:miss 





GOALS IN TAKING MAJOR COURSFS 



v8 




rm. field 


major field 0001-9999 LI. 8-11 


F4,0 






use HEGIS or IPEDS maior codes or attached list 




v9 


1 


rm.gcl 


record of achieve 1-4 LI. 12 


Fl.O 


vlO 


2 


nn.gc2 


l=notimp 2=5omimp 3=imp 4=essntl 9=miss 
new ways of seeing 1-4 LI. 13 


Fl.O 


vll 


3 


rm.gc3 


l=notimp 2=somimp 3=imp 4=cssnU 9=miss 
learnings sake 1-4 LI. 14 


Fl.O 


vl2 


4 


rm.gc4 


1>notimp 2=sorTump 3=imp 4sessntl 9=nruss 
weigh alternatives 1-4 LI. 15 


Fl.O 


vl3 


5 


rm.gcS 


l=notimp 2=soiTump 3=imp 4=essnU 9=miss 
ideas fit together 1-4 LI. 16 


Fl.O 


vl4 


6 


rm.gc6 


Isnotimp 2=somimp 3=imp 4sscssntl 9=miss 
imp study skills 1-4 LI. 17 


Fl.O 


vl5 


7 


nn.gc7 


Ixnotinip 2=sonnimp 3=imp 4=essnU 9=miss 
diff kinds people 1-4 LI. 18 


Fl.O 


vl6 


8 


rm.gcS 


lanotimp 2=sontimp 3=imp 4=cssntl 9=miss 
broad principles 1-4 LI. 19 


Fl.O 


vl7 


9 


rm.gc9 


lanotimp 2»somimp 3=imp 4BCSsnd 9=miss 
structure knowledge 1-4 LI. 20 

l^notinip 2=somimp 3=iTnp 4:=cssnU 9=miss 
reasoning abiUty 1-4 L1.21 

l=notimp 2=son-ump 3simp 4:^^ntl 9=miss 


Fl.O 


vl8 


10 


rm.gcl 0 


Fl.O 
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P^rfffitH'pd ^Ahimn 




Var No 


T^pffTi Nn 


Name 


Valu# Labels Values Number 


Form 


V 1 7 


1 1 


riii.gL 1 i 


cr*Kiolar c7Ain VnrMA/l 1 ~A T 1 72 

9 Wl jiJaLiX I ^1 Ilk/ W i 1 ^% Lrf 1 • 


Fl.O 






i«notunp z^sorrump «>*unp *»«c»nu T=ini>5 


Fl 0 






rm.gcl2 


lire ui service it iM^i.^ij 






l^noninp ^»sovniiTip J^inip 4»essnu T^miss 




VZl 


1 ^ 


rm.gcl3 


i^ienosmps i** \^i.z*t 








ivnotunp 2«soinunp ^unp 4*essnu T«rruss 


Fl 0 




14 


Illl.gCl't 


pruiOdupiues/ wuiiurep l-iA.aj 






i«nonmp z^soinunp jvunp 4»€ssnu ysnru^s 


Fl 0 






rm.gclS 


cr\/^a1 ctillc I^J. T 1 7A 
SOOal SXliiS 1*^ Lrfi.ZO 






^ ■-in 1 ■ in_-L ^^«A*v%««w%*% ^«i*v%v^ ^^■^^ev\frl O^n^tcc 

ixnotunp /Bsomunp i7*uTip ^sessnu y«siiu>b 


Fl 0 




ID 


rm.gcl6 


woiK in group i*^ i^i.^ 








ivEnoQiTip x^suiruiTip .>3uiip H^^Jaanu 7=11 u>9 


Fl.O 


v2S 

V 


17 


rm <fc \ 7 


H1C/MICC iccii^c I 1 75) 






i=noump z^sonrunip ^=iiTip ^^c^snu y=iiu» 




V 


IK 




Y%Tt\At\c^T vicir^T* 1 - A T 1 7Q 

L/l V^Uliltrl VlalLlll Lmi,^7 


Fl 0 






isfiotimp 2=soirunip j»imp 4=essnu y^miss 




V Ci 


1Q 
17 


rm,gcl9 


organize tnougnts 1*4 i^i.jki 


A 1 .U 








i=nouinp 2=somiTnp j=in\p 4=essnu y^miss 




V 






perbundi muepenii i**t Lfi.«:/i 


Fl 0 








ixnouinp z^sonrump 3=imp 4^cssnu y=nruss 




V ^7 




nt^ f!y/^71 


Ifi^m H^ilv cVillc 1 -A T 1 '^7 
Itrdlll Lldlly 9KX119 1"** i^k*^^ 


Fl 0 






i=noump z— soirurnp *>— inip «snu 7— mibb 








Tm £yp77 
1 11 1 'g^^^ 


licf^n Af f*><^fi v*>l V 1-4. T 1 W 
iiDiCii ci lUwii v^i y Lrfi*t.K/ 


Fl 0 








i=nouiTip z— 'Sornirnp imp **=c3>5»nu Tf^iiu^^ 




v31 


23 


rrn cyr73 


;*rl;inf wifrh rhancrp*; 1-4 I 1 34 


Fl.O 








isnoQiTip z«soirnirnp >-imp »5nu y— iiusm> 






Z4 


rm.gc24 


respecT sensiiiviiy i"^ ui.^x? 










iBnouinp z=soiTUiTip ^sirnp 4^essnu t^uuss 




v33 


7S 


1 XW'^YX-^^ 


imT*irr\\7P xAfriHnor 1-4 T 1 3^ 

lllipiliJVC Wlltllli^ l^v LrflvtAl 


Fl 0 








l^nOuinp Z^SOmiinp :>="Tinp 4=€S5nu 7=iTuS5 






7A 


nii.gc26 


iniurmevi ciiizen i^ i^i^o/ 


Fl 0 






isnonmp z^sonfuinp y^\xi\y> 4=essnu y=nuss 




v3S 


77 


rm cyr77 


oHiloconnv c\( lir^ 1—4 T 1 3ft 


Fl 0 








i»noiimp z^sonrunrip j=ijTip 4=es9nu y=iTuss 




v36 




rm ar7S 


iinHpT'<fcf;inH ^vprtfc 1*4 T 1 3Q 

lillultri ^iOilU V^VClltd i^S l^i.*%Jy 


Fl 0 












7Q 




iiuw iiiiii^b cndnge i"^ i^i.^h/ 


Fl 0 








i^noarnp z-^soimiTip ^— unp €!>snu T^irui>b 




v38 


30 


mi ffr30 


spp rplationshiD^i 1*4 LI 41 


Fl.O 








1=notiinp 2ssoinimp 3=imp 4=essntl 9=miss 




v39 


31 


rm.gc31 


draw conclusions 1-4 L1.42 


Fl.O 








l=notiinp 2=somimp 3=imp 4=e&sr.tl 9=nruss 




v40 


32 


rm.gc32 


apprec indiv action 1-4 L1.43 


Fl.O 



l=notmip 2=somimp 3=imp 4=essntl 9=miss 
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Label 


Permitted 


Column 




Var. No. 


Item No* 


Name 


Value LabeU Values 


Number 


Fonxi 


v41 




rm.gc33 


annlv FMA fro lifp 1-4 


LI 44 

A • • • 


Fl.O 






IsnDtiniD 2ssi!)mimD !^imD 


4Bessntl 9smiss 


Fl.O 


v42 


34 


nT\.gc34 


human cope w/ nature 1-4 


L1.45 






ItttinHmn ^awmimn 3vutid 


4sse5sntl 9^ miss 


Fl.O 


v43 


35 


nn.gc35 


Kprnmp broddmindpcl 1*4 


L1.46 






IsnotimD 2msomunD 3simD 


4a€SSntl 9bITUS5 


Fl.O 


v44 


36 


nn.gc36 


niip<;tinn pynprts 1-4 


LI. 47 








iKnnHnnn 9ssriniirnri ')sirnn 


Ais^ssntl 9=miss 


Fl.O 


v45 


37 


rm ffc37 


understand world 1-4 

\AA %\A^A ^ Viii 1 i%A TV A ^ 


L1.48 










Fl.O 


v46 


38 


rm ffc!M 


pthical and moral 1-4 

W U VCAA %iAA %\JA AA t^/A VAA A * 


LI. 49 








4 ~p%^ntl 9= miss 




v47 


39 


nn.gc39 


DrpHir^' PVPnfQ 1*4 

L/l CviiCl C veil to A^W 


T 1 50 


Fl.O 








IsnnHmn 2ttsnmiiTin ^simo 




Fl.O 


v48 


40 


nTi.gc40 


research investifzate 1-4 


L1.51 








Isnntimn 2=snTnimn ^=imD 


4=^ssntl 9s miss 




v49 


41 


rm.gc41 


Qplf rnnfidpnrp 1*4 


LI 52 


Fl.O 






IsnnHmn 2— somimo 3— imo 


4=cssntl 9^miss 


Fl.O 


v50 


42 


nii.2c42 


iniacination 1^ 


L1.53 








1:snoHmn 2=sominiD !i=imn 


4=es5nU 9= miss 


Fl.O 


v51 


43 


rTn.gc43 


(^pI f pv;i1 11 ion 1 -4 

9d A ^ V CIA UCa la wA I A 


LI 54 






i^f\/\HiTm 2^<*nmimr> '1— imr) 


4^p^sntl 9smiss 




v52 


44 


rm &r44 


hpln othpr^ 1-4 


LI. 55 

Am* a ♦ W'w 


Fl.O 










4sP«;snt) 9=; miss 


Fl.O 


v53 


45 


rm cc45 

A Aa&# ■kV^^KvX 


current issues 1-4 

W bA A A A 1 V A V vA^v V A A 


L1.56 






IsfinHmD 2=<inmimo 3:=Lmn 


4=^^nd 9^miss 




v54 


46 


rm.gc46 


^DPTifir fart<s 1-4 


LI 57 


Fl.O 








IsnnHmn 2ssomimD 3=UTkD 


4=£.ssntl 9smiss 




v55 


47 


mi.gc47 


^itimulatp learning 1-4 

■J La A A & bAA U fcfw AWiAAAIAAIIL A ■ 


L1.58 


Fl.O 








l^notimD 2ssomimD 3=imD 


4=essntl 9=ttuss 




v56 


48 


rm.gc48 


work for causes 1-4 

WW V^A A^ AV^A ^blA wAfc^%*w A A 


LI. 59 


Fl.O 






l=notimD 2=somimD 3*=imD 


4sessntl 9=niiss 




v57 


49 


rm.gc49 


pffpctivp derisions 1-4 


L1.60 


Fl.O 








4— rssntl 9=:miss 




v58 


50 


rm.ecSO 


debate issues 1-4 


L1.61 


Fl.O 






IsnoHinn 2=ssnfTiinio 3^imn 


4=pssntl 9=; miss 




v59 


51 


rni.gcSl 


2ain information 1-4 


LI. 62 


Fl.O 






li*norirnn 2=viniimr) 3sirnn 

A *— 1 Iv AAA A ■ L/ ^"^^/l A UX 1 1^ h^^* AA 1 ■ 


4^pssntl 9:£miss 




v60 


52 


rm.gc52 


in tprorpt pvidpnrp 1 -4 


LI 63 

Art* A • ViiAb/ 


Fl.O 








IsnnHmn 2=v*mirnrs 3^imn 

A 1 VvUJ A 1^ ^~9vA i UAi IL/ Af 1 IL/ 


4^purkH 9^ miss 




v61 


53 


nn.gc53 


complexity of world 1-4 


L1.64 


Fl.O 








l=notimp 2=s>omimp 3=imp 


4=e»!»nU 9=n\iss 




v62 


54 


nn.gc54 


social status 1-4 


L1.65 


Fl.O 






l=notimp 2=somimp 3=unp 


4=essntl 9=miss 




v63 


55 


rm.gc55 


perform credibly 1-4 


L1.66 


Fl.O 



l=notinnp 2=somimp 3=imp 4=€ssntl 9=miss 
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Var. No. 


Item No. 


Name 


Value Labels Values Number 


Fonn 


v64 


56 


rm ffc% 




Fl 0 

A A • V/ 












v65 


57 


nn.gc57 


orof or frrad school 1^ LI 68 


Fl.O 












v66 


58 


rtn.ec58 


sain career info 1-4 LI. 69 


Fl.O 


v67 










59 


nT\.ffc59 


solve oroblems 1-4 LI 70 


Fl.O 


v68 






f ■■^mAIIL/ ^"^^VtA IAAA (A/ ^^^AAIIL/ 1 ^V-**J1 IM 7*^llia99 




60 


rm,gc60 


elobal DersDective 1*4 LI. 71 


Fl.O 


v69 






A*A^UUIAIL/ ^A9k/IAUltli/ LF*Aflil7 Tl"^^*K>i IM T— IIIA^^ 




61 


rm (zc61 

AAA & • 4 


skills/ abilities 1-4 LI 72 

HMSAAA^f SAk/AAA^AWv A uA*/ ^ 


Fl 0 

A A • V/ 


v70 






1a;nntinnn 2aesniTiimn ^simn 4Bmsntl Q^Tni^<i 




62 


rm ffr62 

A AA t • I^^Vy^ 


reading ^IdlK 1-4 117^ 

AdAWAAAllt aiKAAA^ JL^^ k , i \J 


Fl 0 

A A >V/ 


v71 






A^IIMIAAAIL/ ^-^SVII If 1 A IL' ^^MAilv ^'■■'V^^illA 7~lilA99 




63 


rm arfvt 


plppfrnnif* Qkitlc 1-4 1 1 74 


Fl 0 

A A • V/ 


v72 


64 








rrn QcfvX 




Fl 0 


v73 


65 








rm.gc65 


creative talents 1-4 LI 76 


Fl.O 


v74 










66 


rm.2c66 


works of art 1-4 LI 77 

V V VA AX\7 ^^A VLA V A 7 Ep' A • ' r 


Fl 0 

A L • V 


v75 










67 


nn.f2c67 


closer relationshios 1-4 LI 78 


Fl.O 


v76 


68 




lasnntirnn 2ssnmimn ^simn 4sP<Qnll Qsmi^s 




rm.gc68 


secure world oeace 1-4 LI 79 


Fl.O 


v77 


69 




Isnntimn 2ssrknriifTin ^sritnn d^^p^Qntl 9=nii<ft< 




rm.gc69 


caus*^ of war /oeace 1-4 LI. 80 


Fl.O 


v78 


70 




f^lK/UJtlL/ If A A IL/ ^/— *&AliL/ Y— '-V^^OAILA 7*IIU99 




nn.gc70 


unsolved auestions 1*4 L2.1 


Fl 0 

A A -V/ 


v79 


71 




l^lH/UAAIL/ ^^S^llUAAIL/ «,/— ^LIIIL/ Y^^'^^99AILA 7^1111^9 




rm.gcZl 


scientific nrincinlp** 1-4 12 2 

•J^a^At^AAAW r^* AAlV-AL/L^^ A m L_ifc ■ ifci 


Fl 0 


vSO 


72 




A *— 1 IV/U<t* IL/ ^^^^b/l 1 Ul 1 IL/ Hi^^UIIL/ V V^^Si 1 LI 7— *1IU^9 




rm.gc72 


social problems 1-4 L2-3 


Fl.O 


vBl 


73 




A 1 I^LAA 1 IL/ 4^— UA 1 IL/ ^^^lAIIL/ Y"'%^99AI|J 7*IIU^^ 




rm.gc73 


have fun 1-4 1.2 4 


Fl 0 

A L » V/ 


v82 


74 




l^notimD 2^snmimn ^atirnn 4=p^ntl Q=mi<i^ 




rm.ec74 


job security 1-4 LZ5 


Fl.O 


v83 


75 




A — IV/LU I ^~^^/ll Ul 1 IL/ «./'^UAIL/ 1 ^.^31 ILA 7^1111^9 




rm.gc75 


leisure interests 1-4 L26 


Fl.O 


v84 


76 




A^IIWLAAIIL/ ^'^aVIIUlIlL/ .^^UIIL/ f*-f^3dilU 7— ♦llU>i> 




nTi.gc76 


sender /race eauitv 1-4 T .2 7 


Fl 0 


v85 


77 




l=notirnp 2=somimp 3=imp 43=essntl 9=miss 




rm.gc77 


enjoy film 1-4 LZ8 


Fl.O 


v86 


78 




l=notimp 2=somiinp 3=imp 4=essntl 9=miss 




rm.gc78 


numerical data 1-4 L2.9 


Fl.O 



l=notinip 2=somimp 3=imp 4=e&snU 9»iniss 
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LadcI 


rermittcQ % oiuniii 






Item ISO. 


Name 




Form 


Vo7 


/y 


rm.gc79 


arusuc worK 1-* l-z-iu 


Fl 0 

1 A .U 








Fl 0 


Voo 


on 
oU 


nn.gc80 


11 m a YAf a1 1 -ij T 9 1 1 






isfiotunp z=sonurnp ^imp ^^cssnu T^rriisb 


Fl.O 




ol 


riii.gCoi 








1 1 n 1 1 m an ^ j-j- T. * _T_T. UTL 1 W\ A i^^^CC V%fr1 Q ii] nTIl 

i^nonmp x^sonruinp 3=inip *=€ssnu y^iruss 


Fl 0 




0^ 


nn*gcc>z 


liitcriiat A narmony x*^ l^x^ 






Isnoump z^sofTump 3=iinp 43=essnu T^nuss 


Fl 0 


vy I 


00 


rm.gc83 


persuaae otners i-4 l^i^ 








Isnotimp 2«soininip 3simp 4sessntl 9=:miss 


F1 n 


v92 


Oil 

84 


nn.gc84 


sp>eaking abilities 1-4 L2.15 








Isnooinp ^ssonrump J^iinp 43sessnu tsituss 


Fl 0 




03 


rni.gCOO 








isnonmp z=soiTiimp j=iiTip 4— cssnu y=iTu»!> 


Fl 0 




00 


nri.gcoo 








i=nOunip ZASOmiiTip ^=inip *F=c55nu 7=itu5>> 


Fl n 


WD 


0/ 


nn.gc87 


expert in rieiu 1-^ l-z*io 








i=notiiTip z"Sonurnp ^— irnp *i— essnu T=iTiibb 


Fl 0 


V!70 


QQ 
00 




Aiivesiigaic unjviiowii i"** L'* it 








Isnottnip z=sornimp »>^inip 4=essnu y^nrass 


Fl n 


Vy/ 


QO 
07 


rm.gcoy 


stanaaras Denavior 1*4 l^^u 






Isnotimp 2=soinimp 3^imp 4=essnU 9=nruss 


PI n 


• •no 


90 


nn.gc:90 


conseq technology 1-4 LZ21 








Isnotimp 2=somimp 3=imp 4=eS5ntl 9=miss 


Fl n 




91 


rm.gc91 


auility limitations 1*4 lz // 










Fl.O 


vion 


92 


k ill. ^^7^ 


AtA7;)rp anvirnrirnprif 1*4 T 2.23 

aWCllC CAi V Ai V/AIAA ICA I i *» « ■ 










vim 

V Jl u 1 




riii,gC7j 


bUCwct^ All L/U£>IXlc!>9 L«^^*t 


Fl 0 






isfioump z=soTTurnp ^^irnp 4— essnu y^iTui>3 


Fl 0 

A A • V 


V 1 \JA 


y*t 


nri.gCT** 


ieauer5iup aUAiiiy i"^ i^^*^ 








i^notunp z^somimp ;>=unp 4=€5Snu t=iTuss 


Fl n 


«f 1 H'l 
VIUJ 




nn.gc95 


aecision aDUity i-4 lz*zo 








isnotunp 2=$onrunrip 3=?inrip 4=€ssnu y=n\iS5 




v1 fid 

V I \J*T 


OA 
TO 




LUllUAlr UtfViJAUptru 1^ i^^^JLJ 


Fl 0 








isnotunp z^somirnp ^imp 4=essnu y=iTiiss 




V 1 yj^ 


Q7 




loafti aVvMif c/^ion<^p 1 «4i T 2 2ft 


Fl 0 






i=notimp z^somirnp J^unp 4^€ssnu y=rniss 


Fl 0 

A A • 




yo 












i=notirrkp z=sorTiirnp j=imp 4=€ssnu y^miss 


Fl.O 


vl07 


99 




H;ir*n\/ rwrcr^n 1-4 \ 2^V) 








lanotimp 2-somimp 3=iinp 4=es5ntl 9=miss 




vl08 


100 


rm.gclOO 


work philosophy 1-4 L2.31 


Fl.O 








l=notimp 2=somimp S-imp 4s=essntl 9=^mis5 


Fl.O 


vl09 


101 


rm.gclOl 


science affects life 1-4 L232 



Isnotimp 2=:somimp 3=imp 4=essntl 9=miss 
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Label 




X CXlxUiiCU \JUUUIIIl 




Var. No. 


Item No. 


Name 


Value Ubels 


Values Number 


Fomi 


vllO 




X Xll.gCiU^ 


iccxiriicai rcpuri 






vlll 


103 




l^notixnp 


2ssoinimp 3simp 4Bessntl 9=miss 




X lXl»l^\^ 1 l/v/ 


<AL/L/iV/LI LaJTCCl 


1-A T 9 \i 


It k»\J 








l^nodmp 


23)!Somimp 3«imp 4sessnU 9smiss 






matXi SKlllS 


1-4 LJ^jO 


rl.U 


vll3 


105 




Isnotiinp 


2ssoinuinp 3»unp 4a»essntl 9»miss 




rm ffrlOS 

X aXI«1^V» X 


acquire power 


1-4 LZ36 


F1 n 


vll4 






Isnotimp 


2»somimp Sa^imp 4«essntl 9£mi5S 




106 




explore ideas 


1-4 L2.37 




vll5 


107 




Ixriotimp 


2«somimp 3«imp 4sessntl 9smiss 




rm arlfl? 

i XX 1 1 & V k\/i 


overcome hesitancy 1-4 LZ38 


F1 n 


vll6 


108 




l^notimp 2s$oinimp 3=tmp 4=essntl 9=miss 




1 lllfl^C X vO 


understand interests 1-4 L139 


r 1 .u 


vll7 


109 




l»notimp 2vsomimp 3=imp 4=essnU 9=miss 




A ill«^LXU7 


improve conf in math 1*4 L2.40 


r l*u 


vll8 






l=notimp 


2=somimp 3=imp 4=sessntl 9=mis5 




riii.gci lu 


enjoy music 


1-4 L4C4I 


rLU 


vll9 






1=notimp 


z^somimp 3^mip 4=es5nU 9=miss 




1 i i 


Illl'gCi i i 




1-4 LZ*4z 


rl.U 


vl20 


112 




lj=notimp 


2=somimp 3=imp 4^^essntl 9-miss 




.. ill .gwi 1^ 




1-4 L»Z*4J 


PI n 


vl21 


113 




l=notimp 


2=$omimp 3-imp 4^essntl 9^miss 




1 xxl.^^ k kO 




1-4 L^44 


PI n 
rl.U 


vl22 


114 

X X ^ 




1— nouinp 


Z=SOmlmp .3^UTip 4=^es5nu T^miss 




rm c^r^l 14. 

i 111.^^ 1 i*x 




1-4 LZ45 


PI n 


vl23 


115 

X X «w/ 




l-notimp 


2-somimp 3=imp 4=essnU 9=miss 




rm or^ 1 R 




1-4 L146 


PI n 


vl24 


116 

X X w 




l=notimp 


2=somimp 3-imp 4=essntl 9=miss 




rm or*1 1 A 




1-4 L147 


pi n 
r i .u 


vl25 


117 

X J / 




l=:notimp 


2=somimp 3=imp 4=essntl 9=miss 




rm tyr"! 1 7 
rm.gci 1/ 




1-4 LZ48 


rl.U 


vl26 


118 

A A Vf^ 




1-notimp 


2=somimp 3-imp 4^essnU 9=miss 




rm or! 18 

AXXl*I^^X XiJ 




1-4 L2.49 


PI n 
r 1 .u 


vl27 


119 




1-notimp 


2=ESomimp 3-imp 4=essnd 9^miss 




rrn arl 19 

aAAkta^VvX X^ 




1-4 LZ50 


PI n 
r 1 .u 


vl28 


120 




l^notimp 


2:ssomimp 3-imp 4^:essntl 9^==miss 




rm ffcl20 




M LZ51 


PI n 

r 1 .u 


vl29 


121 




l=notimp 


2^somimp 3==imp 4=^essnU 9^miss 




rm ^rl21 




1-4 LZ52 


PI n 
r i .u 


vl30 


122 




l=notimp 


2^somimp Z^nrrxp 4=essntl 9=miss 




rm arl79 




1-4 L153 


PI n 
r 1 .u 


vl31 


123 




l=notimp 


2-somimp 3«:imp 4=essntl 9=miss 




rm.gcl23 




1-4 1-2.54 


FIO 


vl32 


124 




l^notimp 


2=somimp 3=imp 4::KessntI 9=^miss 




rm.gcl24 




1-4 12.55 


Fl.O 








l-nodmp 


2=somimp 32=imp 4ii^essnU 9=miss 
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Var. No, 


Item No. 


Ubcl 


V X %J^J 






vl34 


126 


rm <Trl26 


vl35 


127 


rm 2cl27 


vl36 


128 


nn.gcl28 


vl37 


129 


rm.gcl29 


vl38 


130 


nn.gcl30 


FEELINGS ABOUT STUDYING 


vl39 


1 


rm.fasl 


vl40 


2 


rm.fas2 


vl41 


3 


rm.fas3 


vl42 


4 


rm.fas4 




C 

O 


riTi.raso 


vl44 


6 


rm.fas6 


vl45 


7 


rm.fas7 


vl46 


8 


rm.fas8 


vl47 


9 


rm.fas9 


vl48 


10 


rm.faslO 


vl49 


11 


rm.fasll 


vl50 


12 


rm.fasl2 


vl5l 


13 


rm.fasl3 


vl52 


14 


rm.fasl4 


vl53 


15 


rm fasl5 


vl54 


16 


rm.fasl6 





Pennitted 


Cohunn 




Value Ubels 


Values 


Number 


Fonn 




1-4 


L2.56 


Fl.O 


1»notiinp 


23S0inimp 3>iinp 


4ac5sntl 9smiss 


Fl.O 


1-4 


L2.57 


1=iiotimp 


2asomimp 3«iinp 


4=e5snU 9situss 


Fl.O 


1-4 


L2.58 


lanotimp 


2ssomimp 3«imp 


4=essntl 9niTU&s 


Fl.O 


1-4 


L2.59 


l^notimp 


2=soinimp 3«iinp 


4=essnd 9=miss 






M 


L2.60 


Fl.O 


1=notunp 


2=sonump Saimp 


43iessntl 9=miss 


Fl.O 


1-4 


L2.61 


1=notimp 


2ssomimp 3»imp 


4sessntl 9=miss 





IN MAJOR 

study to get ahead 
sense satisfaction 
long range goals 
daily learning tasks 
complete expected 
work to get grades 
work if import, 
clear assign, 
short range goals 
set own goals 
prefer easy probs 
work even if dull 
relate assgn goal 
set easier goals 
learn is exciting 
plan activities 



=not 
^not 
=not 
=not 
^not 
=not 
=not 
-not 
=not 
=not 
-not 
-not 
=not 
=not 
=not 
s=not 



1-4 
2=smwhat 

1-4 
2=smwhat 

1-4 
2=smwhat 

1-4 
2^smwhat 

1-4 
2=smwhat 

1-4 
2"Smwhat 

1-4 
2"sniwhat 

1-4 
2=smwhat 

1-4 
2=smwhat 

1-4 
2=smwhat 

1-4 
2==smwhat 

1-4 
2^smwhat 

1-4 
2^smwhat 

1-4 
2=smwhat 

1-4 
2=5niwhat 

1-4 
2=smwhal 



Fl.O 



Fl.O 



*=miss 



Fl.O 



?=miss 



Fl.O 



?=miss 



Fl.O 



L2.62 Fl.O 
3=quite 4«very 9=miss 

L2.63 Fl.O 
Bsquite 4=very 9=mis5 

L2.64 Fl.O 
3squite 4»very 9= 

L2.65 
3=quite 4»very 9= 

LZ66 
3^uite 4atvery 9= 

L2.67 
3=quite 4=very 9= 

L2.68 
3=^)uite 4=very 9= 

U.69 
3=quite 4»very 9= 

L2.70 
3=quite 4=very 9= 

L2.71 
3=quite 4=very 9= 

LZ72 Fl.O 
3=quite 4=very 9=miss 

L2.73 
3=quite 4=very 9= 

L174 
3=quite 4=very 9= 

L2.75 
3=quite 4~very 9= 

L2.76 
3=quite 4= very 9= 

L2.77 
3=quite 4=very 9= 



Fl.O 



?=miss 



Fl.O 



Fl.O 



*=miss 



Fl.O 



>=miss 



Fl.O 



^=miss 



Fl.O 



*=miss 



Fl.O 



»=miss 
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vl55 17 rm.fasi? seldom seek advice 

u 

vl56 18 rm.fasIS topics own choice 

1« 

insert one space here 

EXPECTATIONS/STUDY SKILLS IN MAJOR 



A emu iic u T ffriiiMMiii 








^ J T ^ 'fc 

1-4 L2.78 


Fl.O 


not 2«smwhat 3squite 4«very 9- 


=miss 


1-4 LZ79 


Fl.O 


not 2Ksmwhat 3«quite 4«very 9= 


=miss 


L2.80 


Fl.O 



vl57 


1 


rm.essl 


vl58 


2 


rm.ess2 


vl59 


3 


rm.es s3 


vl60 


4 


rm.ess4 


vl61 


5 


rm.essS 


vl62 


6 


rm.ess6 


vl63 


7 


rm.ess7 


vl64 


8 


rm.essS 


vl65 


9 


rm.ess9 


If 1 

vloo 


10 


rm.esslO 


•167 


11 


rm.essll 


vl68 


12 


rm.essl2 


vl69 


13 


rm.essl3 


vl70 


14 


rm.essl4 


vl71 


15 


rm.esslS 


vl72 


16 


rm.essl6 


vl73 


17 


rm.essl7 


vl74 


18 


rm.esslS 



consequences fail 1-4 L3.1 Fl.O 

1=not 2ssmwhat 3=<]uite 4=very 9=miss 
important points 1-4 L3.2 Fl.O 

l=not 2=smwhat 3=quite 4= very 9=mi55 
clarify concepts 1-4 L3.3 Fl.O 

l=not 2=snnwhat 3=quite 4=very 9=miss 
items can't answer 1-4 L3.4 Fl.O 

Isnot 2=smwhat 3=quit!e 4= very 9=miss 
skim material 1-4 L3.5 Fl.O 

l=not 2ssmwhat 3squite 4= very 9=miss 
study /integ exams 1-4 L3.6 Fl.O 

l=not 2»smwhat 3=quite 4=very 9=miss 
relate readings 1-4 L3.7 Fl.O 

l=not 2=smwhat 3=cjuite 4=very 9=miss 
course material 1-4 L3.8 Fl.O 

l=not 23smwhat 3=qu ie 4=very 9-r-.os 
expect good grades 1-4 L3.9 Fl.O 

l=not 2=smwhat 3=quite 4«very 9=miss 
fit together 1-4 U.IO Fi.O 

l=not 2=sinwhat 3=quite 4=very ?=mi5S 
basic concepts 1-4 L3.11 Fl .O 

l=not 2=smwhat 3^uite 4«very 9=miss 
expect success 1-4 L3.12 Fl.O 

l=not 2s:sinwhat 3=quite 4s=very 9=miss 
recall and relate 1-4 L3.13 Fl.O 

l=not 2=smwhat 3=quite 4=very 9=ntu55 
dont get readings 1-4 L3.14 Fl.O 

1-not 2=:smwhat 3=quite 4=very 9=111155 
prefer challenge 1-4 L3.15 Fl.O 

l=not 2=smwhat 3=quite 4svery 9=miss 
need encouragement 1-4 L3.16 Fl.O 

l=not 2=smwhat 3=quite 4=very 9=miss 
give up easily 1-4 L3.17 Fl.O 

l=not 2=smwhat 3=quite 4=very 9=miss 
good grade I do 1-4 L3.18 Fl.O 

l=not 2=smwhat 3=quite 4=very 9=miss 
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PREFERENCES FOR MAJOR COURSE ORGANIZATION 



vl75 


I 




world-based 




1-4 


L3.19 


Fl.O 








l=not 


2«smwhat 


3=quite 4«very 9=miss 




vl76 


2 


rm.org2 


knowledge-use 




1-4 


L3,20 


Fl.O 










l=not 


2Bsmwhat 


3=^]uite 4«vCTy 9=miss 




vl77 


3 


rm.org3 


great ideas 




1-4 


13.21 


Fl.O 










l«not 


2xsinwhat 


3=quite 4* very 9- miss 




vl78 


4 


rm.org4 


learning-based 




1-4 


U.22 


Fl.O 










l=not 


2«smwhat 


Saquite 4«very 9-miss 




vl79 


5 


rm.orgS 


vocational 




1-4 


L3.23 


Fl.O 








1-not 


2«smwhat 


3>quite 4«very 9=miss 




vl80 


6 


rm.org6 


knowledge creation 


1-4 


L3.24 


Fl.O 










l=not 


2ssmwhat 


3»quite 4«very 9=miss 




vl81 


7 


rm.org7 


values-based 




1-4 


U,25 


Fl.O 










2ssmwhat 


3squite 4»very 9=mi5s 





TYPES OF ACnVITIES PURSUED IN MAJOR 



vl82 


1 


rm.tapl 


read book 




1-4 L3.26 


Fl.O 










1 


=never 2=rare 3=smtinie 4=often 


9=mis5 


vl83 


2 


rm.tap2 


detailed notes 




1-4 L3.27 


Fl.O 










1 


=never 23erare 3=smf ne 4=often 


9=miss 


vl84 


3 


rm.tap3 


enjoy coursework 


1-4 U.28 


Fl.O 










1 


=never 2«rare 3»sintime 4woften 


9=miss 


vl85 


4 


rm.tap4 


apply materials 




1-4 U.29 


Fl.O 










1 


=never 2=rare 3=smtime 4=often 


9=miss 


vl86 


5 


rm.tapS 


discuss subject 




1-4 L3.30 


Fl.O 










1 


=never 2=rare 3=smtiine 4ssoftcn 


9=miss 


vl87 


6 


rm.tap6 


time studying 




1-4 U.31 


Fl.O 










1 


=never 2=rare 3=smtime 4aoften 


9=miss 


vl88 


7 


rm.tap7 


organize materials 


1-4 U.32 


Fl.O 










1 


=never 2=rare 3=smtime 4=oftcn 


9= miss 


vl89 


8 


rm.tapS 


memorize facts 




1-4 L3.33 


Fl.O 










1 


=never 2=rare 3=smtime 4ssoften 


9=miss 


vl90 


9 


rm.tap9 


browse library 




1-4 L3.34 


Fl.O 










1 


= never 2=rare 3=smtime 4>=often 


9=miss 


vl91 


10 


rm.taplO 


research project 




1-4 L3.35 


Fl.O 










1: 


=never 2=rare 3=smtime 4»toften 


9=miss 


vl92 


11 


rm.tapll 


told friends 




1-4 L3.36 


Fl.O 










1 


=ncver 2=rare 3=smtime 4=oftcn 


9= miss 


vl93 


12 


rm.tapl2 


underline points 




1-4 L3.37 


Fl.O 










\ 


=never 2=rare 3s=smtime 4=oftcn 


9=miss 


vl94 


13 


rm.tapl3 


study four hours 




1-4 U.38 


Fl.O 










\ 


=never 2=rare 3=smtime 4=often 


9= miss 


vl95 


14 


rm.tapH 


facts fit together 




1-4 U.39 


Fl.O 










\ 


=never 2=rare 3=:smtime 4=^)hen 


9= miss 
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Label 




^ 1 * ■ - J 

Fermi tted 


Cohimn 




Var. No, 


Item No 




Value L^beU 




Ntimbtf 


Fonn 




1 c 


rm.taplS 


read newspaper 


1 A 

1-4 


T 1 AH 

Lo.4U 


rl.U 










l=never 2«rart; 


3=smtime 4=often 


9=snruss 


viy/ 


10 


rm.tapl6 


help student 




L3.41 


rl.U 










Isnever 2«rare 


3*$mtiine 4^ften 


9«miss 




1/ 


rin.tapi/ 


recommena rieia 


1-4 


T 1 A^ 


CI n 
ri*u 








l*never 2«rare 


3«smtiine 4«often 


9«miss 


v1QQ 
V 1 yy 


AO 


ririaapio 


outline noicS 


1^ 




PI n 








Is^never 2«rare 


3«sintiine 4«often 


9=n\iss 


vzuu 


ly 


rm,tapl9 


five hours library 


1-4 


T 1 A A 


CI n 










l^never 2*rare 


3ssmtiine 4«often 


9=nruss 


VZUl 




rm.tapzu 


relate experience 


1-4 


T AK 


CI n 










l=rvever 2«rare 


3«$mtime 4»often 


9=niiss 


v202 


21 


rm.tap21 


achieve goals 




U.46 


Fl 0 






1= never 2=rare 


3=smtirTie 4=often 


9=miss 


v203 


22 


rm.tap22 


relate other courses 1-4 


L3.47 


Fl 0 










1:= never 2=rare 


3=smtime 4s=often 


9=miss 



S'^JDENT INFORMATION 



v204 
v205 

v206 



v207 
v208 
v209 

v210 

v211 
v212 
v213 



2 
3 



4 

5 
6 



8 
9 
10 



rm.num student number 
rm.coU 



1-99999 



L3.48-52 



rm. major 



name of college 00001-99998 U.53-57 
use FICE codes or local codes 
99999=miss 

major 0001-9999 L3.58-61 



F5.0 
F5.0 

F4.0 



refer to attached list of HEGIS or JPEDS major codes 



rm.cert cert of major 1-4 L3.62 Fl.O 

l=extrem 23eqiiite 3=sinwhat 4=not 9= miss 

rm.mjpln major plan 1-5 L3.63 Fl.O 

l=none 2=disc 3-nwplan 4»newinaj 5=sanie 9= miss 

rm.high highest degree 00-98 L3.64-65 F2.0 

Ol=voc.ct. 02=AA 03«BA/BS 04=MA/MS 
05=)D/LLB06-MD/DDS 07«PhDetc 
98=dknow 99= miss 

rm.occ expected occupation 00-98 L3.66-67 F2.0 

see attached list 

99=miss 

rm.occt certain of occuptn 1-4 L3.68 Fl.O 

!=exlrem 2=quite 3=smwhat 4=not 9=miss 

rm.crpln career plan 1-5 L3.69 Fl.O 

l=none 2=disc 3=nwplan 4=newmaj 5»same 9=miss 

rm.prep prep for college 1-4 L3.70 Fl.O 

l=extrem 2=quite 3=smwhat 4=not 9=miss 



ERIC 



SCE Version IR-M Codebook 
44 



I 



SGECodebook IR-M 









Permitted 






Var. No. 


Item No. 


Name 


Value UbeU Values 


Number 


Fonn 


v214 






courses this term 


1-8 


L3 71 


Fl.O 










9»miss 








12 


rin,,empl 


hours employed 


00-98 


T 77-71 


F2 0 










99smiss 






v216 


13 


rm.study 


nours studying 




L3.74-75 


F2.0 










TT«ITIIJ|5 








insert 5 spaces here 






L76-80 


F5.0 


v217 


14.1 


rin*comin 






L4.1-2 


F2.0 


v218 




TTf\ llfof 
1 llltAillfl 


ill CiCviiid 


\^yy 


U.3-4 


F2.0 


v219 


14.3 


rm.arts 


CU V0 


0-99 

v y y 




F2.0 


v220 


14.4 


rm.sci 




0^09 

xr'yy 


U.7-8 


F2.0 


v221 


14.5 


rm.math 




A 09 


L4.9-10 


F2.0 


v222 


14.6 


rm.soc 




n-99 


L4.1M2 


F2.0 


v223 


14.7 


rm.hum 


humanit credits 


0-99 


L4.13-14 


F2.0 


v224 


14.8 


rm.hist 


history credits 


0-99 


L4.15-16 


F2.0 


v225 


14.9 


rm.frgn 


forl^nfftiaffe credits 

a • All 1 aiL 1 an ifc^ wa w wa a 


0-99 


L4.17-18 


F2.0 


v226 


14.10 


rm.busin 


business aedits 


0-99 


L4. 19-20 


F2.0 


v227 


14.11 


rm.voc 


voc/ trade credits 


0-99 


L4.21-22 


F2.0 


v228 


14.12 


rm.prof 


prof credits 


0-99 


L4.23-24 


F2.0 


v229 


14.13 


rm. other 


other credits 


0-99 


L4.25-26 


F2.0 




1<> 


rrn.cigpa 


college gpa 


1-7 


L4.27 










1=D 2=C- 3«C 4=C+/ B- 










5=B 6»B-»-/A- 7= A 


9=i.ni5S 




v231 


16 


rm liv^ 

A I • A A T ^ 


walking distance 


1-2 


L4.28 


Fl 0 

A A • V/ 








layes 2=no 


9= miss 




v232 


17 

JL / 


rm fnm\ 

1 111 . 1 av^Ul 


father attend college? 


1-2 


L4.29 


Fl 0 

A A • V/ 








Isyes 2=no 


9=miss 




v233 


18 


rm.fgrad 


father college grad? 


1-2 


L4.30 


Fl.O 










lasyes 2=:no 


9=miss 




v2'^4 


19 


rm.mocol 


mother attend college? 


1-2 


L4.31 


1 1 . V 








Issyes 2=no 


9=miss 




v235 


20 


rm.mgrad 


mother college grad? 


1-2 


L4.32 


Fl 0 










l=yes 2=no 


9=miss 




v236 


21 


rm.sacad 


satisfied academics 


1-4 


L4.33 


Fl.O 








l=very 


2=quite 3=smwht 4=not 9=miss 






22 


rm.sanon 


satisfied nonacad 


1-4 


L4.34 


Fl n 








l=very 


2squite 3=smwht 4»not 9=miss 




v'238 


23 


rm.prog 


major progress 


1-4 


L4.35 


Fl.O 








l=very 


2=quite 3=smwht 4asnot Vsnruss 




v239 


24 


rm.drop 


think of drop out 


1-4 


L4.36 


Fl.O 








l=never 2=seldom 3=oocass 4=freq 9=miss 


v240 


25 


rm.age 


age last January 


17-98 


L4.37-38 


F2.0 



99=miss 
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Label Pennitted Cbhinin 

Var. No. Item No. Name Value Labels Values Number Fonn 

v241 26 rm.sex gender 1-2 U.39 Fl.O 

l«Male 2«Fema]e 9«iniss 

v242 27 rm.ethn ethnic background 1-5 L4.40 Fl.O 

l-White 2-Btack 3-Hispan 
4«NatAm 5«Asian 9«nuss 

v243 28 rm.year year in college 1-4 L4.41 Fl.O 

Ixfresh 2«soph Ssjr 4a«r 9«miss 

v244 29 rm.grad HSgradyear 10-98 L4.42-43 F2.0 

99=miss 



v245 
v246 
v247 
v248 
v249 
v250 
v251 
v252 
v253 



30 
31 
32 
33 
34 
35 
36 
37 
38 



rn\.stul 
rm.stu2 
rm.stu3 
rm.stu4 
rm.stuS 
rm.stu6 
rm.stu7 
rm.stu8 
rm.stu9 



1-6 
1-6 

.1-6 
1-6 
1-6 
1-6 
1-6 
1-6 
1-6 



L4.44 
L4.15 
L4.46 
L4.47 
L4.48 
L4.49 
L4.50 
L4.51 
L4.52 



Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
Fl.O 
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1. Course and Major Codes - Brief Version (Adapted From HEGiS Categories) 



Course and Major Codes - Brief Version 

(Adapted From HEGIS categories) 



This simplified list should provide sufficient codes for mc3t 
undergraduate fields. In case greater detail is needed, the 
entire HEGIS classification is given in Appendix I-B-4, To 
coordinate with other college data baseo, the IPEDS classification 
may also be used (not provided in this manual) . 



Agriculture, Natural Resources, Forestry 
Architecture, Environmental Design 



Biological Sciences 



0100 
0200 
0400 



Business 



Business and commerce, general 

Accounting 

Banking and Finance 

Business management or administration 
Marketing, Purchasing 
Real Estate 

International Business 

Labor and industrial relatic^ns 

ether business 



0501 
0502 
0504 
0506 
0509 
0511 
0 3 
0516 
0599 



Communications 

Communi cat ions, general 

Journalism 

Media (radio/TV) 

Advertising 

Other communications 



0601 
0602 
0603 
0604 
0699 



Computer science, Information Sciences 



0700 



Education 



Preschool or elementary education 
Gecondary teaching other than math, science, 
or a special subject i is ted below 
Special education 

Student pe rsonnel/ course 1 ing/ guidance 
Art education 

>Ai^o^t» c: ^ (jk i_ ^ 1 i 

Mathemat ics or science education 
Physical educat ion 
Health education 
Business educat ion 

Vocat ional /indust r ial /technical educat ion 
Other education 



0801 

03 03 
0803 
0826 
0831 

A O -> 

V U -J 4, 

0834 
0835 
0837 
0838 

0839 
0899 
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Engineering 



Arts 



Languages 



Engineering, general 0901 

Aerospace or aeronautical engineering 0902 

Bioengineering, Biomedical engineering 0905 

Chemical engineering 0906 

Civil engineering 0908 

Electrical/ Electronic engineering 0909 

Mechanical engineering 0910 

Geological engineering 0911 

Industrial engineering 0913 

Other engineering 0999 



Studio art 1002 

Art history or appreciation 1003 

Music perforrtiance 1004 

Music history or appreciation 1006 

Dramatic arts 1007 

Dance 1008 

Film, Photography 1010 

Other fine or applied arts 1099 



Romance languages 1102 

Germanic, Slavic languages 1103 

Asian languages 1107 

Classical languages 1110 

Other languages 1199 

Health professions 

Nursing 1203 

Occupational therapy 12uc 

Pharmacy 1211 

Physical therapy 1^12 

Dental hygiene or iental technolcgy 1213 

Speech pathology, Audiology 1220 

Medical technology 1223 

Other health profession 1299 

Home Economics, Consumer Economics or Family Studies 1300 

English or Literature 

English, general 1' 1 

Literature 1 502 

Comparative literature 1503 

Classical literature 1504 

Linguistics, Speech 1505 

Composition or creative writing 1507 

Other literature 1599 

Philosophy 1509 

Religious Studies (except Theology) 1510 
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Library Science 1600 

Mathematics or Statistics 1700 

Military Science 1800 

Physical Sciences 

Physics 1902 

Chemistry 1905 

Astronomy, Astrophysics 1911 

Atmospheric and meteorological sciences I9l3 

Geology, Earth sciences 1914 

Other physical science 1999 

Psychology ^000 

Public Administration 

Public administration, general 2102 

Parks and recreation 2103 

Social work 2104 

Law Enforcement and Corrections 2105 

Other public affairs and services 2199 

Social Sciences and History 

Anthropology 2202 

Economics 2204 

History 2205 

Geography 2206 

Political Science or Government 2207 

Sociology 2208 

International Relations 2210 

Afro-American or other Minority Studies 2211 

Urban Studies 2214 

Other Social Sciences 2299 
Arei Studies (such as Asian studies, African 

studies, American studies) 0300 

Theology 2300 

Interdisciplinary Majors 4900 

Undecided 9999 
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2. Department Codes (Adapted From HEGIS Categories) 

Department Codes 

(Adapted From HEGIS categories) 



Not*: If more appropriate, use codes from Appendix B-l (for Courses and 

Majors) 

CQDZ DEPARTMENT 

0100 Agriculture, Natural Resources 

0200 Architecture, Enviromuentcil Design 

0400 Biological Sciences 

0500 Business and Management 

0600 Communications and journalism 

0700 Computer Science, Information Sciences 

0800 Education 

0900 Engineering 

lOOC Fine and Applied Arts 

1100 Foreign Languages 

1101 Health Professions 
1203 Nursing 

1300 Home Economics 

1501 English or Literature 

1504 Classics 

1505 Linguistics, Speech 

1509 Philosophy, Religious Studies (except Theology') 

1600 Library Science 

1701 Mathematics 

1800 Military Sciences 

1902 Physics 

1905 Chemistry 

1911 Astronomy, Astrophysics 

1914 Geology, Earth Sciences 

2000 Psychology 

2100 Public Affairs and Services 

2202 Anthropology 

2204 Economics 

2205 H' story 

2206 C^ography 

2207 Political Science 

2208 Sociology 

2210 International Relations 

0300 Area Studies 

2300 Theology 

5999 Other 
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3. Codes for Expected Occupation 

Codes for Erpected Occupation 

Nottt: Additional codes within each decade may be added if needed. 

Artistic Occupations 

Architect 01 

Artist 02 

Entertainer 03 

Actor 04 

Interior Decorator 05 

Musician 06 

Other artistic 09 

Business Occupations 

Accountant 10 

Business Executive 11 

Business Owner or Proprietor 12 

Business sales, marketing or buyer 13 

Industrial, labor relations, personnel 14 

Executive Secretary or other clerical 15 

Other business 19 

Engineering, and Related Occupations 

Engineer 2 J 

Tradesman, skilled 21 

Other engineerings-related 25 

Mathematical Occupations 

Con^uter programmer 26 

Statistician 27 

Actuary 28 

Other mathematical occupations 29 

Scientific Occupations 

Laboratory technologist or technician 30 

Scientific researcher 31 

Conservationist 32 

Other scientific, non -engineering 39 

Health Occupations 

Dentist 4C 

Dietician 41 

Medical Technologist 42 

Nurse 43 
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Optometrist 44 

Pharmacist 45 

Physician 4 6 

Therapist (physical, occupational^ or speech) 47 

Veterinarian 4 8 

Other health-related 49 

Teaching Occupations 

Preschool or elementary teacher 50 

Secondary Teacher 51 

School Counselor 52 

Librarian l>3 

School Administrator 54 

College Teacher 55 

Other education-related 59 

Literary and Communication Occupations 

Writer 60 

Interpreter 61 

Journalist 62 

Media worker 63 

Other communication-related 69 

Social/Political or Public Affairs Occupations 

Foreign Service 70 

Lawyer or Judge 71 

Law Enforcement Officer 72 

Other social/political or public affairs 75 

Social/Behavioral or Human Services Occupations 

Clinical psychologist 76 

Social Worker 77 

Clergy 78 

Other human scirvices 79 

Other occupations 

Farmer/ Rancher 81 

Military Service 82 

Homemaker 8 3 

Other 89 

Undecided 98 



Missing 



99 
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4. HEGIS Classification 



IS'J 



ERIC 



HECIS CODE LIST 



0100 AOUfCULTUM M«l 
NATUML RCtOUIICIl 

5M^;«rt /ftfM dingn^tionM whUk ckmrmt- 
t$fii$ $tm4snu, lM€%iiy, f*£tlUiti, di- 

halting !• W« mUk tk$ pfodudttcn of 
food *m4 mmmmg§m0nt of nmlur^ 
/ibtf, pimmi^ fof$t$, €md wtidttf$ 

f0tO%f€Oi* 

OlOt Afnculnir*. ff*ncnJ 

0102 Agronomr (^d^ cropi, tnd crop 
mAiufetntnt) 

0103 Soili Kienct (m«nAfemcnt And 
cofii«rv«tton ) 

0104 AniiMl icitnc« (hujbmndnr) 
0103 OAiry idtnct (huibaikdry) 

0106 Poultry scienc* 

0107 FUh. famt, ftiid wildlift 
rfuruffttntnc 

01 OS Horticulture (fruit and vef stable 

production) 
0109 Orriainenta] horticulture 

(floricukurc, nuncry »cience} 
Ol 10 Afhculturml and farm 

management 
Ot 1 1 AfricuUurat econocnici 

0112 AfTicuhural buiineia 

0113 Food science and technolofy 

0114 Foreitrr 

Oil) Natural resource! managemer.t 

0116 Agriculture and forestry 
technotogiei ( baccalaureate and 
higher programi) 

0117 Rang* management 
0199 Other, tpeofy 



0200 ARCHITCCTUIIC and 
CNVIRONMCNTAL DESIGN 

Sukftfi fiild diiign^iotu wkuk ckmrgi* 
t$ftMS ttudsnii, fMiuliy, /ertitiuip i#« 
fre# pfogfMmi, rM^rck pfoj$€tM, #tc. 
k^ving to dp witk tttining for 4 pfo* 
ftiiicn in disigning bitddtngt, com* 
mmntiitg, p^rkt, and otkiif ty^dHf^Mdt 
4Jputs of tk$ pkysi^st^fisi fX(xif9«i* 
mini. 

0202 Architittunt 

0203 IntefM»r defign 

0204 LaAdMap« ar^Kitectuft 

0205 Urban arthktfcturv 

020€ City, co(&muruty» and nrf^onal 

pianiunf 
0249 Other, ipccify 



0300 AUCA STUOlU 

Subfiti fitld d4ttgnmHoni takttk cA«f«tf* 
artit iludinit, fatuity, l€€*Uitst, d§* 
gf$$ programi, f«i#«r«A praf€€is, §i€. 
HaLing to do wiik programs d$tignid 
to tiudy culiufit indiginauM lo i^e- 
ctfi€ gtograpku refioiu. 

0301 Aiian itudiet, general 

0302 Caat Atian itudiii 

G303 South Aiian ( India, etc.) ttudiei 

0304 Southeast Asian itudiet 

030j Afncan itudiet 

0306 Islamic studies 

0307 Russian and Slavic studies 

0308 Latin Amencan studies 

0309 Middle Eastern studies 

0310 European ituditi, general 

0311 Eastern European studies 

0312 Wpst European studies 

0313 American nudies 

0314 PactAc area studies 
0399 Other, specify 



04OO BIOLOGICAL SCIENCES 

Subnet fitld dtsignations -^kieh charae- 
!§rii§ studtnts, faculty, factUtiit, d§* 
gr§§ programs, fcicarch projects, etc, 
haung 10 do with the scicf^a of Ufa 
or Imng matter in ail Ut formi and 
pHanomc^a cspecxaily u:\th regard to 
tk§ origin, groiJLth, rfproductxon, and 
ttructurg of lil§ forms, 

04OI Biologr, general 

0401 Botany, general 

0403 Ba£t«riolofy 

0404 Plant pathology 

0405 Plant phannacology 

0406 Plant phynoloffy 

0407 Zoolofy. general 

O40t Pathology^ human and animal 

0409 Pharmacolofy, human and 
animal 

0410 Phytiologyi human and animal 

041 1 Microbiulogy 

041 2 Anatomy 

0413 Hts(oiogy 

0414 Biochemiiur^ 
04! 5 Blophyiic* 

0416 Molecular biology 

04 3 7 biology (cytology, cei! 

physiology) 
''♦18 ^fanne biology 
04 i 9 Biometncs and bioseai&iticj 
j4:0 Ecology 
042 \ Entomology 

Centucj 
04 : 3 Rjidiobiolofy 



04:4 Nutrition, scientific ^excludes 

nutniion m home economics and 
dtetetict) 

04 5 NeuroecAencei 

0426 Toucology 

0427 Embryology 
0499 Other, sp«ciir 



OMO tUSINtSS %M 
MANAOCMCNT 

Subject fiald dcttgnaiian* wkick ckatac' 
teriaa ttudanu, faculty, faatUtias, dc* 
gfca programs, rataarck projaetM, etc. 
Tclatad to ika organaation, opcrauoHt 
admmutration, and control of ptivaia 
and public organaatians. 

0501 Business and commerce, genera! 

0502 Accounting 

0503 Business statistics 

0504 Banking and finan^^e 

0505 Invcstmenu and secvnties 

0506 Busineu management 4nd 
administration 

0507 Operations researr!i 

0508 Hotel and resu^rant 
manageti.*nr 

0509 Marketing and purchasing 

0510 Transportation and public 
uiUitice 

05 11 Real esute 

051 2 Insurance 

0513 International businesa 

0514 Secret -nal itudies (bactaiaurrste 
and higher programs) 

0515 Penonncl management 

05)6 Labor and induatrlU relations 
0517 Businca;, econotnici 
0599 Other, specify 



0600 COMMUNICATIONS 

Subjcci fidd dcugnatiom which charac' 
:§rui jtudcntt, faculty, faciiitiat, 4$' 
grc€ programj, rgstarck projects, etc 
dilated to collection, preparation, and 
presentation of ideaa and informatioH 
intended hr popular consumption 
ihrGuih mass media, 

040% Communications, general 

0602 journalism (pnnted media) 

0603 Rad»o/trlcv!i»on 

0604 Adv^rtiting 

:603 Cw.mmurucauon media (uae of 
videotape, filrzvs, etc.« onented 
ipef.tficaily tow4rd radio/ 

^eifviiion ) 
•699 Other. *p«3/y 
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0700 COMWTtll 
INFOflMATIOfl SCIUCM 

grit pfO$r4mt, (OUfi0 U^'*' ftttMTch 

d$iign. divtlcpmtnl. Mnd «ppiu«Mofi 
of compuur f«M*»^»"" ^''^ 

^omputmiion^ pfO<tdurst. 

0701 Computer And mloroiAUua 

0702 Inioiwsuon iciencCT *nd sy»tem» 

0703 D»t* proceiiinf 

0704 Compuifr progrAmming 

0705 Syiicm* 4nAiy»i» 
0799 Other, >P«i*y 



OtOO eOUCATION 

Sub)i€t fi€ld dMiign^tiOHi which charoc 
tifUi itud€nii, fuuity, /tfciiiiui, di- 
ir§9 pfogfamt, me^rch projicti. *t( 
tiUitd io fldminulralion and comroi 
of gdutatxonAl organuationj and imu- 
iuuofu And subjictt relaud to xmlfuc 
i:on And ttntcis both u,\th\n And 
' ^uch toff^AL organuations 

" ^ - ^ry educauon, icncral 

0 ^c*.wn<airT eduration, general 
u804 Junior high ichool education 

0805 Higher cduc*tion, general 

0806 Junior and community collrge 
education 

0807 Aduli and continuing education 

0808 Special education, general 
0BO9 Admimttraiioft oi ipeci*! 

educabon 

0810 Educauon o( Uxt meniAUy 
retarded 

081 1 Educatioii o( the gifted 
0817 Education of tht deaf 

0813 E vacation of ihe culturally 
diudvantafvd 

0814 Educauon ol ihe vauallr 
handicapped 

0815 Sp««ch correction 

0816 Education of th« emotionally 
disturbed 

08 1 7 Remedial tducadon 

0818 Special learning diMbilitiv 

0819 Education ol tb« phyticatlr 
handicapptd 

0820 Education of tK« multif^ t 
handicapped 

0821 Social foundations (history and 
philoiopKy of education) 

^8,'2 Educational psychology (Include 

teamtng thtory) 
u^23 Pre-elementary education 

( kindergarten ] 
0824 Educational tuti«ticj and 

rT«aarch 



■^8_ j Educaiionai ir^iing, eviluauon 

And meaiurement 
I . 6 Student personnel ' counteimg 
And guidance) 
< . ? Educational admmtitration 
6:% Educauonai lupervition 
8.9 Curriculum and initruction 

0830 Reading education i methodology 
and theory) 

0831 Art educauon ^mcthodobgy and 
theory) 

v.tt32 Muiic educauon i methodology 

And iheorr) 
j8J3 Mithematici educauon 

T^cihodology and iheorf) 
8 '4 S<(rnce pdutanon methodologY 

und theory I 
^}) Physical education 
Hj6 Driver and »air«y education 
id37 Health education include 

'imiiy life educauon i 
08 38 Buiineii, commerce ^nd 
d.Uf.buii^r educauon 
8^9 Indunriai arts, vcxational. 4nd 

■fch'-iicat fducaiion 
^■49 0*>cr, ^pecltv 



9. ; 
'999 



0900 ENGINEERING 

Subject f\iid deui^Attcnt cha'At;- 
ttfUi .tudtnit, fAKuUy, tACM*ti€i. i#- 
gffg pfogramt, ^tstAfch projects $u 
KA^i^t to do '*»r prflrtufli appii- 
ciHion of baftc ifirnnAr knowifdgt to 
;ht dmin. producuon, And optfAtwn 
jf lyitimi ifxie^dcd to *AnUia(i J 
cpnroi And uii of natural en^i- 
fon^tnt 



Engmeenng mecKaniea 
Envtroningniai and iamtary 
ngtneenng 

Naval archttecturt and manne 
f'ngmeering 
Ocean engin«*nnf 
tngtnetnng (echnolof\ci 
haccalaureat* and hightr 
programa) 
Other, ip«ciCy 



"190 1 Engineering, general 
j902 Aerc»pace» aeronautical and 
aitivnauucai engineenng 

0903 Aghcuitural engineenng 

0904 Anrhitectural enr*^^""! 

0905 Bioengineenng and biomedical 
engineenng 

0906 Chemical engineenng mdude 
pttroleum reining) 

0907 Petroltum engineenng (exclude 
petroleum refining) 

090S Civil, construction, »nd 

traniportation engineenng 

09O9 Electrical eleciromci. and 
communication! engineenng 

. )9 1 0 Mechanical engineenng 

91 1 Geological engineenng 

912 Geophyiical engineenng 

913 Induitnal and m»-iag«fnent 
engineenng 

914 Metallurgical engineenng 
9 1 b Maienali engineenng 
916 Ceramic engineeriAg 

91 7 Textile engineenng 

918 Mining and mineral engineenng 

919 Ergineenng phyiicf 
.9.0 Nuclear engineenng 



1000 FINE an4 AmiCO AfVTt 

Sub'tct ^gld dAnin€UAnt niktgk chAtat- 
9^MM stud§n%i, f«<iiilui. d9' 

$^0$ progfAmt, rastAfth pwojutf, #tc. 
^Aitng ta do wiih th$ cttAtion and 
appf9c\A%%on of tka 4ivir$A modit of 
iornmuntcAting idtAS And tmotiant by 
miAn$ of siyliiid, vuuaL, And nen- 
. tsuAi *tprfSAniAt%onj And rymbaU^ 

001 Fine arti» general 
l OOj An r painung. drawing, 

ftculpture) 
: jC3 Art KUtOfy *nd appreciation 
j04 Muiic f performing, compo\kuon. 
theory) 

1 )05 Music (liberal aru progran^* 

Muiic hiitory and apprec anon 
( muiicology ) 
007 Dramatic »ru 
08 Dance 

:C9 Applied deugn (ceraniica. 

weaving, teJtiile detign, fashion 
design, jewelry, raetaUmiching. 
interior decoration, commercial 
art) 

;0lO Cinematography 
,0r Photography 
099 Other, ipeciff 



1100 FORCIQN UNGUAGCS 

Subjt€t fitld diftgnAUOnM tt/hUh chmrAt- 
lifxiA itudants, fACulty. /eciiKu*. i*- 
gtti progfAms, ftiA^fth projatU, 4U. 
'flAtid to mAsHry of « /aiifua^# othit 
than £niluh or nUad to tht study 
j/ A totitgn cultufA through 9*piofA' 
t^on of thA HtifAturt of thmi (ultuft 
ai exptttsid in tha ttrfiacui«r Uw- 
iuagi. 



: !02 
1 lOJ 
I ;04 
I ;05 

I 106 

1 107 



Foreign languaget, general 

includes concentration on more 
than one foreign languagg 
w.thout ?najor emphaiii on ona 
language ) 
French 
German 
Italian 
Spanish 
Ruiaian 
ChineM 



is 



\::b Ridiolorc lechnoiofiei 

baccAlaurtftic and hifher 



1:99 



profranu) 
Other, tptcitf 



I ";09 Philo»ophy 

1310 Reliftoui itudicfl (exciud* 

thfoloficai profctiioni) 
1^99 Other, ipccifr 



MOa JapinM 

I) 09 Uun 

1110 Crttk, cUaicai 

1 1 1 1 Hebrtw 
1113 Armbtc 

1113 Indian (A«Uuc) 

1114 ScindifUvtAfi linfuAfVt 

II) 3 SUvic iinfuM** (other thin 

1 1 16 African lanfvaft* ( non-Snnitic ) 

1 1 99 Other, tpvcifr 



1200 HEALTH PffOfESSIONS 

i€ft£4 ttudenu, lm€uUf, f^Uui$t, dt- 

having 10 do with ih§ mminUMnci 
4nd Tgtt0r4Uon of physu^ snd 

1 :0l H«atih profeiMOfu. generat 
1.02 Hoipital and health care 

idfntnittration 
1203 Nunins (baccalaureate and 

higher proframi) 

1 :04 Dentiiiry, D D S. or 0 M D 

degree 

;:03 Denul ipecialiiei (work beyond 

ftrti-profenionai degree, 0 D S- 

or D M O ) 
1 .06 Medicine, M D. degree 
1*07 Medical ipecialtie* (work 

beyond ftni pfofeiiional df^ree. 

M D ) 

1 .08 Occupational therapy 

1 :09 Optometry 

)2lO Oitcopathic medicine. JO 

degree 
i:il PharmacT 
1.12 Phyiical therapy 
1213 Dental hygtene (baccalaureate 

and higher programi ) 
1:14 Public health 

1215 Medical record Itbranamhip 

1216 Podiatry (Pod O. or 0. P.) or 
podiair^c medicine (D PM.) 

2 217 Biomedical communication 

1218 VcterinAiT mtdiciM (D.V M. 
degree) 

1219 VeitrinATT MdidM ipocialue* 
(work beyond ftnt^profciaionai 
degrM« D.V M.) 

1220 Speech pathology and audiology 

1221 CKiroprm«tic 

1222 Cltnical locial work (medical 
and ptychiaunc and ipecialued 
rehabiUtadnn itrvicct) 

1223 Medical tabormtOT technologic* 
(baccalaureate and hig.ier 
profnmft) 

1224 Denul technologies 
(baccaJAOfeate and higher 
profnmi) 



1300 HOMt ECONOMICS 

tifxit itudtnti, t^cuiiy, f^ciUtitt, d§* 
grfg ptoirmmt, tgsimrch projittt, #U. 
h«Liif to do u/Uk tko tktorf mnd 
practici of famdy ond komg rar# ifi- 
eluding tki jciin€€ of foodt, komg 
d^ror^ttoH and rnanegf ftitiil, mnd 
child c«^#. 

1301 Home economics, general 
130 2 Home decoration and home 

equipment 
i 303 Clothing and textilei 
I 304 Contumer economics And home 

management 
1 303 Family reiationi and child 

devfiopment 
1306 Foodt and nuiruton include 

diereuci i 

I J07 In»uiu(tonal managenent and 

cafftena management 
1399 Other, specify 



1400 LAW 

5u6;#f( ^tid deugnai\ons ;^hicK charac- 
ii-^iie itudi'^ts, faculty, faciUtus, de- 
g'ii programs, fisiorcH projictt, eU. 
hoL\ng 10 do 4!\ik innfuciion 11 th§ 
Itgoi cuitomt, pfottittt, and fultt ol 
locitif ond t(4t§i (or tki purpotg of 
pUPJMing 4 €9r§§r in juruprudimt . 

1401 Law, generml 
1499 Other, ipecify 



IMO LfTTERS 

Si^hjict h$ld difigncttons j,^tc^ chofoc- 
ti'itt itudintt, fatuity. foctiUtis, if- 
|'#f pr^gtamt, rgiggrck pfOjiitS, §i€ 
hai^i^g to do wttk Enf/un t4nguag€ 
and aiitaiurt and lalua sysams f«* 
,4tid to ancitnt 4nd modtfn cuitunt 

\ 01 Enfiifth. fencr^ 
;'}0? Lierature, English 
')0i Comparative literature 
:'.G4 C!4aAici 

I^O? L.ngxjiatici (include phonetics, 

^^mantics, and philology) 
1.06 St>rti.h, debate, and forenuc 

science (rhetoric and public 

addreif ) 
I :07 Creative wrcing 
1'08 Teaching of English aa a foreign 

language 



liOO USRAIIY SCICNCC 

Subf§(t fiald dastgnmiiom wkttk tkmroe* 
tifita itudtnti, frntuliy, /aciiiiifi, d§' 
grae pfogfMmt, tatcorck pfojacti, $tf. 
kaLing to do wiik insiru€tton in tha 
profaiJtonal sktUs rgqutrtd to organ- 
lie colUcttons of books and tiiottd 
m4t§f\MU end tka training na^taory 
for providing i§rvi€as rgiatid to tktm. 

1601 Library Kicnce* general 
699 Other, specify 

1700 MATHEMATICS 

Subject hiid disignottons whtck c^otac- 
terua ttudaniSt fatuity, fatUitut, dt- 
grit programs, ftttatck projects, tic 
kaung to do witk tka sc\€nc§ of num. 
t'gri and spot a configurations and 
their op§rmtions, m§ajurifr\§f\t, rela- 
nornktps, ond abttrattiom. 

: ~^t Nfathematics. general 

i '02 Statistics, mathematical and 

theoretical 
I '03 Applied mathematics 
; 799 Other, specify 

1800 MILITAHY SCIENCES 

Subject field detignmtioni wkick ekorae" 
tente itudentt, fatuiiy, fotiltttei, i#- 
gree programs, rgsgorck projetts, etc. 
haixng to do ^itk teekniquei and 
'kiili unique to tka pursuit of a pro* 
*esi\on4i csreef aj 4 mdUary ofiter. 

IBOl Military science (Army) 

:802 Naval science (Navy, Mannes) 

180 J Aerospace science .Air Force; 

1899 Other, specify 



1900 PHYSICAL SCIENCES 

Subnet ^iid design4ttonj u^ktek (karot- 
tenti ttudentt. 'acuUy, facUttist, de- 
i'et prog'arrit. retearck projectt, ite 
*ranng to do iLitk tke bojie nature of 
matter. ene>gy, and Aisottsied phe- 
^ofnena. 

1901 Physical sciences, general 

1902 Physicj. geneni (exclude 
biophysics) 

1903 Molecular phystca 

1904 Nuclear physic* 



BEST COPY AVAIUBLE 



1905 Cheminry. f«ntr*i 
btochemitirr ) 

1906 Inofff»mc chcmutrf 

1907 Orfmnk chcmutrr 
I9nn PhyttCAi chemifirr 

1909 Anftlyticai chcmittrr 

191 0 PhannaceuticAl chemntry 
t9|l AttrononiT 

1912 AttfophyiicA 

1 9 13 Atmotphvhc KitAcw And 
mctcorolofy 

1914 G^*ofT 
1913 C«och«nujtrf 

1916 Ceophr«cs And leismolofy 

1917 C*rth Kiencn, genermi 

1918 Pai«ontoiOffy 

1919 Occsnofraphy 

1920 Meiallurfy 
1999 Other. ip«cify 



2<nO PSYCHOLOGY 

Subj€Ct fiild desiinationt wktch charac- 
tttti9 Students, faculty, fcctUtitt, dt' 
gff$ progfdfni. f€$iafcK pfojects, §tc 
havtnf H> do witk bihavioral and 
mtntal pro€9ssii, 

2001 Piycholofjr, general 

:002 Exptnmenul piycholofy 

(animal and human) 

2003 Clinical piychology 

:004 Piycholofy for counielinf 

:003 Social ptychohfy 

2006 Pfychomeiric* 

2007 Statistics in ptycholofy 
,008 Induiinal piychoiofy 
2009 Developinental piychoiofy 
20 to PKytiolofical ptycholofy 
^099 Other. jp«cify 



2100 PUtUC Aff AIM 
and SERVICCl 

tiftii itudinu, faci^ltf, fstUUtit, di- 
gr§§ proifamt, rit§€fck pfOfi€ttt 
ttl€t§d to diviioptng and tmpfoytn§ 
€omp$tin€Mt xn tht mMnagtmtni and 
op$taU0n of got/§fnmtntal aiin€%ts. 

JlOl Community tcrviccn* |cncr»i 
:102 Public adxDinitiradon 

2103 Park» and rrtrvauon 
managetnent 

2104 Social ^ork and helping tervicei 

other than clinical locial work) 
.103 L^w enfofccm«n( and correction* 

baccalaureate and higher 
program* ) 
J 106 I ntf rnational public lervice 

> iher than diplomatic service) 
.199 Other. »pec»(y 



2200 SOCIAL SCIENCES 

Subject fiiid dti\gnat\^'\$ Mh\ch chatac'^ 
itfitt iiudi^ii, focvUy. fattlitiei^ if- 
^'ti programs, research projects, etc 
ha.'^i to do ii/ttk alt aspects of the 
past af\d pteient actxixties. conduct, 
inie*actiont , and organualions of hu- 

2,0 I Social icienccs, general 

J 202 Anthf^poioyy 

:203 Archaeology 

2 -04 Economic* 

::05 Hiiiory 

-_06 Geography 

2207 Political Ktence and gov-ernment 

2208 Sociolofy 



:.09 


Cnmtnoiofy 


::io 


Intemauonai relation! 


221 1 


Afro-Amencan (black culture) 




itudiet 


2212 


Amenc»n Indian cultural ttudi 


:213 


MeucAA^Amencan cultural 




itudici 


2214 


Crban itudi«a 


2215 


Demofr^phy 


2299 


Other, ipccify 




2300 THSOLOQY 



Subject fitid desiinauoni which chafo^* 
terut ttudtntt, facuUy, facUittti, dt' 
|rf# pfogfamt, retearcH projects, etc. 
related to priparatton and tfairtng 
for a reUgio^t locution. 



2301 Theoloficall profruioni, general 

2302 Reiigioui muaic 

2303 Biblic*! languages 
:304 Religiout education 
.399 Other, tpeciiy 



4900 INTEROlSCIPUNARY 
STUDSiLS 

Subjeci field detiinations which ckofac' 
tenti itud«nti, faculty, facUitias. da* 
i'fc programs, tfteofch ptojectt, etc. 
n: sit ing mora tkan ona major rfu- 
^ipLint iiiithoul pnmary concentration 
m any ong area. 

4901 General liberal aru and »ciencei 

4902 Biological and physical sciences 

4903 Hum^iiies and social sciencei 

4904 Engineering and other discipUnci 
4999 Other, ipecify 
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Appendix 2A. Typical Group Profiles Cor^structed 
From the Academic Orientation Scales 
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Biology 

4.01 



3.5 




1.0 



0.5" " ■ 

oo l I f I I I I f I t t I t I I 



KEYTOABBREVIATONS 

CR D#vtk)p cvMtMty 

SU IncnMw atir-undinUin^g 

Sp ImproM ^MMng Mis 

R imptovw fMioning Mis 

LP Davlop a Ifs phiosophy 

W Undsrstwid wortd aiound m« 

So Work for tooWcausss 

Sc Dtv^ff:te«icMs 

Ci PmpirtlorctrMr 

Ex Qtin tKp«rtlBS 

HR Dovttop huff»an rslitftons 

M ImprMS rMFiMlCAt iMIty 

Dv UndMlmdoulSinldMKBiry 

U ValM l o aming for own take 

BS lmpro¥ftbaiicikiii 



vusinass 




CR SU % 



C Dw N-113 



English 

4.0 r — 

3.5 m ■■, M , ■ 




O.S > — 

0.0 1 I ♦ ♦ ^ ^■.■^ ^ 

CRSUSpR LPWSoScC^EihRMLrDvBS 
Veniort D DbU NslOO for Ccnp; 121 for Lit 



ERLC 



IH'j 

lEST COPY AVAILABLE 
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Fint Arts 



4.C' 
3.8' 
3.C- 

1.6- 
0.6' 



OX I I I t I t I I I I I I I I t 

CRaUS^niPWSDacGiExWM IrOvBS 
Gantri] Afiidmio OrtMHtont 

VmioB C Dim N-107 



History 




0.5 
0.0 



RLP\AiSo8cOiEimMLrDvB8 
Qmrml AcadMnic OrttniAlont 



KEY TO ABBRgVIATIONS 



CR DQWtopcrwiMty 

SU IncrMM 8elf-un«mtarKing 

8p bT^ravo ^waMng ikMs 

R ImproM tMsoning AHte 

LP O«v«iop«lifi philosophy 

W Undsrsttuid wortd sround me 

So WoffcforaooWosuoos 

Sc OovslopKionlificskHte 

Cs Prtpsisforcarsor 

Ex GainsxpwtiM 

HR Dovotop human rotations 

M lmpro¥snumoricslsbity 

Ov UndsfitandoulliraldvsrsJty 

Lr V^lsaming for ila own sake 

BS ImprovtbsaiciMla 



VcrtioQ C Out NslQ2 



Mathsmstics 




CRSUSp n LPWdDScCaExmMLrDvBS 
Qanaral Aea^mlc OHantamm 

Vmioa C Dm N«106 



'J 
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3 i 



1 & 



0 & 



00 



KEY TO ABBRgyiATtONS 



CR D«v«iop crMtMty 

SU IncrMM MN-unctefstarKing 

Sp Impcwg y ahi ng iWlB 

R ImproMB rM«or«ng tkili 

LP 0«volQpalH»phlQ«Gphy 

W Understand woM around rrw 

So Work lor •ocWcaum 

Sc Oawlapaoianiflc skills 

Ca Pr«par»kKcarMr 

Ex Gain axparliM 

HR Develop human raiations 

M Improva numarical ibiity 

IX Undarstand cutftjra' 'iveraity 

Lf VakM laaming for \ , cm\ sake 

BS Improva basic skili 
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Appendix 2B. Profile Demonstration of Discriminant Valldfty 
for Subject-Specific Scales 
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Blolooil Seals 



4 r 



3 



Moin Score 2 ^ 



1 - 



Eno 



His 



/ 



I I 



I I 



-I 



t i 

Soc Psy Bh> Mat Arts Lan Bi£ 
Introductory Course 



Venion C DiU N=n82 



Business Scale 



4 r 



3 ^ 



Mean Score 2 ■ ; 



0 i < 

Erg His 



\ 



• • • . • 



-r— 1 I 1 I ' ' 

Soc Psy Bio Mat Arts Lan Bus 
Introductory Course 

Vtmon C Diu N==n82 



Caution: These scales are only to 
demonstrate that students studying t>e 
target autsfect score high on the scale 
retatr^ to others The only vald score ts 
the one for the titled S4i>iect 
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English Scole 



1 ■ 

/ 



Mean Score 2 ' ' 



1 - 



♦ ♦ 



i i 1 H 



Erb His Soc Psy Bk> Mat Arts 
IntrodiXtory Course 



■H 

Bus 



Vcnion C D»u N=I182 



Fine flrtt Scale 



Mpan Score 2* 



1 - 



> 1 1 — - » I i f t I i 

Eno His Soc Psy Bio Mat Arts L»i Bos 
Introductory Course 

Version C Dtu N=llg2 



Caution: These scales ve only lo 
demonstrate that students skjdying the 
taryet subfect score high on the scale 
relatfve to others The only vald score m 
the one for the titled sub^t 



ERIC 
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History teals 



4 r 



3 - 



Mean Score 2 ' 



1 • 



/ 



I I I t f B ^ ■ .1 I t 



Eno His Soc Psy Bio Mat Arts Lan 
Introductory Course 



Bus 



Venion C DtU N=n82 



Mathematics Scale 



4 T 



3 - 



Mean Score 2 ' ' 



1 



# # 



0 f t i t t t t f I 

EnQ His Soc Psy Bio Mat Arts Lan Bus 
introductory Course 



Vmion C Dmu N=1182 



Caution: These scales ara only to 
demonstrate that students siidying t>e 
target subject score high on the scale 
reiati^ to othefS The only vaid score is 
the one for the titled sob^t. 
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Ptychology Scale 



4t 



3- 



Mean Score 2o 



1 - 



/ 



• . • • 



t I 



ill! 

&1B His Soc Psy Bk> Mat Arts Lan Bus 
Introductory Course 

Vcnion C D«U N=U82 



4-r 



3- 



N4ean Score 2 - 



1 • 



Romance Language Scale 



-4- 



■4 — » 



/ 



I I 



Eng His Soc Psy Bk) Mat Arts Lan Bus 
Introductory Course 



Vcffion C Dmu N=1182 



Caution: Thaw scabs are only to 
demonstrate ttut students s^Klying the 
target aubfect sf xxe high on the scaie 
relate 10 others. The only vaid score ts 
the one for the titled mbiecV 
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4r 



3 • 



Mean Score 2 ^ 



1" 



/ 



I t 



I i 



I I 



His Soc Psy Bio Mat Arts Lan Bus 
introduclory Course 



Vcrtion C Dtu N-n82 



Strongly Endorted Scole 



4t 



3- 



Mean Score 2 ' 



1 ■ 



&1B 



His 



Soc 



Psy Bk> 
Introductory 



Mat 

Course 



Arts Lan 



Bus 



Version C Data N-11S2 



Caution: Thaae acilaa are ortfy to 
demonstrale that smdonta saidying 
target mtb^ect toore high on the scale 
relate 10 others. The only vald score is 
the one for the titled sii>)ect. 
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Appendix 3. Reserve Items Pool 



DISCARDED ITCM POOL 

The Items below were Included in an early version of the SGE but were not retained for one or 
more reasons indicated in the code below. This pool of items may be drawn upon by users who 
wish to supplement the current items. Remember that students were responding with respect to 
their goals for a specific course and that a limited number of introductory courses were 
included. 

Code for reason Item was discarded: 



c common item-answered similarly by most students (sec also ' n'' since some were 

not important goals) 
d duplicated (or nearly so) an item that was used 

n not important goal to students in piloted courses (may be Important to faculty 
members, however) 
rw reworded same item in another way and included in SGE 
s space too limited to includc-would have been a useful item 

s,d 1-4 To read artistic critiques intelligently 

d c 1-9 To immerse myself in the world of ^eas 

rw 1-10 To work for a specific cause, such as world peace 

s. n 1-12 To become accepted in a group 

s, n 119 To make a contrtbution to scientific knowledge 

d 1 -20 To become an informed voter 

s, n 1 -28 To improve my social and economic status 

s, n 1-29 To learn how to relax and enjoy life 

c 1 -30 To meet an appropriate life companion 

s,d 1-32 To increase my organizational skills 

rw 1 -33 To question the opinion of authorities 

rw, s 1 -35 To discover new ways of doing things 

d s 1-38 To be informed about current social issues 

d 1 -39 To gain backgrotmd and specialization for further study in a professional or 

scholarly field 

c. n 1-41 To prepare for religious work 

s 1-43 To Icam to take some inltlaUve 

s, d 1-47 To learn things that will be useful in solving problems in this field 

s. n 1-49 To improve my community 

c, n 1-50 To improve my athleUc ability 

d 1 -57 To understand the way this field is structured 

s 1 -59 To pass a certification or licensing exam 

as 1-63 To Icam to maintain my physical and mental health 

s 1 -64 To gain a reputation as a knowledgeable person in in>' field 

s. d 1 -67 To learn how knowledge is acquired 

rw 1-69 To develop ethical and moral values 

s 1 -70 To make scientific Judgments as an Informed citizen 

c 1 -74 To become famous 

s. n 1 -77 To develop the ability to work well In group endeavors 

d. rw 1-78 To understand the way scholars In this field Investigate questions 
rw 1 -79 To get a promotion In my Job 

rw 1 -80 To learn how to be a group leader 
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rw 


1-82 


To leam to read cnucaiiy 


rw 


l-oo 


To cnoosc DCtwetn aitcmauve acuons 


d 


1-88 


To understand the career options open to me 


ds 


1-89 


To leam to organize and use time effectively 


4 s 


1-90 


To appreciate literature 


S 


1-91 


To develop supervisory skills 




1-97 


To leam to accept criticism gracefully 


s 


1-100 


To demonstrate to my family that I can succeed 


s 


1-101 


To develop a commitment to careful and accurate work 


rw 


1-102 


To meet people 


s 


2-3 


To try to see how everything fits together logically 


rw 


2-5 


To develop sensitivity to the feelings of others 


rw 


2-9 


To develop Intellectually 


rw 


2-11 


To leam to fee relaxed in groups or at ease in social settings 


rw 


2-12 


To leam to get along with others 


rw 


2-15 


To understand the relation oi literature ano lum lo me 


rw 


^ 1 ^ 
2-16 


To become more mature 


ad 


2-17 


To understand how human knowledge has developed 


rw 


2-21 


To develop tolerance and understanding of other people and their views 


c, n 


2-24 


To choose a life style 


c. n 


2-30 


To prepare for family life 


rw 


2-31 


To develop appreciaUon of varied moral and ethical standards 


s,d 


2-33 


To gain exposure to new ideas 


IX s 


2-35 


To help me invtiit new things 


rw 


2-40 


To make sound career decisions 


c, n 


2-41 


To Increase religious devotion and commitment 


rw 


2-43 


To develop independence or self-dlrectedness 


rw 


2-44 


To improve my self-image 


rw 


2*47 


To leam to solve practical problems In my career 


n, s 


^-4y 


To help my nation 


c 


2-50 


To develop the ability to work with my hands 


a s 


2-56 


To leam how to solve specific kinds of mathemaUcs problems 


rw 


2*57 


To imderstand broad trends in this Held 


n, s 


2-65 


To establish my personal identity 


n, s 


2-66 


To develop commitment to a set of l>eliefs 


rw 


2-70 


To make Judgments about environmental issues as an 


n 


2-72 


To enjoy music 


n. s 


2-74 


To obtain recognition from others 


rw 


Z-/ / 


To improve my interpersonal skills 


s, d 


z-7o 


To leam the methods oi analysis oi uus ueia 


rw 


2 81 


To gain skills and techniques directly applicable to a Job 


c 


2-84 


To improve my telephone communication skills 


s, n 


2-87 


To achieve recognition in my community 


n, s 


z-oo 


To keep all career options open 


n 


2 89 


To leam to organize and use time effectively 


rw 


2-94 


To understand how humans have learned to cope with nature 


rw 


2-96 


To leam to solve complex problems 
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